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Program	Learning		

Outcomes	Assessment:	Progress	&	Promise	
   

Valencia	College	–	January	2013	

	

Executive	Summary		

 

Overview	

 
This report provides an overview of the annual assessment cycle at Valencia College; 

background on its development; and an inventory of the methods used by faculty and staff 

members.  We draw from the results of two surveys of faculty and staff members as well as a 

qualitative content analysis of over 50 improvement plans submitted in summer 2012 and a 

review of prior documents and presentations given as the cycle was developing.   

 

Two examples are included in the pages that follow, one from the Computer Information 

Technology Program and another from the Student Life Skills course (SLS.) 

These examples document what the instructors have been learning related to 

the decisions they are then making to improve their programs. These two examples also 

document what we have been learning as a college in order to better support the activities in the 

assessment cycle. 

 

In the second half of the paper the section on “Learning Outcomes:  The General 

Education Disciplines and the Majors” more broadly documents some of the results from 

the assessments and the improvements made.  Key comments and observations are also shared 

in the sections that follows titled:  “The Impact:  What Faculty and Staff Members are Learning.”  

In the final pages we outline next steps, upcoming activities, and we connect our work to the 

work of outcomes assessment at colleges across the country.   
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Examples	of	Improvement	Plans	&	Performance	on	Learning	Outcomes	

 

At the end of this paper we attach six Program Learning Outcomes Assessment Plans and 

Improvement Plans to provide examples of the findings from the assessments and the next steps 

being determined by faculty and staff members as a result of their program assessment activities, 

including two from A.S. programs, three from A.A. /General Education, and a final plan from

Student Life Skills.  These improvement plans have grown out of the following findings.  

 

 1. Accounting – The highest average score was in “preparing a sales budget and cash 

collection schedule” (8.28 on 10 pt. scale.) The lowest score was in “communicating results

completely and accurately” (3.0 on 10 pt. scale) with seven students assessed in their pilot

assignment. (The results, improvement plans, and impact for all of these are decribed online.*)   

 

 2. Engineering (CISCO systems) – 31% of students (5/16) averaged “Proficient.” Half of 

the students (8/16) ranked as having “Partial Proficiency.” The lowest ranking areas of 

proficiency included Dynamic Host Configuration Protocol (DHCP.)  The highest area of 

proficiency was in Wide-Area Networking (WAN) Configuration. 

 

 3. English – 61% (31/51) of students did not properly integrate source materials in the 

essay.  71% of the students (36/51) did not properly document their sources within the 

required essay.  

 

 4. Math – Most students ranked as “beginning” on a four point scale for these 5 indicators:  

a.       Classifying and Applying Facts and Formulas Correctly 37/52 (71%) 
b.      Analyzing Data 33/52 (63%) 
c.       Developing a Viable Solution Plan 32/52 (62%) 
d.      Constructing a Mathematical Model 33/52 (63%) 
e.      Drawing well supported conclusions 37/52 (71%)  

 

                                                 
 All plans are online: www.valenciacollege.edu/via –  through the learning outcomes assessment tab on the left.  
 
Jessica King made substantial contributions by organizing and tracking the data, posting the plans online, assisting the program 
leaders in their report submission, and preparing the plans to be included in this report. Many thanks also to Leonard Bass and
Karen Reilly for their feedback on this report, which made it stronger, 
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 5. Science – Over 80% of the classes had student participation in the assessment. Out of the 

students responding (1,144) 63% showed that they had met the targeted outcome of 

accurately assessing scientific reasoning in current news stories.  

 

 6. Student Life Skills – The results indicated that students (70) achieved approximately 42% 

of the learning objectives from section one of the assessment rubric and 35% of the 

learning objectives for section two of the Learning Reflections in which students were 

asked to identify and evaluate their learning styles and use that knowledge to practice 

effective study strategies across disciplines.  

	

Key	Findings	from	the	Review	of	Plans	and	Survey	Responses	

 

 Out of 64 improvement plans submitted in May 2012 the next steps most often focused 

on assessment (39%) the instruction (24%) or both (20%.) 

 

 In the fall fewer reported assessing a specific outcome for the first time (6%) still others 

mentioned that they were assessing both types of outcomes (13%) while more reported 

they are focusing on prior outcomes assessed (23%) (42 provided this information.)   

 

 This past fall 34% reported in their updates that they are assessing general education 

skills (18/53) with ten of these reports from general education disciplines and eight from 

the A.S. programs and A.A. pre-majors (where skills are infused into the majors.) 

 

 Faculty and staff report that “students desire for more information to assist their progress. 

They were thrilled to receive high marks, however, wanted more tangible information to 

further technical progress.” 

 

 They also have noted that “faculty who do not teach courses at the end of the program are 

unfamiliar with what is being assessed at the end, especially new faculty. Not everyone considers

the same competencies critical.” (Support for systematic efforts - across the campuses - is crucial.)



4 
 

 

 Related to this, professional staff members have noted: “we have many common 

concerns across the program and if organized conversations can be had, we can improve it for

everyone.” (Outreach to adjuncts is evident in the goals included in several of the improvement plans.)

 

 In the next assessment cycle faculty and professional staff members are being asked: 

“Given what you know about your students, how you expect them to perform? What do 

you expect to see?”  In this way they will be able to compare their initial beliefs to the 

results that they actually receive at the end of the current assessment cycle.   

 
 Faculty and staff members are most often using rubrics that they develop rather than using

externally developed instruments and so new faculty development courses have been created to

support that work. (Support for faculty development has helped to improve the assessment plans.)

 

Next	Steps	

 

1.  In response to the need for more structured conversations related to learning 

outcomes assessment across campuses deans are interacting with program assessment 

leaders on a regular basis and engaging them on the substance of their outcomes 

assessment work; this work is on-going.    

 

2. The faculty and staff members are developing additional ways to improve the 

quality of the plans; the current members of the Learning Assessment Committee (LAC) 

have a subcommittee is developing a rubric for the review of outcomes assessment plans 

for use in Fall 2013. 

 

3. We are looking forward to changes specific to general education in the upcoming 

academic year and we expect to revise and strengthen this assessment as a result of these 

changes in the summer of 2013 aligning this work within the annual assessment cycle. 

 

Please see the report for details regarding these findings as well as for additional examples.  



  
Laura Blasi, Ph.D., Director, Valencia Institutional Assessment (VIA) Office   2/19/2013               
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Program Learning  
Outcomes Assessment: Progress & Promise 
This report documents the history and process of program learning outcomes assessment at 
Valencia, drawing on prior documents describing the process over the past three years and a 
content analysis of over 50 improvement plans submitted by June 1, 2012 along with survey 
responses from faculty and professional staff. 
   

Valencia College – January 2013 

 

The Annual Cycle of Program Learning Outcomes Assessment 
 
The cycle of assessment at Valencia College has grown since 2003 and today is marked by 

several key events.  At the beginning of the school year after Academic Assembly, faculty and 

staff members are invited to meet and to discuss their assessment plans for the year.  They use 

the “start of the cycle” form to provide an update and to document the steps they are taking for 

that academic year to implement their assessment plans.   Each program creates and follows its 

own plan with the goal of meeting on Assessment Day in May to discuss their findings and to 

develop their improvement plans.  The annual cycle for 2012-2013 is shown in the following 

graphic. 

 

                                                 
 Content analysis drawing from:   
 
Miles, M.B. and Huberman, A.M. (1994). Qualitative data analysis: A sourcebook of new methods, 2nd Ed. 
Thousand Oaks, CA: Sage Publications and Patton, M.Q. (1990). Qualitative Evaluation and Research Methods, 
2nd Ed. Newbury Park, CA: Sage Publications. 
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This past spring we saw an increase in the numbers of faculty and professional staff members 

involved in the process as more than 300 participated on Assessment Day 2012.  At the 

beginning of June, 59 improvement plans were submitted (including nine for the general 

education disciplines.)  By October faculty and professional staff members had submitted 53 

updates describing their implementation activities for the academic year.  All disciplines in 

general education were again included.  The improvement plans are documented through an “end 

of cycle” form and then made available on the Valencia Institutional Assessment (VIA) 

website.   

 

The forms help to structure the process, drawing on best practices in program assessment as they 

ask leaders to articulate their plans for the development and implementation of the program 

assessment over time.  Once submitted, the forms allow for the analysis of the process over time, 

so we can observe the progress and respond more effectively at the college-level to needs that 

arise and are evident in their reports.  The forms we use have been developed by members of the 

Learning Assessment Committee (LAC) where faculty and professional staff members have been 

working together to oversee the process of program learning outcomes assessment since 2009.  
                                                 
 All plans and updates are online: http://valenciacollege.edu/instassess/LOA/assessment_plans.cfm 
 www.valenciacollege.edu/via  Learning Outcomes Assessment; copies of the forms used are available online. 
 

http://www.valenciacollege.edu/via
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Brief Timeline of  
Program Assessment Milestones 
 
2003- SACS Reaffirmation 
2005-Shift toward Program-Specific Outcomes 
2009-Outcomes Alignment First Documented 
2010-Assessment Plans Developing with Peer Review Template 
2011-Annual Assessment Cycle with 95% Participation 
2012-Improvement Plans Created and Implemented 
2013-Development Quality Rubric for Assessment Plans 
 

Background on the Program Learning Outcomes Assessment Process 
 

The annual assessment cycle has been 

developing since our prior SACS 

reaffirmation in 2003, as we went from 

college-wide competencies to program-

specific student learning outcomes in 

2005.  With this change came a shift 

away from a concentration on course-

level learning outcomes.  We moved from course-specific contributions to specific college 

competencies then toward course and disciplinary contributions to program-level competencies.  

This approach arose through an intentional partnership between Academic Affairs and Student 

Affairs seeking to assess curricular and co-curricular contributions to learning outcomes.  The 

work of the faculty and staff members on the Learning Assessment Committee (LAC) made the 

growth of Assessment Day possible, as their work supported outcomes articulation and 

assessment activities across the college.  None of this would have happened without an 

intentional partnership between Learning Assessment and Faculty Development.  The summer 

activities of the Destinations program was one way that faculty and professional staff members 

first found a venue to develop plans and implement them – and from that arose Assessment Day.   

 

Before the most recent Assessment Day meeting (May 3 and 4 - 2012) many programs already 

had a learning outcomes assessment plan in place; the template for review was developed in the 

Fall Term 2010 helping them to articulate the kinds of  process-oriented improvements that were 

needed.  The process of approving the plans started – led by faculty and professional staff 

members as well as by the members of the Learning Assessment Committee (LAC) based on 

principles of good assessment practice.   This review process was developed with the approval 

of the College Learning Council (CLC) including that template for the consistent documentation 

of the plans and their review by colleagues.   

                                                 
The plans reviewed from 2010 onwards were developed for the general education disciplines and the degree 
programs. The process for review and approval of plans has been documented in the flowchart titled Program 
Outcome Assessment Plan Approval and Improvement Process Summer 2010  

 
http://valenciacollege.edu/instassess/loa/documents/AssessmentPlanFlowChart.pdf 
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Assessment efforts were strengthened by the peer feedback and began to pick up momentum as 

Assessment Day grew near.  When the college hired a new director for institutional assessment 

in February 2012, filling a position that had been open for two years, this provided more 

opportunities to strengthen our culture related to program assessment – but also shows that the 

work has been sustained within the college culture, led by faculty and professional staff.  

Throughout the past three years this annual cycle has stayed constant and participation has 

grown, while at the same time communication and collaboration across the college shifted as we 

moved from a centralized office toward distributed leadership – as three campus presidents 

joined the college and began to work together.  Building on the prior review and revision of 

assessment plans in 2010, and their implementation in 2011, the 59 improvement plans 

submitted after Assessment Day 2012 provide a snapshot of the ways that programs are currently 

assessing and using the results of their assessments.    

Methods Used by Programs Evident in the Improvement Plans (59) 
 
 
Several themes emerged from a content analysis of the improvement plans submitted by faculty 

and professional staff (N=59) in spring and their updates in fall (N=53) using categories derived 

from the documents and cross-referenced with responses on surveys administered in 2012. 

 

From their survey responses soon after Assessment Day (2012) we learned that programs are at 

varying stages in terms of their design and implementation of strategies for collecting student 

work and for communicating the purpose of their assessments to instructors and students.  In 

spring (2012) faculty and staff reported that they were using pilot versions of assignments, 

exams, or assignment 31% (20/64.)  34% reported that the ones they were using had been revised 

from a prior assessment cycle (22/64.)  The remainder reported using other types of assessments, 

such as portfolios that have been developing over time.  Most often we see that they are using:   

 

…embedded assignments 22/64……………… 34% 
…projects 12/64………..................................... 19% 
…exams 11/64………....................................... 17% 

                                                 
 The first survey was administered after Assessment Day in May 2012 (N=64)  
    The second survey was administered after Academic Assembly in August 2012 (N=48.) 
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The range of assessments used at 

Valencia College can be compared to the 

range documented at other institutions 

across the country. Reporting the results 

from their survey of academic program 

chairs (982 responded) Ewell, Paulson, 

and Kinzie (2011) have noted: 

 

 

Standardized generic knowledge and skills tests like the Collegiate Learning Assessment 

(CLA) are not widely used, as only one fifth (21%) of programs indicated that all or most 

of their students took them. In contrast, two thirds (68%) reported using capstone 

assessments or rubrics and more than half (58%) reported using performance assessments 

or final projects to measure learning (9). 

 

Questions of validity, including reliability, at Valencia are addressed at the level of the program. 

For example the science faculty members who use an exam for their program learning outcomes 

assessment redesigned their questions after attending a workshop on campus with an expert in 

the field of multiple choice question design focused on critical thinking.  Others compare the 

data they receive with other sources.  In addition to their reported Program Learning Outcomes 

Assessment plans - some are drawing on the results from national exams (i.e. Nursing, the 

NCLEX exam); competition regional and national simulations (Electronics Engineering 

Technology); internship employer feedback (Film Production Technology) and external 

reviewers (Architecture); as well as other sources of information related to student achievement.   

 

Typically rubrics are developed and used by faculty and staff members as they evaluate student 

work; this seems to be preferred to the use of rubrics developed outside of the college.  Some 

programs such as Architecture also have professionals in their fields apply these rubrics to the 

student work.  In the examination of the improvement plans 12% (7/59) reported using external 
                                                 
 Steven M. Downing, University of Illinois, Chicago:  
http://valenciacollege.edu/faculty/development/coursesResources/documents/SteveDowningHandout4.pdf 
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reviewers.  While there is a professional development course on developing rubrics to help 

assure quality, a consistent examination of all rubrics will be part of a second review of the 

program learning outcomes assessment plans during the 2013-2014 academic year.  The content 

analysis of the improvement plans submitted in June (N=59) and the implementation updates 

submitted in October (N=53) shed more light on these program assessment strategies, their 

impact, and the ways that each program – and the college – has been acting on the results. 

An Example from the Computer Information Technology Program 
 

The assessment of student portfolios has led to changes in the programs and the ways we are 

approaching assessment at the institutional-level.  The leader of the program assessment in 

Computer Information Technology (an A.S. degree program) noted that “capstone 

instructors collected project notebooks, documentation, and communication videos to assess the 

Communication PLO.” As a result of this overall assessment of their students’ portfolios, faculty 

members decided to “incorporate formal instruction/practice in technical and non-technical 

communications into CTS 1142 Project Management so students have an earlier opportunity to 

develop skills.”  Using the rubric they developed, the faculty members learned that students’ 

technical and non-technical communications were satisfactory but they needed more structured 

skills development and practice.  One of the results of this work is that they are implementing a 

new course.  Their future outcomes assessment will include an analysis comparing students who 

have been through the new course versus those who have not.   

 

At the college-level what we are learning from their assessment of the student portfolios is 

that the alignment of their course outcomes and their program outcomes began to change.  In 

other instances the program outcome itself may change substantially.  Acting in response to these 

shifts at the level of the institution, program leaders in the A.S. and certificates began 

reevaluating and documenting the alignment by updating workbooks in Excel first created in 

2009-2010 taking into account written feedback on outcomes statements from others already 

experienced with the development of assessment strategies.  The program leaders updating the 

workbooks have also been listing the general education courses required in their programs and 
                                                 
 A copy of the alignment workbook in Excel can be found here:      
   http://valenciacollege.edu/instassess/loa/forms_reports.cfm 
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indicating how they are aligned with the general education outcomes that have been established 

for students at the college.   

 

An Example from the Student Life Skills (SLS) 

 

In the Student Life Skills (SLS) newly revised portfolios were also being assessed and

the faculty members selected a specific assignment and applied the rubric they had developed; instructors

are highly involved. As a result, the professional staff and faculty are working to add “faculty development 

geared at teaching strategies for the SLS 1122 Learning Portfolio; updated materials for new and 

returning faculty members; and minor changes to the Learning Reflection rubric provided to 

faculty and students.” They learned that students “achieved approximately 40% of the learning 

objectives for the assessed student artifacts (Learning Reflections).”  In their related discussions 

regarding students’ use of the rubric in the future, 

they are one among several programs building 

student self-assessment into their work.  The revised 

rubrics were provided for all SLS faculty prior to the 

fall 2012 start and they were asked to give these 

rubrics to their students.  Looking beyond the SLS 

courses, the analysis of all of the improvement plans 

submitted in spring 2012 showed that 19% (11/59) 

are also involving students in this way. 

 

What we have been learning at the college-level from the assessment of the student portfolios 

by the SLS faculty members is that the meetings held early on to calibrate (norm) their use of the 

assignment rubric helped them to see how it worked in action.  They discussed the directions 

included, the categories and scales, as well as how accessible it is for students – drawing on their 

experiences actually having used it in their classes in this pilot effort.  We wanted to make this 

kind of activity part of the culture and to recognize the value of this work – providing incentives 

when possible.  As a result we created a faculty development workshop that can be scheduled by 

any group, which links them to assessment professionals and provides credit on their transcripts.  

Overall the faculty and staff in this program have strengthened both their teaching and the assessment as a

result of this beginning effort using the newly revised portfolio. 
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Learning Outcomes:  The General Education Disciplines and the Majors 
 

In the improvement plans and updates submitted to the Valencia Institutional Assessment office 

annually, faculty and professional staff typically report the results for one outcome assessed each 

cycle.  This past fall 34% reported in their updates that they are assessing skills that are part of 

the general education program (18/53 as of June, 2012.) 

 

As might be expected, faculty members from the general education disciplines submitted some 

of these updates focused on general education skills – such as history, where students are 

expected to “demonstrate understanding of the diverse traditions of the world and an individual's 

place in it” and they are assessed using a written assignment.  On Assessment Day (2012) they 

reported that 80% of students were found to satisfactorily meet the expectation for this outcome.   

 

Students in the science courses are expected to demonstrate proficiency in “quantitative and 

scientific reasoning” and are assessed through an exam.  Their skills related to the outcome were 

measured through multiple choice questions and faculty reported that 63% met the targeted 

outcome.  Both of these assessments have been piloted and have been revised and refined to be 

used in the next cycle of assessment.  Ten of the updates with outcomes focused on general 

education skills were from the general education disciplines.  Eight of the A.S. programs and 

A.A. pre-majors are also documenting student achievement of general education outcomes 

within their own program learning outcomes.     
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The analysis of the 53 updates shows that the general education outcomes have been infused into 

the learning outcomes for specific degree programs or pre-majors.  For example some of the 

faculty members are concerned with whether or not their students are “communicating 

effectively with technical and non‐technical audiences” in Computer Programming and Analysis 

(an A.S. degree program.)  Professional staff members in Student Affairs – Counseling – expect 

their students to “effectively analyze, evaluate, synthesize, and apply information and ideas from 

diverse sources.”  Students in Articulated Information Technology (an A.A. pre-major) are 

expected to “apply various methods of proof and disproof” and are assessed in part through 

capstone project notebooks and student-developed communication videos.   

 

Beyond the eight A.S. programs and AA pre-majors that are assessing general education skills as 

part of their program outcomes, more reported that their assessments would be focusing on 

disciplinary skills – 66% (35/53.)  Students are expected to be able to “defend an enterprise-level 

network against cyber threats and exploits” in the Computer Engineering Technology A.S. 

program and “demonstrate theoretical and practical understanding of educational concepts 

linking educational theory to practice” in the Education A.A. pre-major.  

 

Overall as a result of the program learning outcomes assessments in 2011-2012, the impact on 

instruction was most often evident.  Changes were reported for… 

 

…instruction 25/64………………………………………..39% 
…the assessment 15/64…………………………….……..24% 
…both the instruction and the assessment 13/64…………20% 
 

 

17% fell outside of these categories (11/64) because they were new programs, being taught out, 

or they described other types of changes.  In their survey responses 22% (14/64) responded that 

they have plans for communicating the purpose and plans for their assessments.  34% (23/64) 

said they already had a method for collecting and organizing student assignments or exam 

results.  Within three months after Assessment Day 2012, twelve more requests were made for 

Blackboard courses to organize outcomes assessments across the campuses and to support 

collaboration.     
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The Impact:  What Faculty and Staff Members are Learning… 
 

Overall the impact of the outcomes assessment can be seen as faculty and staff members learn 

about their students, their programs, and each other.  The comments that follow were written by 

faculty members in their reports and in related survey responses. 

 

…About the Students Enrolled in Their Programs 
 

• Students have learned the [importance of] effective communication skills.   
• They have gained confidence in gathering information and relaying it properly. 
• They need a lot of opportunities to practice MLA formatting. 
• They need significant work with instructors on proper use of source material 
• Reading comprehension is a challenge. 

 
• They desire for more information to assist their progress. They were thrilled to receive 

high marks, however, wanted more tangible information to further technical progress. 
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…About the Faculty and Staff Teaching in Their Programs 

 
• Faculty development is key to implementing an effective assessment. 
• They [colleagues] are dedicated and willing to help improve the program. 
• Different faculty structure assignments differently. 
• Not everyone considers the same competencies critical. 
• There may be some resistance/ difficulty to implement a uniform assignment.  

 
• Faculty who do not teach courses at the end of the program  

            are unfamiliar with what is being assessed at the end, especially new faculty. 
 

…About Their Programs 
 

• We need to share good ideas more often. 
• Faculty willingness to try new methods is very gratifying! 
• Our program needs to implement a uniform assignment. 
• We need to work harder at teaching our students skills that they need. 
• Everyone applied the rubric differently and the assignment was presented differently. 
• Will need to help the students in the interview process. 

 
• We need to consider the possibility that students  
      will have to be able to read at college level before taking our courses. 

 
• We have many common concerns across the program  

and if organized conversations can be had, we can improve it for everyone. 
 
 
The Promise of Program Assessment 
 
 

In the recent updates submitted by program assessment leaders in fall 2012 (N=53), several 

noted that they were assessing outcomes they had not assessed before.  For the 2012-2013 

academic year 6% reported assessing a specific outcome for the first time, while 23% reported a 

focus on prior outcomes assessed, and 13% mentioned that they were assessing both types of 

outcomes (42 responded the others did not address this in their updates.)  The practices emerging through 

Program Learning Outcomes Assessment promise to strengthen teaching and to have a positive 

on student learning as we continue the annual cycle of our program learning outcomes assessment.   
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The Practice of Program Assessment:  Strengthening Our Capacities 
 

At the college-level we are building on the results from the prior year as we encourage effective 

practices emerging from the improvement plans and subsequent feedback from faculty and 

professional staff.  These effective practices include: 

 

1. encouraging involvement in professional development courses; 

2. supporting systematic efforts across campuses; and 

3. reaching out to adjuncts regarding involvement and impact. 

 

The next steps for each program or discipline are documented in the “end of cycle” forms 

submitted by the various programs in spring 2012 (N=59.)  Faculty members in Accounting have 

planned to revise their assignment along with their analytic rubrics in the 2012-2013 academic 

year.  In the Nursing program faculty are revising their program outcomes and training on data 

use.  Students in the Sociology courses, part of general education, will have to respond to a 

newly developed case study that will be assessed in May, 2013.  Academic Affairs staff members 

are continuing to use structured student reflection as the students earn re-admission after 

suspension; these instructors will also draw on pre and post student surveys developed based on 

their learning outcomes.   

 

As mentioned prior, the updates provided in the “start 

of cycle” forms from this past fall (2012) show how the 

programs are learning from the outcomes assessment 

and implementing changes (N=53.)   This past fall 

faculty and professional staff members were asked to 

predict the results of the program-level assessment they 

had chosen to report to us and that they were 

implementing throughout this academic year.  We 

asked them:  “Given what you know about your 

students, how you expect them to perform? What do 
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you expect to see?”  In this way they will be able to compare their initial beliefs to the results 

that they actually receive at the end of the current assessment cycle.  This is one way we are 

developing the practice of reporting so that is can be part of the learning process for faculty and 

professional staff.  Responding to the questions, the leader of the program assessment for the 

Architecture program explained in his update: 

 

Throughout the 2012 summer and fall semesters, professors (full-time and adjunct) have 

developed coordinated rubrics evaluating the Performance Indicators listed above [listed 

on their update forms.] Based on feedback from the Spring 2012 evaluation of Program 

Learning Outcomes, strategic emphasis has been placed on student-generated written and 

verbal narratives pertaining to the presentation of coursework. As such, related to the 

student learning artifacts that will be collected Spring 2013, I expect to see similar 

strength in the presentation of work augmented by a stronger, more professional 

representation of written narrative. Similar to the 2012 cycle, rubric folders documenting 

each board of student work will be collected from the 2013 evaluators of student work by 

the planning team leader for year-year comparison purposes [photos of the work are also 

being saved for this comparison over time.]  

 

Within the annual cycle activities and practices, we have been acting on what we are learning at 

the college-level and we have been strengthening the faculty development offerings.  When 

faculty were surveyed (N=64) and asked about professional development related to their 

outcomes assessment, over 25% noted they would like some sort of professional development 

course.  They asked for courses in order to develop rubrics (14%); apply rubrics to student work 

(18%); and analyze findings (25%.)   As a result of faculty and staff requests, we have created a 

number of new faculty development workshops including: 

 

• LOBP3331 Program Outcomes Assessment:  Developing Meaningful Assessment Plans 

• LOBP3332 Program Outcomes Assessment:  Models and Strategies that Work and 

• ASMT3220 Implementing Rubrics for Program Assessment 
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Examples of promising practices found in some of the plans from Valencia are now posted 

online (www.valenciacollege.edu/via   LOA) along with examples and resources from other 

colleges and professional organizations in response to a request by Faculty Council members. 

 
Next Steps for Program Assessment 
 

Learning outcomes assessment is becoming increasingly emphasized within the program review 

cycle conducted every five years as well as within the annual viability reporting cycle for A.S. 

programs through Workforce Development.  This process includes an examination of the 

alignment of learning outcomes at the program-level to those at the course-level with the aim of 

documenting changes that impact outcomes assessment (using the Excel workbooks mentioned 

prior, updated from 2009-2010.) 

 

For disciplines in general education and the A.A. pre-majors, we continue to assess the outcomes 

for these disciplines.  Having just completed a program review for the A.A. transfer degree 

within its 5-year cycle for review, faculty members will be participating on Assessment Day 

2013 focused specifically on the transfer degree across disciplines.  They will develop their 

assessment plan in conjunction with the changes to take place in the general education 

disciplines over the next year in response to recent state legislation.   

 

Upcoming Activities 
 

1. The need for more structured conversations related to the process across campuses 

has emerged as the programs seek to share the purpose, the process, and the findings of 

their assessments with colleagues and others outside of their programs / disciplines. The 

steps related to these activities include the request for deans to interact with program 

assessment leaders on a regular basis and engage them on the substance of their outcomes 

assessment work.   The dates for these activities over the current academic year were 

outlined in the fall (Next Steps and Timeline for Deans.)  The need for this timeline and 

                                                 
 Located on the Valencia Institutional Assessment (VIA) website:  www.valenciacollege.edu/via 
 

http://www.valenciacollege.edu/via
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its rationale was discussed with campus presidents who have their own plans for 

following up with the deans, often through individual conversations in spring 2013.     

 

2. The faculty and staff members are developing additional ways to improve the 

quality of the plans across the college, while teaching their colleagues the criteria that 

need to be met for a reliable and meaningful assessment at the program-level.  The 

current members of the Learning Assessment Committee (LAC) have a subcommittee 

developing a rubric for the review of outcomes assessment plans to be used by the 

assessment plan leaders for self-evaluation of the work, planned for use in fall 2013. 

 

3. At the same time we are looking forward to changes specific to general education in 

the upcoming academic year, as the findings of the recent program review for the A.A. 

transfer degree and its recommendations are followed by significant changes to the 

course offerings and sequencing as a result of state-wide changes being mandated by the 

legislature in Tallahassee.  We expect to revise and strengthen this assessment plan in the 

summer of 2013 and align this work within the annual assessment cycle. 

 

4. Finally, we are looking forward to the first Community College Conference on 

Learning Assessment which will be hosted by Valencia in Orlando, February 17-19, 

2012.  We received 331 total registrations before the conference limit was reached.  As of 

January, 122 colleges and organizations from 43 states/countries were registered.  The 

conference grew out of a state-wide assessment conference hosted by the college over the 

past three years.  Responding to the questions we receive on our own program learning 

outcomes assessment practices and to requests from other colleges to visit and learn 

more, the conference program of concurrent sessions features 17 presentations from 

Valencia, with sessions focused on: (1) Students Creating and Following an Education Plan 

                                                 
 Drawing from the American Association for Higher Education’s (AAHE) principles from 1992  
     and revisited in 2012: “Principles of Good Practice for Assessing Student Learning”  
     http://learningoutcomeassessment.org/PrinciplesofAssessment.html 
 
 Details are provided on the conference website: http://www.valenciacollege.edu/learningassessment/   
   A quarter of the registration list (80) are Valencia college faculty, professional staff,  
   and administrators drawing on their own professional development budgets to attend. 

http://learningoutcomeassessment.org/PrinciplesofAssessment.html
http://www.valenciacollege.edu/learningassessment/
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with Graduation as the Goal; (2) Student Engagement Through Self-Assessment: Models, 

Research and Strategies; and (3) From Evidence of Learning to Actionable Information: 

Strategies to Improve the Use of Data in Decision Making. 

Valued Practices in Assessment – Looking Beyond Valencia College 
 

The work of program outcomes assessment is a work in progress; is it founded on a concern for 

providing learning experiences that are meaningful for students.  A decade ago, describing 

changes in Valencia College’s culture over five years, Kezar and Eckel (2002) noted that:  

 

“faculty, staff, and administrators no longer discuss teaching, but focus discussions on 

learning and student development. Site visits illustrated a change in language and 

assumptions over time, leading to a change in behaviors. Behaviors range from the 

change in assessment practices to new teaching techniques to involvement in professional 

development… One administrator noted that “a lot of students were being lost who we 

felt didn’t have to be lost if we could just focus more directly on learning and how people 

learn.” (304) 

 

Drawing on the Community College Student Assessment System - Benchmarking Activity 

Results from April, 2011 Valencia College’s approach to outcomes assessment can be compared 

to that of peers.  This benchmarking activity was conducted in order to identify common 

themes, better practices, and to learn how other colleges are addressing similar challenges 

regarding the assessment of student growth and performance.   

 

Of the themes that emerged in this benchmarking study, the researchers noted that “Higher level 

decisions regarding assessment activities, tools, etc. (i.e. creating college-level policies around 

standardizing course objectives and outcomes, establishing incentives around participating in 

assessment initiatives, etc.) are typically made centrally; however, all benchmarking participants 

indicated that faculty (full time and adjunct) are essential to driving successful course-embedded 

assessment activities at their colleges.”  Just as some practices are shared across these 
                                                 
 KPMG completed their benchmarking analysis comparing Valencia College with several other community college 
systems that are similar to Valencia College in size, scope, and complexity, including Ivy Tech College 
(Indianapolis, Indiana), Miami Dade College (Miami, Florida), and the Lone Star College System (Houston, Texas). 
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institutions, challenges are also shared.  As a learning organization, we continue to strengthen 

our program assessment practices through our annual assessment cycle, making them more 

meaningful in support of learning throughout the college – for faculty, professional staff, and 

administrators as well as for the students we serve. 
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Program	Learning	Outcome	Assessment	Plan	Template	

General Information 

Academic Year of Implementation:  2011 – 2012 
 
Academic Program / Discipline Area (for General Education) or Co‐Curricular Program Area: 
 
Accounting Technology A.S. 2‐Year Degree 
 
 
Planning Team: 
 
Planning Team Leader(s)1  Campus   E‐mail Address  Phone Extension  Mail Code 
 
Cecil Battiste 

 
East Campus 

Cbattiste 
@valenciacollege.edu 

2508  3‐25 

 
 

       

Planning Team Members2  Campus  E‐mail Address  Phone Extension  Mail Code 
 
 

       

 
 

       

 
 

       

 

                                                            
1 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.  See the attached documents entitled 

Program Outcome Assessment Plan Approval and Improvement Process and Program Outcome Assessment Plan Approval and Improvement Process – Student Affairs 
2
 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles include: Collegewide representation where 
possible; Full‐time faculty from the respective program / discipline (tenured, tenure track, and Non‐Tenure Earning 4 / 8 / 10 month faculty); Adjunct faculty when an adequate number of full‐time faculty do not teach in 
the program / discipline; Faculty from both disciplines or programs when an outcome is assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams 
should include the following: Collegewide  representation where possible; Staff from the targeted program area; Part‐time Student Affairs professionals when an adequate number of full‐time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 
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Learning Outcomes and Performance Indicators 

Academic Program / Discipline Area (for General Education) or Co‐Curricular Program Area: 
Accounting Technology A.S. 2‐Year Degree 
Targeted Program Learning Outcome: 
The student will be able to: 
Evaluate business and financial information to support internal decision 

making.  

 

Targeted Course(s), Co‐Curricular Program or Student Activity associated 
with the Academic Program: 
ACG 2071, and 

ACG 2360 

Targeted Outcome(s) within the Course(s), Co‐Curricular Program or Student 
Activity identified above: 
1. Prepare basic budgets and analyze cost behavior.  
 
 

Performance Indicators for the Program Learning Outcome(s) selected: 
1. Determine which costs are fixed and which are variable 2. Calculate an 

organization’s break‐even point 3. Make an accurate sales forecast 4. Prepare 

operating and capital expenditure budgets 5. Use the budgets to make 

managerial decisions (e.g. should 10% of the EE’s be laid off or not)? 

Performance Indicators for Outcome(s) within the Course(s), Co‐Curricular 
Program or Student Activity selected: 
 
1. Understand cost behavior 2. Calculate an organization’s break‐even point 3. 

Identify the factors that go into a sales forecast 4. Prepare operating and 

capital expenditure budgets  

Common Assessment (What assessment method (written assignment, speech, test, etc.) will you use to assess student ability related to the program / course 
outcome(s) selected): 
A comprehensive budget and profit analysis project. 

Description of the Proposed Common Assessment (Common assessments should be designed to ensure a balance between (1) the need for a consistency within 
the program in order to ensure comparable student artifacts and (2) the need for reasonable flexibility in order to encourage faculty judgment in the design and 
delivery of learning activities): 
The students will be given a base line budget for an unprofitable  company. The company has one year to get profit greater than 5% of the total assets or else 

the bank will require early payment on an outstanding loan. The students will have to analyze the affect on budgeted profit of (1) adding a new product or (2) 

laying off 20% of the sales and administrative staff to reduce expenses.  

 
Proposed Assessment Instrument (In some cases the assessment method may not need an associated assessment instrument – e.g., multiple choice tests): 
We plan to use an analytical rubric. 
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Implementation Process 

Approval Process 

Activities Associated with the Approval of 
Assessment Plans 

Completion Date   Person Responsible  Action taken 

Draft assessment plan is circulated for input to 
reviewers appropriate to the program / 
discipline 
 

7‐6‐2011  Cecil  This draft assessment plan was emailed out on 7‐6‐
2011 for faculty and dean review and comment.  

College‐wide live or e‐mail / Blackboard 
discussion will be coordinated to consider 
input received 
 

7‐6‐2011 
Through 
9‐15‐2011 

Cecil  I will send out emails in the summer of 2011 to get 
input on this plan.  

Draft assessment plan is revised to reflect 
input 
 

9‐25‐2011  Cecil  I will revise the PLO Assessment Plan based on 
feedback received, if needed.  

Current voter eligibility list for curriculum will 
be used to vote on draft assessment plan 
 

9‐30‐2011  Cecil  I will get people to vote on the plan and then get the 
plan to the LET committee.  

 

Collection of Student Artifacts: 

What information needs to be communicated to students concerning the assessment process (informed consent, etc.)? 
The students will need to know the project’s due date, just like they would any other project, but we will not need to get a signed consent form because we 
delete any references to student’s personal information on the artifacts.  
 
 
 

How will student artifacts or data associated with student performance be collected? 
The teacher of Cost Accounting (ACG 2360) will administer the project and collect the artifacts. This will require cooperation and coordination amongst the 
faculty since ACG 2360 is taught at multiple‐campuses.  
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If student artifacts are to be collected based on a random sample of students registered for the course or participating in the program / activity, 
what characteristics should the sample include? 
Each student in ACG 2360 will complete and turn in the project. To assess learning, the faculty member teaching cost accounting will randomly select every 
4th artifact based on the roster starting with the 1st, 2nd, 3rd or 4th student on the roster.  Thus, each student will turn in the project working in groups or 
individually to the teacher for class credit, but not all projects (artifacts) will be selected for PLO assessment.  
 

How will information about faculty / staff participation in the assessment project be communicated?   
By email and at Learning Day. 
 
 
 

Who will be responsible for coordinating the collection of student artifacts? 
Whoever teaches ACG 2360.  
 
 
 

At what point in the academic year / semester will the student artifacts be collected? 
In Fall of 2011 and spring of 2012 sessions.  
 
 
 

 

Program Level Assessment / Evaluation of Student Artifacts and Analysis of Results 

When will student artifacts be assessed / evaluated?  
The faculty member who collects the artifacts will delete all the student information from the artifacts and then send 1‐2 artifacts to each full‐
time faculty member using interoffice mail so that that faculty member can assess learning using the rubric. After that, each faculty member 
assessing learning will bring their copies of the artifacts and their completed rubrics to Learning Day 2012. At Learning Day 2012, the gathered 
faculty can then have a more productive discussion of learning at the program level because much of the “scoring” will be done prior to Learning 
Day 2012.  
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Which faculty or staff from the program/discipline will evaluate student artifacts? 
All of the full‐time accounting faculty discipline wide will evaluate the artifacts. 
 
 

What training / preparation / information will faculty or staff need in order adequately assess / evaluate the student artifacts collected? 
We don’t think we need any training to evaluate the student artifacts. We realize not everyone will evaluate the same way but that is normal. 
 
 
 

When will the results / data associated with the assessment plan be analyzed? 
At Learning Day 2012. Some of the artifacts will be reviewed prior to Learning Day 2012 but the overall results will be tabulated at Learning Day 
2012.  
 

What training / preparation / information will faculty or staff need in order to analyze the results data associated with this assessment plan? 
None. We are using an analytical rubric not a holistic rubric, which might require some training.   
 
 
 

What additional sources of data might allow faculty / staff to better understand and act on the results of this assessment plan?  
None.  
 
 
 
 

In order to ensure curricular and programmatic alignment, who else should be included in this conversation (e.g., faculty from related discipline 
areas in General Education)? 
We think the deans should be included but we do not think other areas should areas. 
 
 
 
 

How will the assessment results be disseminated to stakeholders (Faculty, Staff, Advisory Boards, etc.)? 
By emails and at Learning Day. 
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Improvement Plan and the Use of Assessment Results 

What do the results of this assessment plan suggest about changes / improvements needed within the curriculum (targeted course(s), co‐curricular 
program or student activity)?  
We are not sure yet. We haven’t collected and analyzed the student artifacts yet. We are not prepared to change the curriculum until we assess 
student learning at the program level. We might find that the project needs revising.  
 
 

What changes to the common course outlines, if any, need to be considered?  
We need to update the ACG 2360 course outline. I, (Cecil), have volunteered to do that.  
 
 
 

What do the results of this assessment plan suggest about changes / improvements to the program assessment process? 
We are not sure how or if this assessment plan suggests changes to the PLO assessment process. The PLO assessment process is developing.  
 We do not have results for the assessment plan yet. But, we expect normal refinements as we continue to assess PLO’s using common assessments and 
rubrics. We may, for example, use portfolios instead of rubrics to assess learning at some point. 
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End of the Academic Year 2011-2012 – End of This Cycle Results & Improvement Plan for Next Year 

Directions: Please fill in the 6 blue shaded items below with brief sentences – required for reporting to the Learning Council. 

Save and Send Your Work…   
To type in this form please “save” this file to your computer.  Exit your e-mail. Open this file on your computer.   

Select “save as” and rename the file to add your program and last name.  

For example the file “…template” would be renamed and saved as “…template Subject Area Jones.” Save your work along the way.  

 

Due Date: Please e-mail your completed form by attaching it  

to an e-mail message and sending it to Jessica King ( jking84@valenciacollege.edu ) by Tues., May 15
th

.  

 

We will have attached this page from your original plan, please complete this only if your leadership team has changed. 

                                                           
1
 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.   

 
2
 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles 

include: College-wide representation where possible; Full-time faculty from the respective program / discipline (tenured, tenure track, and non-tenure earning 4 / 8 / 10 month 
faculty); Adjunct faculty when an adequate number of full-time faculty do not teach in the program / discipline; Faculty from both disciplines or programs when an outcome is 
assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams should include the following: College-wide  
representation where possible; Staff from the targeted program area; Part-time Student Affairs professionals when an adequate number of full-time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area 
 
 

Planning Team Leader(s)1 Campus  E-mail Address Phone Extension Mail Code 

Cecil Battiste East cbattiste@valenciacollege.edu 2508 3-25 

 
 

    

Planning Team Members2 Campus E-mail Address Phone Extension Mail Code 

Steve Muller 
 

West smuller@valenciacollege.edu 1534 4-32 

Mabel Machin 
 

Osceola Mmachin1@valenciacollege.edu 4291  
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Please fill in the blue shaded areas with brief sentences. A second page is provided for longer comments. 
These six items are required for the report to the Learning Council. 

 

Documenting the Assessment Process 

1. In a sentence or two, what did you do and who was responsible for coordinating the collection of student artifacts / data? 
I helped create the assessment project and rubric and communicated with the rest of the faculty what work needed to be done.  
The student artifacts were collecting by the adjunct or full-time faculty that taught ACG 2360 Cost Accounting.  

2. At what point in the academic year / semester were the student artifacts / data collected?  
Student artifacts were collected from the Spring 2011 and Fall 2011 sessions.  

Improvement Plan and Use of the Assessment Results – Next Year’s Cycle 
3. What were your results?  (Please e-mail the data when you submit this form if possible, for example rubric scores in an Excel sheet.) 

I will attach a rubric that averages and summaries the results of the student artifacts we looked at on Assessment Day 2012 (May 3, 2012).  

4. What are the changes / improvements you plan to make within the curriculum (targeted courses), co-curricular program, or student activiy 
over the next year? (Please use the following page if you need more space for your response.) 
We are going to revise the Budgeting and Cost Analysis PLO Assessment Project. There is no need to change the curriculum, co-curricular 
programs or any other student activities at this time. The results from this year’s cycle are useful but not conclusive.  

5. What changes, if any, will be made to the common course outlines, the catalog, etc. 
There will be no changes at this time.  

Next Steps – Planning for Next Year’s Cycle— Academic Year 2012-2013 
6. What are your next steps – acting on the results? (These steps will guide others in the next cycle… moving the process forward.) If these 

steps include the development and implementation of a new assessment, include that information here. If you plan to change the current 
assessment or the program learning outcome that you focus on, you will want to do that here. 
 
I propose that we use the “Monopoly Project” to evaluate PLO#1 “Report financial information about business organizations to support external 
decision making” for the next cycle. If approved by faculty vote, I will coordinate with whomever teaches Intermediate Accounting in the Fall 2012, 
Spring 2013 and Summer 2013 sessions. That will give us time to revise the Budgeting and Cost Analysis PLO Assessment project.  

  
 

Please include the name of the person completing this page and your program: Cecil Battiste (Ext. 2508).  
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Additional Space for Comments (Optional)  

3) If you have additional comments for the following question, please share them here:  What were your results? 
Each of the ten full-time (and any adjunct faculty) entrusted with student learning at Valencia should consider the results and think critically 
about what it means. We should discuss these things as a group. I will email you after you have had time to look it over. In my opinion, the 
results are useful but inconclusive for the following reasons:  
(1) we only looked at 7 student artifacts. Our plan was NOT to sample but we did sample because we didn’t have enough time to look at 
more artifacts. We can fix that in future evaluation cycles;  
(2) the Assessment Project had some design flaws. For example, we had to omit the first indicator of learning on the rubric because the 
assessment project didn’t prompt the learner’s correctly to assess that indicator. I wouldn’t say the assessment project was completely 
messes up, however, because it wasn’t. Students should be able to think and frankly there wasn’t anything there students shouldn’t have 
been able to do;  
(3) the level of help, guidance and assistance provided by the professor varied and that had a significant impact on what the students 
turned in. When the Budgeting and Cost Analysis Project was developed (in Destinations 2010) we decided to allow professors the flexibility 
they needed to administer the project. That was expected. For example, the professor could choose to give his/her students a template (to 
help them set up there answer and to remember what goes in each budget) or not. The professor could help them in other ways such as 
explaining what was in the data sets or instructions or expect that they can manage that on their own. As the accounting faculty continues 
down the road of creating PLO assessments and rubrics we will have to figure out what works best for the level of help the professors in the 
classroom provide. If we are going to evaluate student learning, we have to see what they students can do, or not do, in conditions that 
simulate the work place or office.   
 
As I look at the results on the summary rubric attached, I think it shows that, for this cycle, our students have some degree of proficiency in 
analyzing quantitative data (such as preparing a sales budget or calculating a break-even point if given the formula). I would say that 
quantitative reasoning skills are proficient but needs improvement. However, the qualitative reasoning, such as writing a report or memory 
to the company’s managers explaining what the company’s options are well below adequate. Those sorts of skills are still developing and 
we, as educators in the business area, can benefit from knowing what areas our students are weak on. We can help them before they leave 
Valencia. Assessing learning at the program level has been a good experience for me. I look forward to putting to work some of the great 
ideas I hear from the rest of the faculty. One of the things that makes teaching rewarding is trying out a great idea to see if it works. In this 
project, students had to go through the budgeting process to help an unprofitable company achieve a certain level of profit or else a 
creditor was going to demand early payment on a loan. The choices boiled down to increase revenues by adding a new product (a razor for 
women) or reduce the non-sales workforce to reduce expenses. Organizations in the Real World face decisions like this every day. 
Accountants are business advisors and business advisors can’t just quantify problems they have to creatively solve them and be able to 
communicate clearly and at a professional level.  
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4) If you have additional comments for the following question, please share them here:  What are the changes / improvements you plan to 
make within the curriculum (targeted courses), co-curricular program, or student over the next year?  

 
 
 
  
 
 
 
 
 
 

6) If you have additional comments for the following question, please share them here:  What are your next steps – acting on the results? If 
these steps include the development and implementation of a new assessment, include that information here. If you plan to change the 
current assessment or the program learning outcome that you focus on, you will want to do that here. 
 

 
 
 
 
 
 
 
 
 
 
 

 

Sign In Sheet for Assessment Day  
    

Name Dept. Date Event 
(Will be mailed separately)    
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Sign In Sheet for Assessment Day  
    

Name Dept. Date Event 
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Excellent Above Avg Avg Below Avg Unacceptable Wt. Score

Indicators of Student Learning: (10-9 Pts) (8 Pts) (7 Pts) (6 Pts) (5 or Less)

Classify Costs: Fixed or Variable x1 Omit

Calculate the Correct BE Point in Units 7.28 x1 7.28    

Prepare a Sales Budget & Cash Collection Sch 8.28 x1 8.28    

Prepare an Inv Purch Budget and Cash Pymts Sch 6.85 x1 6.85    

Prepare a SG&A Budget and Cash Pymts Schedule 6.85 x1 6.85    

Prepare a Cash Budget 7.00 x1 7.00    

Prepare a Pro Forma Income Statement 4.43 x1 4.43    

Communicate Results Completely and Accurately 3.00 x3 9.00    

49.69   
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Program Learning Outcome Assessment Plan Template 
General Information 

Academic Year of Implementation:  2011 – 2012 
 
Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area: 
 
 
Computer Engineering Technology (Networking), Cisco Routing and Switching Specialization 
 
Planning Team: 
 
Planning Team Leader(s)1 Campus  E-mail Address Phone Extension Mail Code 
Soheyla Nakhai 
 

West snakhai@valenciacollege.edu 1476 4-41 

Planning Team Members2 Campus E-mail Address Phone Extension Mail Code 
Wael Yousif West wyousif@valenciacollege.edu 1064 4-41 

George Rausch West grausch@valenciacollege.edu 1938 4-41 

Courtney Violette West cviolette@valenciacollege.edu 1614 4-1 

Shannon Hellard 
Interim Dean 

West shellard@valenciacollege.edu 
 

1302 4-41 

Yahia Fawzi West yfawzi@atlas.valenciacollege.edu 
 

Adjunct Professor 4-41 

 
                                                           
1 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.  See the attached documents entitled 
Program Outcome Assessment Plan Approval and Improvement Process and Program Outcome Assessment Plan Approval and Improvement Process – Student Affairs 
2 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles include: Collegewide representation where 
possible; Full-time faculty from the respective program / discipline (tenured, tenure track, and Non-Tenure Earning 4 / 8 / 10 month faculty); Adjunct faculty when an adequate number of full-time faculty do not teach in 
the program / discipline; Faculty from both disciplines or programs when an outcome is assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams 
should include the following: Collegewide  representation where possible; Staff from the targeted program area; Part-time Student Affairs professionals when an adequate number of full-time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 
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Learning Outcomes and Performance Indicators 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area: 
 

Computer Engineering Technology (Networking), Cisco Routing and Switching Specialization  
Targeted Program Learning Outcome:  
 

Build inter-networked environments, incorporating routers, bridges, 
and switches  

Targeted Course(s), Co-Curricular Program or Student Activity associated 
with the Academic Program: 

CET 2620C Cisco Projects in Routing Design and Administration 
Targeted Outcome(s) within the Course(s), Co-Curricular Program or Student 
Activity identified above: 

Design and implement a Wide Area Network (WAN) using different 
technologies 
 

Performance Indicators for the Program Learning Outcome(s) selected: 
• Implement  an IP addressing scheme and IP services to meet network 

requirement in a medium-size Enterprise network 
• Configure, verify, and troubleshoot basic router operation and routing 

on Cisco devices 
• Apply the appropriate administrative tasks required for a Wide Area 

Network (WAN) 
• Implement and verify WAN links 

Performance Indicators for Outcome(s) within the Course(s), Co-Curricular 
Program or Student Activity selected: 

• Analyze clients' requirements for a WAN link 
• Design and document an addressing scheme 
• Configure and troubleshoot routers using different routing protocols 
• Secure access to router 
• Document the router configuration 

 
 

Common Assessment (What assessment method (written assignment, speech, test, etc.) will you use to assess student ability related to the program / course 
outcome(s) selected): 

• Final skill-based project 
Description of the Proposed Common Assessment (Common assessments should be designed to ensure a balance between (1) the need for a consistency within 
the program in order to ensure comparable student artifacts and (2) the need for reasonable flexibility in order to encourage faculty judgment in the design and 
delivery of learning activities): 

• Final skill-based project selected by instructor 
Proposed Assessment Instrument (In some cases the assessment method may not need an associated assessment instrument – e.g., multiple choice tests): 

• Rubric for grading final project  
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Implementation Process 

Approval Process 

Activities Associated with the Approval of Assessment Plans Date  Person Responsible 
Draft assessment plan is circulated for input to reviewers 
appropriate to the program / discipline 
 

8/24/2011 Soheyla Nakhai 

College-wide live or e-mail / Blackboard discussion will be 
coordinated to consider input received 
 

9/7/2011 Soheyla Nakhai 

Draft assessment plan is revised to reflect input 
 

9/21/2011 Soheyla Nakhai 

Current voter eligibility list for curriculum will be used to vote 
on draft assessment plan 
 

10/5/2011 Soheyla Nakhai 

 

Faculty / Professional Development Needs Associated with the Proposed Common Assessment 

What training / preparation / information will faculty or staff need in order complete the proposed assessment plan? 
• Rubrics workshop for CET faculty (associated with the proposed assessment) 
• We could also benefit from these training sessions for our faculty: 

o Outcomes-based practice  
o Authentic assessment 

 

Collection of Student Artifacts 

What information needs to be communicated to students concerning the assessment process (informed consent, etc.)? 
• None 

How will student artifacts or data associated with student performance be collected? 
• Final project in Fall/Spring semesters 

If student artifacts are to be collected based on a random sample of students registered for the course or participating in the program / activity, 
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what characteristics should the sample include? 
• N/A. Not random 

 
 
 
How will information about faculty / staff participation in the assessment project be communicated?   

• Email and face-to-face meetings between faculty teaching CET 2620 and faculty serving as part of the evaluation team. 
 
 
 
Who will be responsible for coordinating the collection of student artifacts? 

• CET2620  instructor 
 
 
 
At what point in the academic year / semester will the student artifacts be collected? 

• End of each term – Fall and Spring 
 
 
 
 

Program Level Assessment / Evaluation of Student Artifacts and Analysis of Results 

When will student artifacts be assessed / evaluated (Learning Day 2012 is scheduled for February 11, 2012; Assessment Day 2012 is scheduled for 
May 5, 2012)?  

• Assessment Day 2012 
 
 
Which faculty or staff from the program/discipline will evaluate student artifacts? 

• At least the Program Chair and CET2620 instructor 
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What training / preparation / information will faculty or staff need in order adequately assess / evaluate the student artifacts collected? 
• None 

 
 
 
When will the results / data associated with the assessment plan be analyzed? 

• Assessment Day, 2012 
 
 
 
What training / preparation / information will faculty or staff need in order to analyze the results data associated with this assessment plan? 

• None 
 
 
 
What additional sources of data might allow faculty / staff to better understand and act on the results of this assessment plan?  

• Data from annual Program Viability meetings 
 
 
 
 
In order to ensure curricular and programmatic alignment, who else should be included in this conversation (e.g., faculty from related discipline 
areas in General Education)? 

• Computer Engineering Technology Advisory Committee 
 
 
 
 
How will the assessment results be disseminated to stakeholders (Faculty, Staff, Advisory Boards, etc.)? 

• Assessment Day minutes, advisory committee meetings, and division meetings  

 

Improvement Plan and the Use of Assessment Results 
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What do the results of this assessment plan suggest about changes / improvements needed within the curriculum (targeted course(s), co-curricular 
program or student activity)?  
 
 
 
What changes to the common course outlines, if any, need to be considered?  
 
 
 
 
What do the results of this assessment plan suggest about changes / improvements to the program assessment process? 
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End of the Academic Year 2011-2012 – End of This Cycle Results & Improvement Plan for Next Year 

Directions: Please fill in the 6 blue shaded items below with brief sentences – required for reporting to the Learning Council. 

Save and Send Your Work…   
To type in this form please “save” this file to your computer.  Exit your e-mail. Open this file on your computer.   

Select “save as” and rename the file to add your program and last name.  

For example the file “…template” would be renamed and saved as “…template Subject Area Jones.” Save your work along the way.  

 

Due Date: Please e-mail your completed form by attaching it  

to an e-mail message and sending it to Jessica King ( jking84@valenciacollege.edu ) by Tues., May 15
th

.  

 

We will have attached this page from your original plan, please complete this only if your leadership team has changed. 

                                                           
1
 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.   

 
2
 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles 

include: College-wide representation where possible; Full-time faculty from the respective program / discipline (tenured, tenure track, and non-tenure earning 4 / 8 / 10 month 
faculty); Adjunct faculty when an adequate number of full-time faculty do not teach in the program / discipline; Faculty from both disciplines or programs when an outcome is 
assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams should include the following: College-wide  
representation where possible; Staff from the targeted program area; Part-time Student Affairs professionals when an adequate number of full-time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area 
 
 

Planning Team Leader(s)1 Campus  E-mail Address Phone Extension Mail Code 

     

Planning Team Members2 Campus E-mail Address Phone Extension Mail Code 
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Please fill in the blue shaded areas with brief sentences. A second page is provided for longer comments. 
These six items are required for the report to the Learning Council. 

 

Documenting the Assessment Process 

1. In a sentence or two, what did you do and who was responsible for coordinating the collection of student artifacts / data? 
Professor Yahia Fawzi coordinated the collection of student artifact 

 

2. At what point in the academic year / semester were the student artifacts / data collected?  
End of each term – Fall and Spring 

 

Improvement Plan and Use of the Assessment Results – Next Year’s Cycle 
3. What were your results?  (Please e-mail the data when you submit this form if possible, for example rubric scores in an Excel sheet.) 

Assessment result is attached. 

4. What are the changes / improvements you plan to make within the curriculum (targeted courses), co-curricular program, or student activity 
over the next year? (Please use the following page if you need more space for your response.) 
According to our assessment result (please see the attached e-mail), some students scored low in “ACL Configuration” and “DHCP 
Configuration” components.  Over the next year, we will add instructional videos on these topics.  Students will be able to view these 
videos on Blackboard on demand prior to the skill exam day. 
 
 

5. What changes, if any, will be made to the common course outlines, the catalog, etc. 
              None  
 

Next Steps – Planning for Next Year’s Cycle— Academic Year 2012-2013 
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6. What are your next steps – acting on the results? (These steps will guide others in the next cycle… moving the process forward.) If these 
steps include the development and implementation of a new assessment, include that information here. If you plan to change the current 
assessment or the program learning outcome that you focus on, you will want to do that here. 
No changes to the current assessment or the program learning outcome 

  
 

Please include the name of the person completing this page and your program: 
             Soheyla Nakhai, Computer Engineering Technology (Networking), Cisco Routing and Switching Specialization 
 

 
 
 

Additional Space for Comments (Optional)  

3) If you have additional comments for the following question, please share them here:  What were your results? 
 
 
 

 
 

 
 

4) If you have additional comments for the following question, please share them here:  What are the changes / improvements you plan to 
make within the curriculum (targeted courses), co-curricular program, or student over the next year?  

 
 
 
  
 
 
 
 
 
 

6) If you have additional comments for the following question, please share them here:  What are your next steps – acting on the results? If 
these steps include the development and implementation of a new assessment, include that information here. If you plan to change the 
current assessment or the program learning outcome that you focus on, you will want to do that here. 
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Sign In Sheet for Assessment Day  
    

Name Dept. Date Event 
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Sign In Sheet for Assessment Day  
    

Name Dept. Date Event 
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Student Assessment Project Result 

CET 2620 (Cisco Projects in Routing Design and Administration) 
Spring 2012 

 
 
Program Learning Outcome:   
The CET faculty have identified the program learning outcome to be assessed in the Cisco capstone 
course (CET 2620C) as “Build inter-networked environments, incorporating routers, bridges, and 
switches”.  

Assessment measure: 
The following assessment measure is used to monitor student success and program effectiveness. The 
assessment method used for CET 2620C is a formative and summative online assessment that measures 
student performance and knowledge of networking concepts and skills.  It provides an immediate and 
targeted feedback to the instructor and the student. 

The skill assessment is provided by the Cisco Academy web site and is available to all students who are 
enrolled in CET 2620C course. 

The skill assessment measures the following: 

Students are expected to: 
1. Finish designing the IP addressing scheme. 
2. Implement the addressing in the network to meet the stated requirements. 
3. Configure and verify WAN technologies. 
4. Configure and verify a DHCP server implementation. 
5. Configure EIGRP to enable communication with the rest of the network. 
6. Configure NAT to translate addresses for traffic destined to the Internet. 
7. Implement access control lists as part of a security policy. 

 

Assessment Rubric: 
The following rubric is used to evaluate the skill Based Project: 
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Rubric for Evaluating Skill Based Project – CET 2620 
 
Program Learning Outcomes 
Addressed and Project Criteria 

Levels of Achievement 
Beginning 

(None) 
1 

Developing 
(Novice) 

2 

Competent 
(Partial) 

3 

Accomplished 
(Proficient) 

4 
DHCP Configuration 

DHCP excluded addresses 
DHCP pool configuration 

Demonstrate inadequate 
understanding of 
configuring a router as a 
DHCP server 

Some evidence of DHCP 
configuration 

demonstrates good 
understanding of  DHCP 
configuration with minor 
mistakes 

Demonstrate complete 
understanding of configuring 
and verifying a router as a 
DHCP server 

WAN Configuration 
HDLC encapsulation configuration 
PPP encapsulation configuration 
PPP CHAP configuration 
Frame Relay configuration 
DLCI configuration 

Most components of a basic 
serial connection are not 
configured   

Partial solution to configure a 
serial connection 

Most components of WAN 
configuration are correct 

Demonstrates complete 
understanding of configuration 
and verification of serial 
connection 

Routing Configuration 
EIGRP routing configuration 
Default route configuration 

Demonstrates inadequate 
understanding of  router 
configuration; incomplete 
EIGRP and default route 
configuration 

Demonstrates partial 
understanding of routing 
configuration  

Most routers are configured 
properly 

Routing configuration complete; 
demonstrate complete 
understanding of EIGRP 
protocol 

NAT Configuration 
NAT overload configuration 
NAT interface configuration 

Very little or no evidence of 
NAT configuration 

Shows some understanding 
of  NAT configuration 

Shows good understanding of  
NAT configuration with 
minor mistakes 

Demonstrate complete 
understanding of how to 
configure and verify NAT 

Access Control List (ACL) 
      Secure access to router 

 

Incomplete solution to 
access control list 

Demonstrate partial 
understanding of ACL 

Good evidence of 
implementing ACL with few 
mistakes   

Demonstrate complete 
understanding of configuring, 
applying and verifying ACL 

 

Terminology  
Beginning (None) – 0% to 25% of possible points 
Developing (Novice) –26% to 50% of possible points 
Competent (Partial) – 51% to 85% of possible points 
Accomplished (Proficient) – 86% to 100% of possible points 
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Semester: Spring 2012
16

Performance Components None Novice Partial Proficient
DHCP Configuration 4 0 8 4
WAN Configuration 0 1 7 8
Routing Configuration 3 2 7 4
NAT Configuration 2 2 7 5
ACL Configuration 3 10 2 1
Total 12 15 31 22

Total Students (taking the assessment):  

Student Assessment Project Result
CET 2620 (Cisco Projects in Routing Design and Administration)

0
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Proficiency Estimates

Proficient

Partial

Novice

None

1
2

8

5

Levels of Achievment

None

Novice

Partial

Proficient
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Program Learning Outcome Assessment Plan Template 

General Information 

Academic Year of Implementation:  2011 – 2012 
 
Academic Program / Discipline Area (for General Education) or Co‐Curricular Program Area  
(Items Highlighted in red require primary attention in the planning process – not all highlighted areas need to be completed): 
 
 
 
 
Planning Team: 
Planning Team Leader(s)1  Campus   E‐mail Address  Phone Extension  Mail Code 
 
Christina Hardin 

Osceola  Chardin1@valenciacollege.edu  4293  6‐8 

         
Planning Team Members2  Campus  E‐mail Address  Phone Extension  Mail Code 
 
Donna French 

Osceola  dfrench@valenciacollege.edu  4184  6‐8 

 
Chris Borglum 

WP  cborglum@valenciacollege.edu  6869  5‐3 
 

Mailin Barlow 
 

West  mbarlow@valenciacollege.edu  1439  4‐11 

James Leonard  East  Jleonard9@valenciacollege.edu  2632  3‐20 
 

                                                            
1 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.  See the attached documents entitled 

Program Outcome Assessment Plan Approval and Improvement Process and Program Outcome Assessment Plan Approval and Improvement Process – Student Affairs 
2
 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles include: Collegewide representation where 
possible; Full‐time faculty from the respective program / discipline (tenured, tenure track, and Non‐Tenure Earning 4 / 8 / 10 month faculty); Adjunct faculty when an adequate number of full‐time faculty do not teach in 
the program / discipline; Faculty from both disciplines or programs when an outcome is assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams 
should include the following: Collegewide  representation where possible; Staff from the targeted program area; Part‐time Student Affairs professionals when an adequate number of full‐time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 
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Learning Outcomes and Performance Indicators 

Academic Program / Discipline Area (for General Education) or Co‐Curricular Program Area: 
ENC1101/Freshman Composition I 
 

Targeted Program Learning Outcome: 
The 2012 assessment work will continue the focus on Information Literacy. 

Targeted Course(s), Co‐Curricular Program or Student Activity associated 
with the Academic Program: 
ENC1101/Freshman Composition I 
 
 

Targeted Outcome(s) within the Course(s), Co‐Curricular Program or Student 
Activity identified above: 
Students will be able to integrate and document source materials within a 
documented paper. 
 
 

Performance Indicators for the Program Learning Outcome(s) selected: 
Students will be able to locate, evaluate, and effectively use information from 
diverse sources 

Performance Indicators for Outcome(s) within the Course(s), Co‐Curricular 
Program or Student Activity selected: 

1. Select appropriate summaries, paraphrases, or quotes from 
sources 

2. Integrate source materials in the documented essay 
3. Construct a properly formatted works cited/reference page 

 
 

Common Assessment (What assessment method (written assignment, speech, test, etc.) will you use to assess student ability related to the program / course 
outcome(s) selected): A documented paper with a works cited/reference page 
 

Description of the Proposed Common Assessment (Common assessments should be designed to ensure a balance between (1) the need for a consistency within 
the program in order to ensure comparable student artifacts and (2) the need for reasonable flexibility in order to encourage faculty judgment in the design and 
delivery of learning activities):  
 
In general, the findings of the May 2011 indicate that faculty need to make a more concerted effort to teach students in ENC1101 how to properly integrate 
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source materials into an essay and to properly document those sources within the essay. The majority (68%) of faculty reported that the student artifacts did not 
include properly integrated source materials. Additionally, most faculty (72%) reported that the student artifacts did not demonstrate properly documented 
sources. Therefore, the faculty voted that students need to learn how to do the following more effectively: 1. Properly integrate source materials into an essay, 
and 2. Properly document sources within the essay. 
 
Faculty agreed to address these two objectives during the upcoming year. Each campus will put together a plan to address the items and an improvement plan 
to be used on their campus (See attached).  
 
The 2012 Plan:  
Data collection: Randomly selected student artifacts will be collected—An essay that demonstrates students’ ability to document and integrate source materials 
into an essay (e.g. Documented Essay). 
 
On Assessment Day, participating faculty will be assigned to one of five teams based on a campus sort to ensure that there is fair representation in each team 
from the four campuses (if possible). Each team will be asked to read a set of essays and complete a single Student Artifact Assessment Checklist for each essay.  
 
Notes for this year: 

1. Have faculty RSVP to Assessment Day so that pre‐set teams of faculty can be establish before the meeting 
2. Bring enough copies of the essays for each faculty participant 
3. Cut essays per team to 6‐7; instead of 10/team 

 
Proposed Assessment Instrument (In some cases the assessment method may not need an associated assessment instrument – e.g., multiple choice tests): 

Checklist: The checklist will be used by the instructors to determine if the sample student work met the student learning outcome. The intent of 
the checklist is to focus the participants on evaluating the student artifacts against the same set of standards. 
 
Checklist Questions: 

1. Overall, has the student properly integrated source materials in the essay? 
2. Overall, has the student properly documented the sources within the essay? 
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Implementation Process 

Collection of Student Artifacts  

What information needs to be communicated to students concerning the assessment process (informed consent, etc.)? 
None. Based on the Common Course Outline for ENC 1101, students are to be able to demonstrate their ability to use and document sources. The 
essays that are collected are part of the expected course requirements. 
 

How will student artifacts or data associated with student performance be collected? 
ENC1101 instructors will be asked by their campus English Chair to submit artifacts of student learning (chosen via random selection) to the 
Learning Evidence Team. Instructors will be required to provide an ungraded, documented essay to include a works cited/reference page from the 
randomly selected students.  
 

If student artifacts are to be collected based on a random sample of students registered for the course or participating in the program / activity, 
what characteristics should the sample include? 
Other than asking for a documented essay with a works cited/reference page, specific assignment parameters will not be given. However, 
instructors will be asked to provide the assignment topic and submission requirements for each of the student artifacts to aid evaluation of the 
student work. 
 

How will information about faculty / staff participation in the assessment project be communicated?   
Via eMail 
 

Who will be responsible for coordinating the collection of student artifacts? 
Christina Hardin and the campus English Chairs 
 

At what point in the academic year / semester will the student artifacts be collected? 
Spring 2012. We will need to notify faculty as close to the beginning of the term as possible so that instructors who assign the documentation 
paper at the beginning of the term are able to provide the student artifacts. 
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Program Level Assessment / Evaluation of Student Artifacts and Analysis of Results 

When will student artifacts be assessed / evaluated?  
Assessment Day: May 4, 2012 
 

Which faculty or staff from the program/discipline will evaluate student artifacts? 
All full‐time ENC1101 instructors will be invited to participate. 
 

What training / preparation / information will faculty or staff need in order adequately assess / evaluate the student artifacts collected? 
None. Instructors will be notified that the assessment session will be focused on a subjective review of the student artifacts and will mirror the 
assessment activity of 2011. 
 

When will the results / data associated with the assessment plan be analyzed? 
During Assessment Day 2012 
 
Before May 11, 2012: Findings from the assessment work for 2012 will also be compared to the findings from 2011’s Assessment Day to determine 
whether or not the increased focus on teaching students to integrate and document sources in their work positively affected students’ abilities in 
those two areas. 
 

What training / preparation / information will faculty or staff need in order to analyze the results data associated with this assessment plan? 
None. This year’s assessment work will follow the same process as last year’s. 
 

What additional sources of data might allow faculty / staff to better understand and act on the results of this assessment plan?  
ENC1101 instructors will be asked to complete an on‐line Qualtrics survey that solicits information concerning their methods for teaching 
documentation. It may help to better understand the level at which students are performing. The results of the 2012 survey will be compared to 
the results of the 2011 survey. 
 

In order to ensure curricular and programmatic alignment, who else should be included in this conversation (e.g., faculty from related discipline 
areas in General Education)? 
Librarians, Writing Center 
 

How will the assessment results be disseminated to stakeholders (Faculty, Staff, Advisory Boards, etc.)? 
Results will be eMailed to English faculty, Communications Deans, and LET/LAC. 
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Approval Process 

Activities Associated with the Approval of 
Assessment Plans 

Completion Date   Person 
Responsible 

Results  

Draft assessment plan is circulated for input to 
reviewers appropriate to the program / discipline 
(including Deans / Directors responsible for 
supporting and promoting the work necessary for 
the implementation of the Assessment Plan) 
 

Original 6/10/10 
 
 
 

Christina Hardin  Overall, approval of plan is given by campus 
English Chairs and Deans 

College‐wide live or e‐mail / Blackboard discussion 
will be coordinated to consider input received (if 
needed) 
 
 

NA     

Draft assessment plan is revised to reflect input 
 
 
 
 

Original 6/30/10 
Improvement (for 
2012) was shared 
with the English 
Faculty on 
8/25/11 

Christina Hardin  Plan is set for 2012 work 

Faculty vote on the Assessment Plan using the 
Current voter eligibility list for curriculum 
(http://valenciacollege.edu/faculty/forms/voterlists/) 
 

8/25/11  Christina Hardin  The “official” vote for the improvement plan was 
approved by more than 2/3 of the eligible voters 
who were present at the post‐Academic 
discipline meeting. 100% approval was received. 

 

Dean / Director Support 
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The Dean(s) / Directors (for Librarians) responsible for supporting and promoting the work necessary for the implementation of the Assessment 
Plan need to indicate their support for the plan.  

 
 
Dean / Director East / Winter Park Campus Della Paul 

 
 
Signature eMail approval (attached) 

 
 
Dean / Director Osceola / Lake Nona Campus Mike Bosley, LN; Jenni Campbell 

 
 
Signature eMail approval (attached) 

 
 
Dean / Director West Campus Elizabeth Renn 

 
 
Signature eMail approval (attached) 

 

Improvement Plan and the Use of Assessment Results (To be completed after the implementation of the initial 

Assessment Plan and the review of student artifacts) 

What do the results of this assessment plan suggest about changes / improvements needed within the curriculum (Specific recommendations for 
improvement, targeted course(s), co‐curricular program or student activity)?  
 
 

What changes to the common course outlines, if any, need to be considered?  
 

What do the results of this assessment plan suggest about changes / improvements to the program assessment process? 
 
 

Individual(s) Responsible leading the implementation of recommendations 
 
 

Stakeholders Impacted by the recommendations for improvement 
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Planned Campus Work for the Improvement of Instruction of Information Literacy Skills 
 
Each campus English Chair will coordinate efforts with their English faculty to put measures in place to work toward improving students’ ability to 
properly integrate and document source materials in an essay. 
 
Current Campus Plans: 
East: from James Leonard, English Chair  
 I contacted my colleagues for suggestions regarding the creation and implementation of the East Campus improvement plan.  The deadline for 

submission of these suggestions is Friday, September 2, 2011, at 5:00 PM. 
 We will use the same “show & tell” method for sharing as Osceola campus. 

 
Osceola: from Donna French, English Chair 
Osceola is going to do a "show & tell" session for our campus effort for our assessment improvement effort. Faculty will bring one item that they use to teach 
quoting and documenting and briefly present it to others.  Then we'll make our materials/ideas available to others who want specific items‐‐‐for example, if 
Teresa wants a copy of David's worksheet, he'll send it to her. We find exchanging all materials with everyone creates overload, and all the materials seem to 
end up in a pile and never get used so we will discourage a mass exchange approach. Meeting for full‐time faculty: 9/22/11. 
 
Adjuncts were also notified of the focus of the assessment work this year and were asked to participate by adding focus in class to documentation and 
integration of sources. 
 
West: from Mailin Barlow, English Chair 
West will be collecting material on teaching documentation (exercises, etc.) from faculty – sort of a Best Practices collection.  We will be sharing the results in 
future department meetings as well as at least one evening workshop to accommodate adjunct faculty.  We are also starting communal email discussions on 
various topics; the current one is on the use of ellipses. 

  
Winter Park: from Chris Borglum, English Chair 
The only "plan" that Ilyse Kusnetz and Cate McGowan and I talked about was doing instruction in source evaluation and use earlier in 1101 and incorporating 
more of it. For instance, lately I've only had them do one documented essay, an argument paper at the end of the term, but for fall I'll have my students doing 
some research for every paper but their first (the narrative essay).  
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Dean Approvals 
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End of the Academic Year 2011-2012 – End of This Cycle Results & Improvement Plan for Next Year 

Directions: Please fill in the 6 blue shaded items below with brief sentences – required for reporting to the Learning Council. 

Save and Send Your Work…   
To type in this form please “save” this file to your computer.  Exit your e-mail. Open this file on your computer.   

Select “save as” and rename the file to add your program and last name.  

For example the file “…template” would be renamed and saved as “…template Subject Area Jones.” Save your work along the way.  

 

Due Date: Please e-mail your completed form by attaching it to an e-mail message and sending it to Jessica King 

(jking84@valenciacollege.edu ) by Tues., May 15
th

.  

                                                           
1
 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.   

 
2
 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles 

include: College-wide representation where possible; Full-time faculty from the respective program / discipline (tenured, tenure track, and non-tenure earning 4 / 8 / 10 month 
faculty); Adjunct faculty when an adequate number of full-time faculty do not teach in the program / discipline; Faculty from both disciplines or programs when an outcome is 
assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams should include the following: College-wide  
representation where possible; Staff from the targeted program area; Part-time Student Affairs professionals when an adequate number of full-time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area 
English Comp I/ENC1101 

Planning Team Leader(s)1 Campus  E-mail Address Phone Extension Mail Code 

Christina Hardin 
 

Osceola Chardin1@valenciacollege.edu 4293 6-3 

 
 

    

Planning Team Members2 Campus E-mail Address Phone Extension Mail Code 

 
Donna French 

Osceola dfrench@Valenciacollege.edu 4184 6-3 

Mailin Barlow 
 

West mbarlow@valenciacollege.edu 1439 4-11 

Chris Borglum Winter Park cborglum@valenciacollege.edu 6869 5-3 
 

James Leonard East Jleonard9@valenciacollege.edu 2632 3-20 
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We will have attached this page from your original plan, please complete this only if your leadership team has changed. 

 

Please fill in the blue shaded areas with brief sentences. A second page is provided for longer comments. 
These six items are required for the report to the Learning Council. 

 

Documenting the Assessment Process 

1. In a sentence or two, what did you do and who was responsible for coordinating the collection of student artifacts / data? 
Christina worked with the four campuses’ English coordinators to request the artifacts. Christina sent the list along the Artifact Request 
and Artifact Submission forms to the coordinators who then sent them to the selected faculty members. Faculty members were 
instructed to return their artifacts to the appropriate campus coordinator who then sent the artifacts from his/her campus to the 
Assessment office downtown. 

 

2. At what point in the academic year / semester were the student artifacts / data collected?  
Spring 2012 

Improvement Plan and Use of the Assessment Results – Next Year’s Cycle 
3. What were your results?  (Please e-mail the data when you submit this form if possible, for example rubric scores in an Excel sheet.) 

See attached: Raw data results and a brief summary of the findings 

4. What are the changes / improvements you plan to make within the curriculum (targeted courses), co-curricular program, or student activity 
over the next year? (Please use the following page if you need more space for your response.) 
Based on our findings, each campus coordinator is going to work with his/her respective campus English faculty to coordinate efforts 
toward improvement. The changes will include monthly sharing of ideas within each campus and an overall dissemination of those ideas 
across the English discipline – college-wide. In addition, each faculty member present on May 4, 2012 agreed to integrate more focus on 
teaching students how to properly document sources within an essay in MLA format in his/her classroom. Coordinators agreed to 
emphasize these findings to adjuncts and faculty not present on May 4.  
 
 

5. What changes, if any, will be made to the common course outlines, the catalog, etc. 
None 
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Next Steps – Planning for Next Year’s Cycle— Academic Year 2012-2013 

6. What are your next steps – acting on the results? (These steps will guide others in the next cycle… moving the process forward.) If these 
steps include the development and implementation of a new assessment, include that information here. If you plan to change the current 
assessment or the program learning outcome that you focus on, you will want to do that here. 
Results during the May 4 meeting showed that 71% of the student artifacts did not contain properly documented sources within the 

essays; therefore, during the upcoming year, faculty will work toward better instruction of this skill and we will assess essays again in 

2013 to determine if there was improvement in this area.   

 

Please include the name of the person completing this page and your program: 
             Christina Hardin 
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ENC1101 Assessment Day  

May 4, 2012 

Overall Raw Data Results 

51 total essays were submitted for review from the East, Osceola, Lake Nona, West, and Winter 
Park Campuses. 33 Faculty were present on May 4, 2012 to evaluate the 51 essays based on a 
simple rubric. 

In general, results reflect that students did not properly integrate source materials within the 
essays. 

Q1: Overall, has the student properly integrated source materials in the essay? 

 Total % 
Y 20 39% 
N 31 61% 

  

In general, results reflect that students did not properly document the sources within the essays. 

Q2: Overall, has the student properly documented the sources within the essay? 

 Total % 
Y 15 29% 
N 36 71% 

 

Face-to-Face Classroom Instruction  

Raw data results show that for face-to-face classroom instruction (n=43), 63% (n=27) of the 
essays did not reflect students’ ability to properly integrate source materials in the essay, and 
70% (n=30) of the essays did not reflect students’ ability to properly document the sources 
within an essay. 

For face-to-face classroom instruction by full-time faculty, 58% (n=15) of the essays did not 
reflect students’ ability to properly integrated source materials in the essay, and 62% (n=16) of 
the essays did not reflect students’ ability to properly document the sources within an essay. 

For face-to-face classroom instruction by part-time faculty, 71% (n=12) of the essays did not 
reflect students’ ability to properly integrate source materials in the essay, and 82% (n=14) of the 
essays did not reflect students’ ability to properly document the sources within an essay. 
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On-line Instruction 

Raw data results show for on-line instruction (n=6), 50% of the essays did not reflect students’ 
ability to properly integrate source materials in the essay, and 67% of the essays did not reflect 
students’ ability to properly document the sources within an essay. 

For on-line instruction by full-time faculty (n=5), 60% of the essays reflect students’ ability to 
properly integrate source materials in the essay, and 60% of the essays did not reflect students’ 
ability to properly document the sources within an essay. 

For on-line instruction by part-time faculty (n=1), the essay did not reflect students’ ability to 
properly integrated source materials in the essay, and the essay did not reflect students’ ability to 
properly document the sources within an essay. 

Hybrid Instruction 

For Hybrid instruction by full-time faculty (n=2), 50% of the essays reflect students’ ability to 
properly integrate source materials in the essay, and 100% of the essays did not reflect students’ 
ability to properly document the sources within an essay. 

Results by Campus 

West (n=16) 

Raw data results show for West campus, face-to-face instruction by full-time faculty (n=6), 67% 
of the essays reflect students’ ability to properly integrate source materials in the essay, and 50% 
of the essays reflect students’ ability to properly document the sources within an essay. 

Raw data results show for West campus, face-to-face instruction by part-time faculty (n=9), 78% 
of the essays did not reflect students’ ability to properly integrate source materials in the essay, 
and 50% of the essays did not reflect students’ ability to properly document the sources within an 
essay. 

Raw data results show for West campus, on-line instruction by part-time faculty (n=1), the essay 
did not reflect students’ ability to properly integrate source materials in the essay, and the essay 
did not reflect students’ ability to properly document the sources within an essay. 

Osceola/Lake Nona (n=14) 

Raw data results show for Osceola/Lake Nona campuses, face-to-face instruction by full-time 
faculty (n=5), 60% of the essays did not reflect students’ ability to properly integrate source 
materials in the essay, and 80% of the essays did not reflect students’ ability to properly 
document the sources within an essay. 
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Raw data results show for Osceola/Lake Nona campuses, face-to-face instruction by part-time 
faculty (n=6), 67% of the essays did not reflect students’ ability to properly integrate source 
materials in the essay, and 83% of the essays did not reflect students’ ability to properly 
document the sources within an essay. 

Raw data results show for Osceola/Lake Nona campuses, on-line instruction by full-time faculty 
(n=3), 67% of the essays reflect students’ ability to properly integrate source materials in the 
essay, and 67% the essays reflect students’ ability to properly document the sources within an 
essay. 

Winter Park (n=4) 

Raw data results show for Winter Park, face-to-face instruction by full-time faculty (n=2), the 
essays reflect students’ ability to properly integrate source materials in the essay, and the essays 
did not reflect students’ ability to properly document the sources within an essay. 

Raw data results show for Winter Park, face-to-face instruction by part-time faculty (n=1), the 
essay did not reflect students’ ability to properly integrate source materials in the essay, and the 
essay did not reflect students’ ability to properly document the sources within an essay. 

Raw data results show for Winter Park, on-line instruction by full-time faculty (n=1), the essay 
did not reflect students’ ability to properly integrate source materials in the essay, and the essay 
did not reflect students’ ability to properly document the sources within an essay. 

East (n=17) 

Raw data results show for East campus, face-to-face instruction by full-time faculty (n=13), 77% 
of the essays did not reflect students’ ability to properly integrate source materials in the essay, 
and 69% of the essays did not reflect students’ ability to properly document the sources within an 
essay. 

Raw data results show for East campus, face-to-face instruction by part-time faculty (n=1), the 
essay reflected students’ ability to properly integrated source materials in the essay, and the 
essay did not reflect students’ ability to properly document the sources within an essay. 

Raw data results show for East campus, on-line instruction by full-time faculty (n=1), the essay 
reflects students’ ability to properly integrate source materials in the essay, and the essay did not 
reflect students’ ability to properly document the sources within an essay. 

Raw data results show for East campus, hybrid instruction by full-time faculty (n=2), 50% of the 
essays did not reflect students’ ability to properly integrate source materials in the essay, and 
100% of the essays did not reflect students’ ability to properly document the sources within an 
essay. 
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Group Discussions Responses 

Each of the eight teams (8 teams of 4-5 faculty members each) present on Assessment Day was 
asked to discuss what specific steps the English faculty took during the term to teach students 
how to properly integrate source materials into their essay and to properly document the sources 
in the essay. The following represent their responses: 

• Provided handouts and Powerpoints on how to do these steps properly 
• Provided students with sample papers 
• Did modeling exercises in class 
• Worked toward graduated citations 
• Emphasized signal phrases, warrants, and paraphrasing techniques. 
• Checked Works Cited pages during the writing process 
• Provided library orientation 
• Held workshops and conferences 
• Provided students with multiple MLA assignments 
• Tested students on their MLA proficiency 
• Group projects 
• Used the textbook more in class 
• Provided hangouts and PowerPoints to students 

Suggestions for improvement: 

• Begin teaching documentation/MLA from the beginning of the term so students have 
more exposure and practice 

• Increase the number of written assignments that require research and documentation 
• Utilize the library resources more 
• Provide Information Literacy workshops for students 
• Focus on documentation of sources both in the text (parenthetical reference) and on the 

Works Cited page for 2013, leaving integration of sources out of the evaluation for next 
year 
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Artifact # Campus Mode EStatus Q1 Q2
1 2 1 2 2 2 Campus
2 2 1 1 1 2 1 East
3 2 1 2 2 2 2 West
4 2 1 2 1 2 3 Osceola/Lake Nona
5 2 1 2 2 2 4 Winter Park
6 2 1 2 2 2
7 2 1 1 1 1 Mode
8 2 1 2 1 2 1 Classroom
9 2 1 2 2 2 2 Online
10 2 1 2 2 1 3 Hybrid
11 2 1 1 2 1
12 2 1 2 2 1 Estatus
13 2 1 1 1 2 1 Full-time
14 2 1 1 1 1 2 Partime
15 2 1 1 2 2
16 3 1 2 2 2 Q1
17 3 1 2 1 2 1 Yes
18 3 1 2 2 2 2 No
19 3 2 1 1 1
20 3 2 1 2 2 Q1
21 3 2 1 1 1 1 Yes
22 3 1 2 2 2 2 No
23 3 1 1 2 2
24 3 1 2 2 1
25 3 1 2 1 2
26 3 1 1 1 2
27 3 1 1 1 1
28 3 1 1 2 2
29 3 1 1 2 2
30 1 1 1 1 1
31 1 2 1 1 2
32 1 1 1 1 1
33 1 1 1 1 1
34 1 1 1 2 2
35 1 1 1 2 2
36 1 1 1 2 2
37 1 1 1 2 2
38 1 3 1 2 2
39 1 3 1 1 2
40 1 1 1 2 1
41 1 1 1 2 2
42 1 1 1 2 2
43 1 1 2 1 2
44 1 1 1 2 2
45 1 1 1 2 2
46 1 1 1 2 2
47 4 1 1 1 1
48 4 1 2 2 2
49 4 1 1 1 1
50 4 2 1 2 2
51 2 2 2 2 2

Key
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Program Learning Outcome Assessment Plan Template 
General Information 

Academic Year of Implementation:  2010 – 2011 
 
Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area: 
 
 
Mathematics 
 
Planning Team: 
 
Planning Team Leader(s)1 Campus  E-mail Address Phone Extension Mail Code 
Scott Krise West skrise@valenciacollege.edu 

 
1884 4-23 

Planning Team Members2 Campus E-mail Address Phone Extension Mail Code 
Angelique Trutie Osceola atrutie@valenciacollege.edu 4126 6-1 
Aryan Ashkani Osceola aashkani@valenciacollege.edu 4833 6-1 
Magdala Emmanuel Osceola memmanuel@valenciacollege.edu 

 
4129 6-1 

 

Learning Outcomes and Performance Indicators 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area: 

                                                           
1 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.  See the attached documents entitled 
Program Outcome Assessment Plan Approval and Improvement Process and Program Outcome Assessment Plan Approval and Improvement Process – Student Affairs 
2 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles include: Collegewide representation where 
possible; Full-time faculty from the respective program / discipline (tenured, tenure track, and Non-Tenure Earning 4 / 8 / 10 month faculty); Adjunct faculty when an adequate number of full-time faculty do not teach in 
the program / discipline; Faculty from both disciplines or programs when an outcome is assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams 
should include the following: Collegewide  representation where possible; Staff from the targeted program area; Part-time Student Affairs professionals when an adequate number of full-time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 
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Mathematics 
Targeted Program Learning Outcome: Critical Thinking Targeted Course(s), Co-Curricular Program or Student Activity associated 

with the Academic Program: 
 
MAC1105 – College Algebra 
 
Targeted Outcome(s) within the Course(s), Co-Curricular Program or Student 
Activity identified above: 
 
Use Algebra to model real world situations. 
 

Performance Indicators for the Program Learning Outcome(s) selected: 
Effectively analyze, evaluate, synthesize, and apply information. 

Performance Indicators for Outcome(s) within the Course(s), Co-Curricular 
Program or Student Activity selected: 
Classify different types of functions 
Analyze given data 
Construct algebraic model 
Draw conclusions based on results 
 

Common Assessment (What assessment method (written assignment, speech, test, etc.) will you use to assess student ability related to the program / course 
outcome(s) selected): Embedded question on an objective test  
 
Description of the Proposed Common Assessment (Common assessments should be designed to ensure a balance between (1) the need for a consistency within 
the program in order to ensure comparable student artifacts and (2) the need for reasonable flexibility in order to encourage faculty judgment in the design and 
delivery of learning activities): One question with multiple parts on a college algebra topic. 
 
 
Proposed Assessment Instrument (In some cases the assessment method may not need an associated assessment instrument – e.g., multiple choice tests): 
Multidimensional Rubric 
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Implementation Process 

Approval Process 

Activities Associated with the Approval of Assessment Plans Proposed Completion Date  Person Responsible 
Draft assessment plan is circulated for input to reviewers 
appropriate to the program / discipline 
 

September 2010 Scott Krise 

College-wide live or e-mail / Blackboard discussion will be 
coordinated to consider input received 
 

October 2010 Angelique Trutie 

Draft assessment plan is revised to reflect input 
 

November 2010 Aryan Ashkani 

Current voter eligibility list for curriculum will be used to vote 
on draft assessment plan 
 

December 2010 Magdala Emmanuel 

 

Faculty / Professional Development Needs Associated with the Proposed Common Assessment 

What training / preparation / information will faculty or staff need in order complete the proposed assessment plan? 
Email with instructions and necessary attachments (assessment question, collection of artifacts, answer key, etc.) 
Training on rubric 
 
 

Collection of Student Artifacts 

What information needs to be communicated to students concerning the assessment process (informed consent, etc.)? 
Give out consent forms 
 
How will student artifacts or data associated with student performance be collected? 
Anonymously collected, put in a sealed envelope, and returned to the department 
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If student artifacts are to be collected based on a random sample of students registered for the course or participating in the program / activity, 
what characteristics should the sample include? 
Students will be chosen from MAC1105 courses taught on all campuses (Classrooms only). 
 
How will information about faculty / staff participation in the assessment project be communicated?   
Via email 
 
Who will be responsible for coordinating the collection of student artifacts? 
 
Magdala Emmanuel supervised by Scott Krise 
 
At what point in the academic year / semester will the student artifacts be collected? 
 
End of Spring semester 2011  
 
 

Program Level Assessment / Evaluation of Student Artifacts and Analysis of Results 

When will student artifacts be assessed / evaluated (Learning Day 2011 is scheduled for February 11, 2011, Assessment Day 2011 is scheduled for 
May 5, 2011)?  
 
Assessment Day, May 5, 2011 [ Was Done on Sep 30, 2011] 
 
Which faculty or staff from the program/discipline will evaluate student artifacts? 
All available members of the mathematics department who attend Assessment Day. [Approximately 10 members from all campuses 
volunteered in August and evaluated  52 artifacts on September 30, 2011] 
 
What training / preparation / information will faculty or staff need in order adequately assess / evaluate the student artifacts collected? 
 
Discussions and/or clarifications with all faculty members present on how to interpret the rubric before evaluation of the student artifacts 
begin. 
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When will the results / data associated with the assessment plan be analyzed? 
 
Summer 2011 – after assessment day [Results were actually sent on October 4, 2011] 
 
What training / preparation / information will faculty or staff need in order to analyze the results data associated with this assessment plan? 
 
Discussions on how to gather the data and present it in a format that is clear and understandable to all 
 
 
What additional sources of data might allow faculty / staff to better understand and act on the results of this assessment plan?  
 
 
 
In order to ensure curricular and programmatic alignment, who else should be included in this conversation (e.g., faculty from related discipline 
areas in General Education)? 
 
Deans and Science faculty 
 
 
How will the assessment results be disseminated to stakeholders (Faculty, Staff, Advisory Boards, etc.)? 
 
Compiled data and charts will be sent to faculty members via email. [Just the data was sent via Excel spreadsheet] 
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Approval Process 

Dean / Director Support 

The Dean(s) / Directors (for Librarians) responsible for supporting and promoting the work necessary for the implementation of the Assessment 
Plan need to indicate their support for the plan.  

 

Dean / Director East / Winter Park Campus 

 

Signature 

 

Dean / Director Osceola / Lake Nona Campus 

 

Signature 

 

Dean / Director West Campus 

 

Signature 

 

Improvement Plan and the Use of Assessment Results (To be completed after the implementation of the initial 

Assessment Plan and the review of student artifacts) 

What do the results of this assessment plan suggest about changes / improvements needed within the curriculum (targeted course(s), co-curricular 
program or student activity)?  
 
 
What changes to the common course outlines, if any, need to be considered?  
 
 
What do the results of this assessment plan suggest about changes / improvements to the program assessment process? 
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End of the Academic Year 2011-2012 – End of This Cycle Results & Improvement Plan for Next Year 

Directions: Please fill in the 6 blue shaded items below with brief sentences – required for reporting to the Learning Council. 

Save and Send Your Work…   
To type in this form please “save” this file to your computer.  Exit your e-mail. Open this file on your computer.   

Select “save as” and rename the file to add your program and last name.  
For example the file “…template” would be renamed and saved as “…template Subject Area Jones.” Save your work along the way.  

Due Date: Please e-mail your completed form by attaching it  
to an e-mail message and sending it to Jessica King ( jking84@valenciacollege.edu ) by Tues., May 15th.  

 
We will have attached this page from your original plan, please complete this only if your leadership team has changed. 

 

                                                           
1 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.   
 
2 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles 
include: College-wide representation where possible; Full-time faculty from the respective program / discipline (tenured, tenure track, and non-tenure earning 4 / 8 / 10 month 
faculty); Adjunct faculty when an adequate number of full-time faculty do not teach in the program / discipline; Faculty from both disciplines or programs when an outcome is 
assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams should include the following: College-wide  
representation where possible; Staff from the targeted program area; Part-time Student Affairs professionals when an adequate number of full-time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area:   Mathematics 
 
Planning Team Leader(s)1 Campus  E-mail Address Phone Extension Mail Code 

Roberta Brown, Leader West rbrown75@valenciacollege.edu x5605 4-23 
 

Brian Macon Lake Nona bmacon@valenciacollege.edu x2499 7-1 
 

Planning Team Members2 Campus E-mail Address Phone Extension Mail Code 
 
John Niss 

 
Winter Park 

 
jniss@valenciacollege.edu 

 
x6858 

 
5-3 

 
Jennifer Lawhon 

 
East 

 
jlawhon@valenciacollege.edu 

 
x2279 

 
3-16 

Magdala Emmanuel Osceola memmanuel@valenciacollege.edu x4129 6-1 
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Please fill in the blue shaded areas with brief sentences. A second page is provided for longer comments. 
These six items are required for the report to the Learning Council. 

 

Documenting the Assessment Process 
1. In a sentence or two, what did you do and who was responsible for coordinating the collection of student artifacts / data? 

A common question was embedded in a final or quiz at the end of the Spring term in MAC1105 (College Algebra) courses. A random sample 
of students was identified and the student work was collected. The assessment work was coordinated by Scott Trise and later by Magdala 
Emmanuel. 

 
2. At what point in the academic year / semester were the student artifacts / data collected?  

The artifacts were collected at the end of Spring 2011. 
 

Improvement Plan and Use of the Assessment Results – Next Year’s Cycle 
3. What were your results?  (Please e-mail the data when you submit this form if possible, for example rubric scores in an Excel sheet.) 

A large majority of students scored at the beginning level of competency for the indicators described in the rubric, particularly for the first 
indicator. The faculty scoring the assessment work noted that this may be partially attributed to some necessary revisions to the language in the 
rubric itself (distinguishing between the four levels of competency). 

4. What are the changes / improvements you plan to make within the curriculum (targeted courses), co-curricular program, or student activity 
over the next year? (Please use the following page if you need more space for your response.) 

We noted several areas that we would focus on for improvement: 1) Process Improvements – ensure that all sections of MAC1105 administer the 
assessment whether they have students in the sample or not. Provide detailed instructions outlining the process of administering the assessment 
so that all faculty have a common understanding, including adjuncts. The time of administration of the assessment has raised some concerns and is 
a topic for further discussion by the Assessment Work Team. 2) Instrument Improvements - Language used in the assessment and its length and file 
format are additional topics of concern to be further discussed by the Assessment Work team. 3) Rubric Improvements – There was an expressed 
desire to clarify some of the language in the rubric and to address gaps between the levels of achievement for some of the indicators. In addition, 
while keeping the general form of the rubric, we will also make versions of the rubric that are more specific to the context of the assessment 
problem (in the future we plan to have different assessment items that we can rotate through from year to year). We will also create exemplars 
that demonstrate how an item would be scored using the rubric. This will help with leveling at the time of the scoring of student artifacts. 

5. What changes, if any, will be made to the common course outlines, the catalog, etc. 
None at this time. 
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Next Steps – Planning for Next Year’s Cycle— Academic Year 2012-2013 
6. What are your next steps – acting on the results? (These steps will guide others in the next cycle… moving the process forward.) If these 

steps include the development and implementation of a new assessment, include that information here. If you plan to change the current 
assessment or the program learning outcome that you focus on, you will want to do that here. 

An assessment work team (Membership: Roberta Brown, Brian Macon, John Niss, Jen Lawhon, Damion Hammock, Josh Guillemette, Joel Berman, 
Nichole Shorter, Jim McCloskey, Scott Krise, Magdala Emmanuel and Amanda Saxman) was created to work on the improvements during the 
summer and fall semesters. Edits to the rubric need to be completed in summer 2012. Descriptors will be refined to reduce the spread between 
levels one and two and better distinguish between levels three and four. Once the revisions to the rubric are complete the actual instrument will 
be revised to align with the rubric. This process will be completed by July 31, 2012 in draft. It will be disseminated to Math faculty for feedback 
during the Fall. Faculty members will receive the final version by December 1, 2012, along with exemplars and other documents needed to better 
inform faculty about the assessment process. The revised instrument will be administered in the Spring.  

Please include the name of the person completing this page and your program: 
Roberta Brown (and Melissa Pedone) - Mathematics 
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1 for Level 1 – Beginning
2 for Level 2 – Developing
3 for Level 3 – Competent
4 for level 4 - Accomplished

Rubric of Critical thinking Indicators
Indicators 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27

Classifying & Applying Facts formula correctly 4 4 4 1 1 1 4 1 1 4 2 2 4 2 4 4 1 1 1 1 1 1 1 1 1 1 1
Analyzing Data 3 4 4 2 1 2 4 2 1 4 3 2 4 2 4 4 1 1 1 1 1 1 2 2 1 1 1

Developing a viable solution plan 1 2 4 4 1 2 4 1 1 2 1 2 2 1 4 4 3 1 1 1 1 1 2 2 2 2 1
Constructing a mathematical model 4 4 3 3 1 2 3 1 1 4 3 3 3 3 3 3 1 1 1 1 1 1 1 1 1 1 1
Drawing well supported conclusions 4 4 4 1 1 1 3 1 1 4 3 2 3 1 4 3 1 1 1 1 1 1 1 1 1 1 1

Indicators 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 51 52
Classifying & Applying Facts formula correctly 1 4 4 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 2 2 1 3 1

Analyzing Data 1 4 4 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 2 1 2 3 1
Developing a viable solution plan 1 3 3 1 1 1 1 1 1 1 2 1 1 1 1 1 1 1 1 2 1 2 2 1 1

Constructing a mathematical model 1 3 3 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 3 2 2 3 1
Drawing well supported conclusions 1 4 2 1 1 1 1 1 1 1 2 1 1 1 2 1 1 1 2 1 1 1 1 2 1

Acc Com Dev Beg
Classifying & Applying Facts formula correctly 10 1 4 37

Analyzing Data 9 3 7 33
Developing a viable solution plan 5 3 12 32

Constructing a mathematical model 3 13 3 33
Drawing well supported conclusions 6 4 5 37

Gen Ed Learning Outcome Assessment ‐ Spring 2011 ‐ Results

Artifact Numbers
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1 for Level 1 – Beginning
2 for Level 2 – Developing
3 for Level 3 – Competent
4 for level 4 - Accomplished

Rubric of Critical thinking Indicators
Indicators 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27

Classifying & Applying Facts formula correctly 4 4 4 1 1 1 4 1 1 4 2 2 4 2 4 4 1 1 1 1 1 1 1 1 1 1 1
Analyzing Data 3 4 4 2 1 2 4 2 1 4 3 2 4 2 4 4 1 1 1 1 1 1 2 2 1 1 1

Developing a viable solution plan 1 2 4 4 1 2 4 1 1 2 1 2 2 1 4 4 3 1 1 1 1 1 2 2 2 2 1
Constructing a mathematical model 4 4 3 3 1 2 3 1 1 4 3 3 3 3 3 3 1 1 1 1 1 1 1 1 1 1 1
Drawing well supported conclusions 4 4 4 1 1 1 3 1 1 4 3 2 3 1 4 3 1 1 1 1 1 1 1 1 1 1 1

Indicators 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 51 52
Classifying & Applying Facts formula correctly 1 4 4 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 2 2 1 3 1

Analyzing Data 1 4 4 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 2 1 2 3 1
Developing a viable solution plan 1 3 3 1 1 1 1 1 1 1 2 1 1 1 1 1 1 1 1 2 1 2 2 1 1

Constructing a mathematical model 1 3 3 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 3 2 2 3 1
Drawing well supported conclusions 1 4 2 1 1 1 1 1 1 1 2 1 1 1 2 1 1 1 2 1 1 1 1 2 1

Acc Com Dev Beg
Classifying & Applying Facts formula correctly 10 1 4 37

Analyzing Data 9 3 7 33
Developing a viable solution plan 5 3 12 32

Constructing a mathematical model 3 13 3 33
Drawing well supported conclusions 6 4 5 37

Gen Ed Learning Outcome Assessment ‐ Spring 2011 ‐ Results

Artifact Numbers
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Program Learning Outcome Assessment Plan Template 

General Information 

Academic Year of Implementation:  2010 – 2011 

 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area: 

 

Science General Education 
 

 

Planning Team: 

 

Planning Team Leader(s)1 Campus  E-mail Address Phone Extension Mail Code 

Mary Beck 
West mbeck2@valenciacollege.edu 1882 4-3 

Planning Team Members2 Campus E-mail Address Phone Extension Mail Code 

Victor Bonzie 
East vbondzie@valenciacollege.edu 2639 3-23 

Lynn Dorn 
East Ldorn@valenciacollege.edu 2201 3-23 

Javier Garces 
West jgarces3@valenciacollege.edu 1820 4-3 

Kelly Moore 
West kmmoore@valenciacollege.edu 1197 4-3 

Brenda Schumpert 
West bschumpe@valenciacollege.edu 1232 4-3 

 

Learning Outcomes and Performance Indicators 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area:   Science 

                                                           
1
 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.  See the attached documents entitled 

Program Outcome Assessment Plan Approval and Improvement Process and Program Outcome Assessment Plan Approval and Improvement Process – Student Affairs 
2 Planning Team membership, whenever possible, should reflect the  Principles for selection of members for assessment plan work teams: Collegewide representation where possible; Full-time faculty from the respective 

program / discipline (tenured, tenure track, and Non-Tenure Earning 4 / 8 / 10 month faculty); Adjunct faculty when an adequate number of full-time faculty do not teach in the program / discipline; Faculty from both 

disciplines or programs when an outcome is assessed in two programs or a program other than the primary discipline. 
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Targeted Program Learning Outcome:  Quantitative and Scientific 
Reasoning 

Targeted Course(s), Co-Curricular Program or Student Activity associated with the 
with the Academic Program:  All science gen ed courses 

Targeted Outcome(s) within the Course(s), Co-Curricular Program or Student 
Activity indentified above:  Students will assess scientific reasoning in current (~2 
years) science news stories. 

Performance Indicators for the Program Learning Outcome(s) selected: 
Results from answers to multiple choice questions about the scientific 
reasoning in current science news stories delivered during the final 
exam or during finals period. 

Performance Indicators for Outcome(s) within the Course(s), Co-Curricular Program 
or Student Activity selected:  Results from answers to multiple choice questions 
about the scientific reasoning in current science news stories used in class throughout 
the semester as a formative assessment. 

Assessment Method (What assessment method - written assignment, speech, test, etc. - will you use to assess student ability related to the program / course 
outcomes selected): multiple choice test 
 

Description of the Proposed Common Assessment Method (Common assessments should be designed to ensure a balance between (1) the need for a 
consistency within the program in order to ensure comparable student artifacts and (2) the need for reasonable flexibility in order to protect faculty freedom 
to design the delivery of course content):  
Throughout the semester, faculty would have available a variety of news stories with accompanying questions provided through a dedicated faculty webpage.  

 These story/question sets would cover a range of skill levels, according to Bloom’s taxonomy, and would allow for sequential assessment of scientific 
reasoning, from identifying the problem presented in the story to more sophisticated tasks, such as extrapolating the results from the story to a new 
situation.  

 Faculty would be able to use these story/question sets as formative assessments and as a means for building student skill sets in scientific reasoning.   

 Alternatively, faculty would be able to design their own activities/assignments for assessing current news stories. However, the website will be available 
for those who wish to use it. 

 Faculty who develop new story/question sets will be able to submit them for review by other faculty and have them added to the website repository of 
story/question sets available for others to use. 

At the end of the semester, Students would be given a copy of one or more current science news stories or portions of stories and a scantron sheet. (If an 
electronic version becomes available, this may be used instead.) 

 The sheet would have 3-4 multiple choice questions aimed at different levels (low, medium, and high) of Bloom’s Taxonomy of cognitive skills. 

 Questions would focus on different aspects of scientific reasoning used in news stories. (These questions will be randomly selected from the repository.) 

 When students have completed the assessment and the faculty have received the results, these results will tell instructors not only whether or not the 
students have met the outcome, but also at what level they achieved within the Bloom’s Taxonomy hierarchy.  

 The scantron sheets will be scored electronically providing a statistical printout of results.  

 If individual faculty members wish to compare assessment results for individual students with their class grades, they could elect to have their students 
identified. This will provide a more robust statistical data set for evaluating assessment question reliability and validity.  

 Whether students are identified or not, individual faculty would receive results and be able to make modifications in future instruction plans.  

Proposed Assessment Instrument (In some cases the assessment method may not need an associated assessment instrument – e.g., multiple choice tests): 
multiple choice questions about current science news stories  
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Implementation Process 

Approval Process 

Activities Associated with the Approval of Assessment Plans Date  Person Responsible 

Draft assessment plan is circulated for input to reviewers 
appropriate to the program / discipline 
 

Start of fall term campus discipline faculty 
meetings 

Mary Beck 

College-wide live or e-mail / Blackboard discussion will be 
coordinated to consider input received 
 

Input received until 9/30/2010 Mary Beck 

Draft assessment plan is revised to reflect input 
 

Science Gen Ed  Outcomes Task Force will 
meet 10/10/2010 

Mary Beck 

Current voter eligibility list for curriculum will be used to vote 
on draft assessment plan 
 

Call for votes by 10/24/2010 Mary Beck 

 

Faculty Development Needs Associated with the Proposed Common Assessment 

 Question writing workshops  

 Web-based tutorials, including posted guidelines for both faculty (for using story/question sets) and students (developed activities) 

 

Collection of Student Artifacts 

What information needs to be communicated to students concerning the assessment process 
(informed consent)? 
 

Probably not a problem. 

How will student artifacts or data associated with student performance be collected? 
 

Scantron sheets sent out, collected, and scored by 
task force members. If electronic method available, 
may use this instead. 

If student artifacts are to be collected based on a random sample of students registered for 
the course or participating in the program / activity, what characteristics should the sample 
include (all samples will include campus, contract status of the instructor, mode of delivery)? 
 

Not applicable. 
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How will information about faculty / staff participation in the assessment project be 
communicated?   
 

Email, college-wide discipline and departmental 
meetings, webpage. 

Who will be responsible for coordinating the collection of student artifacts? 
 

Task force members 

At what point in the academic year / semester will the student artifacts be collected? 
 

Final exam period. 

 

Program Level Assessment / Evaluation of Student Artifacts and Analysis of Results 

When will student artifacts be assessed / evaluated?  
 

Assessment Day 2011 is scheduled for May 5, 2011 

Which faculty or staff from the program/discipline will evaluate 
student artifacts? 
 

Scantron scoring will be responsibility of task force members. If electronic, 
taskforce members will make results available. 

What training / preparation / information will faculty or staff need in 
order adequately assess / evaluate the student artifacts collected? 
 

Automatically scored, so not applicable. 

When will the results / data associated with this assessment be 
analyzed? 
 

Between end of term and Assessment Day 

What training / preparation / information will faculty or staff need in 
order to analyze the results / data associated with this assessment 
plan? 
 

Statistical evaluation in concert with the Valencia Office of Student 
Assessment and results presented to science faculty on Assessment Day 

What additional sources of data might allow faculty / staff to better 
understand and act on the results of this assessment plan?  
 

Webpage information to include: 
1. repository of news story/questions sets 
2. web-based tutorial on creating and using question sets 
3. developed classroom and online student activities using news 

story/questions sets available for faculty use throughout term. 
4. discussion board/social network for   

a. presenting questions for review 
b. discussion of strategies for use of question sets for 

formative assessment 
c. problems encountered in using question sets 
d. support for adjuncts and anyone needing help in any part of Page 63 of 98



this strategy 
Point person(s) for face-to-face support and advising 

In order to ensure curricular and programmatic alignment, who else 
should be included in this conversation (e.g., faculty from related 
discipline areas in General Education)? 
 
 

 Office of Student Assessment (?) as central location for college-wide 
webpage(s) for supporting faculty in outcomes assessments 

 Discipline deans 

 IT people for webpage development and maintenance 

 Assessment people to help with statistical analysis 

How will the assessment results be disseminated to stakeholders? 
(Faculty, Staff, Advisory Boards, etc.) 

Assessment Day for results. 
Learning Day for continuing education, updates, and revisions. 

 

Improvement Plan 

Use of Assessment Results 

What do the results of this assessment plan 
suggest about changes / improvements needed 
within the curriculum (targeted course(s), co-
curricular program or student activity)?  

 Need to incorporate science news story analysis curriculum into science courses, if not 
already done. 

 Need website to provide user-friendly questions sets that can be used by adjuncts and 
other faculty not involved in creating questions for formative assessment during the term 

 Need web-based tutorial for faculty interested in creating question sets.  

What changes to the common course outlines, if 
any, need to be considered?  

Need to have all science common course outlines include this outcome in their outcomes. 
 

What do the results of this assessment plan 
suggest about changes / improvements to the 
program assessment process? 
 

 This process allows the science program to determine levels of achievement of 
science students in scientific reasoning. 

 The results can inform the science program as to how successfully they are meeting 
this outcome and to develop and implement strategies to remediate when needed. 

 The statistical evaluation of questions will help us identify questions that are not valid 
and/or reliable and that will need to be discarded or revised. 

 

Page 64 of 98



1 | P a g e  V a l e n c i a  C o l l e g e  -  E n d  o f  t h e  A c a d e m i c  Y e a r  C y c l e     v . 6   4 / 1 5 / 2 0 1 2  
 

End of the Academic Year 2011-2012 – End of This Cycle Results & Improvement Plan for Next Year 

Directions: Please fill in the 6 blue shaded items below with brief sentences – required for reporting to the Learning Council. 

Save and Send Your Work…   
To type in this form please “save” this file to your computer.  Exit your e-mail. Open this file on your computer.   

Select “save as” and rename the file to add your program and last name.  

For example the file “…template” would be renamed and saved as “…template Subject Area Jones.” Save your work along the way.  

 

Due Date: Please e-mail your completed form by attaching it  

to an e-mail message and sending it to Jessica King ( jking84@valenciacollege.edu ) by Tues., May 15
th

.  

 

We will have attached this page from your original plan, please complete this only if your leadership team has changed. 

 

 

 

 

 

                                                           
1
 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.   

 
2
 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles 

include: College-wide representation where possible; Full-time faculty from the respective program / discipline (tenured, tenure track, and non-tenure earning 4 / 8 / 10 month 
faculty); Adjunct faculty when an adequate number of full-time faculty do not teach in the program / discipline; Faculty from both disciplines or programs when an outcome is 
assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams should include the following: College-wide  
representation where possible; Staff from the targeted program area; Part-time Student Affairs professionals when an adequate number of full-time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area 
 
 

Planning Team Leader(s)1 Campus  E-mail Address Phone Extension Mail Code 

 
Leesa Sward 

 
Winter Park 

 
lsward@valenciacollege.edu 

 
6925 

 
5-3 

 
Elizabeth Ingram 

 
East 

 
eingram@valenciacollege.edu 

 
2771 

 
3-23 

Planning Team Members2 Campus E-mail Address Phone Extension Mail Code 

Added:  
Heidi   Harne             

 
Osceola 

 
hharne@valenciacollege.edu 

 
4221 

 
6-3 
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Please fill in the blue shaded areas with brief sentences. A second page is provided for longer comments. 
These six items are required for the report to the Learning Council. 

Documenting the Assessment Process 

1. In a sentence or two, what did you do and who was responsible for coordinating the collection of student artifacts / data? 
 
Results from answers to multiple choice questions pertaining to scientific reasoning in a current science news article were collected from students. 
The Planning Team Leaders in conjunction with the aid of the Institutional Assessment Department coordinated the collection of student data. 
 

2. At what point in the academic year / semester were the student artifacts / data collected?  
  
The data was collected three weeks prior to the end of the Spring 2012 term. 
 

Improvement Plan and Use of the Assessment Results – Next Year’s Cycle 
3. What were your results?  (Please e-mail the data when you submit this form if possible, for example rubric scores in an Excel sheet.) 

 
Over 80% of the faculty’s classes had student participation in the assessment. We had a great student response with 1,144 student responses. Out 
of the students responding, a range of 48 to 63% showed that they had met the targeted outcome.  (Actual Student Response Data Attached) 
 

4. What are the changes / improvements you plan to make within the curriculum (targeted courses), co-curricular program, or student activity 
over the next year? (Please use the following page if you need more space for your response.) 
 

Individual faculty will review their courses to determine the most opportune placement of the assessment in the curriculum.  They will then 
administer the assessment as per the venue of their choice, e.g. online or in class quiz, test, or extra credit assignment.  All science general 
education faculty will be administering the identical assessment. 
 

5. What changes, if any, will be made to the common course outlines, the catalog, etc. 
  
No changes will be made to the common course outlines at this time. 
 

Next Steps – Planning for Next Year’s Cycle— Academic Year 2012-2013 
6. What are your next steps – acting on the results? (These steps will guide others in the next cycle… moving the process forward.) If these 

steps include the development and implementation of a new assessment, include that information here. If you plan to change the current 
assessment or the program learning outcome that you focus on, you will want to do that here. 

Page 66 of 98



3 | P a g e  V a l e n c i a  C o l l e g e  -  E n d  o f  t h e  A c a d e m i c  Y e a r  C y c l e     v . 6   4 / 1 5 / 2 0 1 2  
 

  
A task force has been formed to develop an assessment that will better match the targeted outcome during Summer Term 2012.  The proposed 
assessment will then be evaluated Fall Term 2012 by science faculty college-wide.  The approved assessment will be embedded within all general 
education science courses Spring Term 2013.  A survey will be developed and administered to college-wide science faculty near the end of Spring 
Term 2013 to collect assessment data.  The data will be discussed at Assessment Day 2013. 
 

Please include the name of the person completing this page and your program: 
 
Elizabeth Ingram, Science 
 
 

 
 
 

Additional Space for Comments (Optional)  

3) If you have additional comments for the following question, please share them here:  What were your results? 
 
N/A 
 

4) If you have additional comments for the following question, please share them here:  What are the changes / improvements you plan to 
make within the curriculum (targeted courses), co-curricular program, or student over the next year?  

 

N/A 
 

6) If you have additional comments for the following question, please share them here:  What are your next steps – acting on the results? If 
these steps include the development and implementation of a new assessment, include that information here. If you plan to change the 
current assessment or the program learning outcome that you focus on, you will want to do that here. 
 

N/A 
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Sign In Sheet for Assessment Day  
    

Name Dept. Date Event 
 

Originals hand delivered 
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Count of Question 1 Column Labels
Row Labels 1 2 3 4 (blank) Grand Total
East 97 80 189 332 698
Lake Nona 2 5 7
Osceola 17 28 42 73 160
West 29 23 48 100 200
Winter Park 10 10 20 39 79
Grand Total 153 141 301 549 1144

Count of Question 2 Column Labels
Row Labels 1 2 3 4 (blank) Grand Total
East 375 85 173 66 699
Lake Nona 3 1 3 1 8
Osceola 76 21 43 20 160
West 111 27 46 17 201
Winter Park 40 9 19 11 79
Grand Total 605 143 284 115 1147

Count of Question 3 Column Labels
Row Labels 1 2 3 4 (blank) Grand Total
East 92 75 87 445 699
Lake Nona 1 6 7
Osceola 29 19 22 89 159
West 24 17 25 135 201
Winter Park 9 10 12 48 79
Grand Total 155 121 146 723 1145

Count of Question 4 Column Labels
Row Labels 1 2 3 (blank) Grand Total
East 154 155 390 699
Lake Nona 5 2 7
Osceola 27 55 78 160
West 56 37 107 200
Winter Park 21 13 45 79
Grand Total 263 260 622 1145
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Count of Question 1 Column Labels
Row Labels A B C D (blank) Grand Total
Astronomy 1 3 6 18 28
Biology 113 110 236 385 844
Chemistry 12 16 16 67 111
Geology 7 5 15 11 38
Oceanography 7 1 4 12 24
Physics 13 6 24 56 99
Grand Total 153 141 301 549 1144
Correct Answer ‐ D

Count of Question 2 Column Labels
Row Labels A B C D (blank) Grand Total
Astronomy 11 6 10 1 28
Biology 434 102 224 88 848
Chemistry 64 16 23 7 110
Geology 21 5 7 5 38
Oceanography 18 2 2 2 24
Physics 57 12 18 12 99
Grand Total 605 143 284 115 1147
Correct Answer ‐ A

Count of Question 3 Column Labels
Row Labels A B C D (blank) Grand Total
Astronomy 1 3 4 20 28
Biology 122 99 106 518 845
Chemistry 18 7 13 73 111
Geology 4 6 7 21 38
Oceanography 4 2 2 16 24
Physics 6 4 14 75 99
Grand Total 155 121 146 723 1145
Correct Answer ‐ D

Count of Question 4 Column Labels
Row Labels A B C (blank) Grand Total
Astronomy 6 7 14 27
Biology 202 193 451 846
Chemistry 23 27 61 111
Geology 9 10 19 38
Oceanography 6 8 10 24
Physics 17 15 67 99
Grand Total 263 260 622 1145
Correct Answer ‐ C
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Program Learning Outcome Assessment Plan Student Life Skills 

General Information 

Academic Year of Implementation:  2011 2012 

 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area  

(Items Highlighted in red require primary attention in the planning process – not all highlighted areas need to be completed): 

 

Student Success (SLS 1122) 

 

Planning Team: 

 

Planning Team Leader(s)1 Campus  E-mail Address Phone Extension Mail Code 

Mia Pierre Osceola mpierre23@valenciacollege.edu 4874 6-1 

Terry Rafter-Carles East traftercarles@valenciacollege.edu 2637 3-24 

Daniel “Chip” Turner West dturner28@valenciacolleg.edu 5674 4-31 

Planning Team Members2 Campus E-mail Address Phone Extension Mail Code 

Christy Cheney Osceola ccheney@valenciacollege.edu 4949 6-2 

Larry Herndon West lherndon1@valenciacolleg.edu 1040 4-31 

Anna Saintil East asaintil@valenciacollege.edu 2325 3-24 

 

 

                                                           
1
 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.  See the attached documents entitled 

Program Outcomhe Assessment Plan Approval and Improvement Process and Program Outcome Assessment Plan Approval and Improvement Process – Student Affairs 
2 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles include: Collegewide representation where 
possible; Full-time faculty from the respective program / discipline (tenured, tenure track, and Non-Tenure Earning 4 / 8 / 10 month faculty); Adjunct faculty when an adequate number of full-time faculty do not teach in 
the program / discipline; Faculty from both disciplines or programs when an outcome is assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams 
should include the following: Collegewide  representation where possible; Staff from the targeted program area; Part-time Student Affairs professionals when an adequate number of full-time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 
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Learning Outcomes and Performance Indicators 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area: 
 
STUDENT SUCCESS (SLS 1122) 
 

Targeted Program Learning Outcome: 
 
N/A 

Targeted Course(s), Co-Curricular Program or Student Activity associated 
with the Academic Program:  
 
SLS 1122 
 

Targeted Outcome(s) within the Course(s), Co-Curricular Program or Student 
Activity identified above: 
 

Students will identify and evaluate their learning style and use that 
knowledge to practice effective study strategies across disciplines.  

 
 

Performance Indicators for the Program Learning Outcome(s) selected: 
 
N/A 

Performance Indicators for Outcome(s) within the Course(s), Co-Curricular 
Program or Student Activity selected:  
In the Learning Reflection for the “Study Skills” section of the Learning 
Portfolio, the student must: 

 present  sufficient facts, details or information to support why  specific 
artifacts were selected  

 “prove” how skills/techniques were used in other classes and outside 
school 

 adequately defend ideas 

 include a well-constructed conclusion  

Common Assessment (What assessment method (written assignment, speech, test, etc.) will you use to assess student ability related to the program / course 
outcome(s) selected):  SLS Learning Portfolio, Study Skills section, Learning Reflection 
 

Description of the Proposed Common Assessment (Common assessments should be designed to ensure a balance between (1) the need for a consistency within 
the program in order to ensure comparable student artifacts and (2) the need for reasonable flexibility in order to encourage faculty judgment in the design and 
delivery of learning activities): 
 
Rubric for Learning Reflection 
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Proposed Assessment Instrument (In some cases the assessment method may not need an associated assessment instrument – e.g., multiple choice tests): 
 
Learning Reflection of Study Skills section in Course Portfolio 
 
  
 
 

Implementation Process 

Collection of Student Artifacts  

What information needs to be communicated to students concerning the assessment process (informed consent, etc.)? 
 
Students should be informed to print two copies of their Learning Reflection for the Study Skills section of the Course Portfolio.  
 
 

How will student artifacts or data associated with student performance be collected? 
 
Prior to grading the Learning Reflection for the Study Skills section of the Course Portfolio, the faculty will make copies of each of the Learning 
Reflections and remove the student names.  
 

If student artifacts are to be collected based on a random sample of students registered for the course or participating in the program / activity, 
what characteristics should the sample include? 
 
All full-time faculty members (6 total) will be collecting copies of all student Learning Reflections (for Study Skills) in Fall 2011. These will then be 
and submitted to the Student Success Department. From these collected artifacts, a random sample will be reviewed.  
 
In Spring 2011, All faculty members will collect copies of all student Learning Reflections. These will then be collected by each campus mentor and 
submitted to the Student Success Department. From these collected artifacts, a random sample will be reviewed. 
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How will information about faculty / staff participation in the assessment project be communicated?   
 
Faculty will be notified in late fall (by email) by the Director of Student Success to inform them of a training session that they must participate in 
during early January 2012. They will be informed of the nature of the training, which is to outline the purpose of the Learning Outcome Assessment 
Plan and to provide them with a framework of expectations for this review.  
 

Who will be responsible for coordinating the collection of student artifacts? 
 
The designated faculty mentors on each campus will be responsible for collecting the student artifacts (Learning Reflections) from the respective 
campus professors. Mentors will in turn submit all artifacts (Learning Reflections) to the Student Success Department.  
 
 
 

At what point in the academic year / semester will the student artifacts be collected? 
 
Student artifacts (Learning Reflections) will be collected at the end of March, 2012.  
 

 

Program Level Assessment / Evaluation of Student Artifacts and Analysis of Results 

When will student artifacts be assessed / evaluated?  
 
Student artifacts (Learning Reflections) will be assessed and evaluated in May, 2012.  
 

Which faculty or staff from the program/discipline will evaluate student artifacts? 
 
All full time faculty members from the Department of Student Success will evaluate student artifacts (Learning Reflections).  
 
 

What training / preparation / information will faculty or staff need in order adequately assess / evaluate the student artifacts collected? 
 
Full time faculty members will be meeting in the spring as a mandatory preparation session to create a framework for evaluating the student 
artifacts (Learning Reflections).  

Page 82 of 98



 

5 | P a g e  
 

 

When will the results / data associated with the assessment plan be analyzed? 
 
The results associated with the assessment plan will be analyzed in May, 2012.  
 
 

What training / preparation / information will faculty or staff need in order to analyze the results data associated with this assessment plan? 
 
Full time faculty will be meeting in the spring as a mandatory preparation session to create a framework for analyzing the results associated with 
this assessment plan.  
 
 

What additional sources of data might allow faculty / staff to better understand and act on the results of this assessment plan?  
 
Data related to how results might impact another academic department.  
 
 

In order to ensure curricular and programmatic alignment, who else should be included in this conversation (e.g., faculty from related discipline 
areas in General Education)? 
 
Conversations with other general education faculty such as English or the Humanities.  
 
 

How will the assessment results be disseminated to stakeholders (Faculty, Staff, Advisory Boards, etc.)? 
 
The results of the assessments will be disseminated to faculty in a Step by Step and Welcome Back training session during July & August, 2012.  
 
 

 

Approval Process 

Activities Associated with the Approval of 
Assessment Plans 

Completion Date  Person Responsible Results  
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Draft assessment plan is circulated for input to 
reviewers appropriate to the program / discipline 
(including Deans / Directors responsible for 
supporting and promoting the work necessary for 
the implementation of the Assessment Plan) 
 

   

College-wide live or e-mail / Blackboard discussion 
will be coordinated to consider input received (if 
needed) 
 
 

   

Draft assessment plan is revised to reflect input 
 
 
 
 

   

Faculty vote on the Assessment Plan using the 
Current voter eligibility list for curriculum 
(http://valenciacollege.edu/faculty/forms/voterlists/)  
 

   

 

Dean / Director Support 

The Dean(s) / Directors (for Librarians) responsible for supporting and promoting the work necessary for the implementation of the Assessment 

Plan need to indicate their support for the plan.  

 
 
Dean / Director East / Winter Park Campus 

 
 
Signature 

 
 
Dean / Director Osceola / Lake Nona Campus 

 
 
Signature 
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Dean / Director West Campus Signature 

 

Improvement Plan and the Use of Assessment Results (To be completed after the implementation of the initial 

Assessment Plan and the review of student artifacts) 

What do the results of this assessment plan suggest about changes / improvements needed within the curriculum (Specific recommendations for 
improvement, targeted course(s), co-curricular program or student activity)?  
 
 
 
 
 
 
 

What changes to the common course outlines, if any, need to be considered?  
 
 
 
 

What do the results of this assessment plan suggest about changes / improvements to the program assessment process? 
 
 
 
 

Individual(s) Responsible leading the implementation of recommendations 
 
 
 

Stakeholders Impacted by the recommendations for improvement 
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End of the Academic Year 2011-2012 – End of This Cycle Results & Improvement Plan for Next Year 

Directions: Please fill in the 6 blue shaded items below with brief sentences – required for reporting to the Learning Council. 

Save and Send Your Work…   
To type in this form please “save” this file to your computer.  Exit your e-mail. Open this file on your computer.   

Select “save as” and rename the file to add your program and last name.  

For example the file “…template” would be renamed and saved as “…template Subject Area Jones.” Save your work along the way.  

 

Due Date: Please e-mail your completed form by attaching it  

to an e-mail message and sending it to Jessica King ( jking84@valenciacollege.edu ) by Tues., May 15
th

.  

 

We will have attached this page from your original plan, please complete this only if your leadership team has changed. 

 
 
 
 
 
 
 
 
 
 

Ple
                                                           
1
 Planning Team Leaders assume the responsibility for coordinating activities associated with the expectations for the design, approval and implementation of Assessment Plans.   

 
2
 Planning Team membership, whenever possible, should reflect the Principles for selection of members for assessment plan work teams. For faculty teams the principles 

include: College-wide representation where possible; Full-time faculty from the respective program / discipline (tenured, tenure track, and non-tenure earning 4 / 8 / 10 month 
faculty); Adjunct faculty when an adequate number of full-time faculty do not teach in the program / discipline; Faculty from both disciplines or programs when an outcome is 
assessed in two programs or a program other than the primary discipline. For plans developed in Student Affairs planning teams should include the following: College-wide  
representation where possible; Staff from the targeted program area; Part-time Student Affairs professionals when an adequate number of full-time staff do not work in the 
targeted program area; Faculty / staff  from other program / discipline areas working on the same or similar outcomes; Students representation when possible. 

Academic Program / Discipline Area (for General Education) or Co-Curricular Program Area 
 
 

Planning Team Leader(s)1 Campus  E-mail Address Phone Extension Mail Code 

 
 

    

 
 

    

Planning Team Members2 Campus E-mail Address Phone Extension Mail Code 
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ase fill in the blue shaded areas with brief sentences. A second page is provided for longer comments. 
These six items are required for the report to the Learning Council. 

 

Documenting the Assessment Process 

1. In a sentence or two, what did you do and who was responsible for coordinating the collection of student artifacts / data? 
 

Prior to grading the student artifacts (Learning Reflections) for the Study Skills section of the Course Portfolio, the faculty made copies of each of 
the student artifacts (Learning Reflections) and removed the student names. All faculty members teaching during the spring semester collected 
copies of all student artifacts (Learning Reflections). These were then collected by each of the SLS campus mentors and submitted to the Student 
Success Department. From these collected artifacts (Learning Reflections), a random sample was selected for review by the full time faculty.  
 
 

2. At what point in the academic year / semester were the student artifacts / data collected?  
 

The artifacts were collected during the spring semester of the 2011-2012 academic year. In particular, the artifacts (Learning Reflections) were 
collected by the end of March, 2012.  
 

Improvement Plan and Use of the Assessment Results – Next Year’s Cycle 
3. What were your results?  (Please e-mail the data when you submit this form if possible, for example rubric scores in an Excel sheet.) 

 
The results indicated that students achieved approximately 42% of the learning objectives from section one of the assessment rubric. Additionally, 
the results indicated that students achieved approximately 35% of the learning objectives for section two.  An excel spreadsheet of the assessment 
results are included with this summary. Combined, students achieved approximately 40% of the learning objectives for the assessed student 
artifacts (Learning Reflections). 

4. What are the changes / improvements you plan to make within the curriculum (targeted courses), co-curricular program, or student activity 
over the next year? (Please use the following page if you need more space for your response.) 

 
The results of the assessment suggests that further analysis is necessary in order to facilitate changes to the following areas as related to the SLS      
1122 Portfolio Learning Reflection:  

 faculty development geared at teaching strategies for the SLS 1122 Learning Portfolio 

 updated materials for new and returning faculty members,  

 minor changes to the Learning Reflection rubric provided to faculty and students, and  

 other relatable improvement initiatives.  
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5. What changes, if any, will be made to the common course outlines, the catalog, etc. 
  
The results of the assessment do not affect the course outline, catalog, etc.  

Next Steps – Planning for Next Year’s Cycle— Academic Year 2012-2013 
6. What are your next steps – acting on the results? (These steps will guide others in the next cycle… moving the process forward.) If these 

steps include the development and implementation of a new assessment, include that information here. If you plan to change the current 
assessment or the program learning outcome that you focus on, you will want to do that here. 

 

The full-time SLS faculty will be in discussion with the new Deans of Learning Support and the Director of Student Success during the upcoming months to 
determine Assessment Plans for the upcoming year. Tentative plans include a reassessment of the same section of the Learning Portfolio in order to assess 

whether changes to faculty development, instructor resources, and teaching strategies, when implemented, will increase the effectiveness of the Learning 

Reflection assignment in promoting student learning. 
Please include the name of the person completing this page and your program: 

 
Chip Turner, Student Life Skills Department 
 

 
 
 

Additional Space for Comments (Optional)  

3) If you have additional comments for the following question, please share them here:  What were your results? 
 
 
 

 
 

 
 

4) If you have additional comments for the following question, please share them here:  What are the changes / improvements you plan to 
make within the curriculum (targeted courses), co-curricular program, or student over the next year?  
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6) If you have additional comments for the following question, please share them here:  What are your next steps – acting on the results? If 
these steps include the development and implementation of a new assessment, include that information here. If you plan to change the 
current assessment or the program learning outcome that you focus on, you will want to do that here. 
 

 
 
 
 
 
 
 
 
 
 
 

 

Sign In Sheet for Assessment Day  
    

Name Dept. Date Event 
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Sign In Sheet for Assessment Day  
    

Name Dept. Date Event 
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Learning 
Reflection

Faculty 
Member

Learning 
Reflection

Faculty 
Member

1 Anna 1 Mia
2 Chip 2 Christy
3 Christy 3 Anna
4 Larry 4 Chip
5 Mia 5 Chip
6 Robyn 6 Larry
7 Terry 7 Anna
8 Anna 8 Larry
9 Mia 9 Anna
10 Robyn 10 Christy
11 Larry 11 Mia
12 Terry 12 Larry
13 Robyn 13 Anna
14 Terry 14 Chip
15 Larry 15 Christy
16 Mia 16 Larry
17 Chip 17 Mia
18 Chip 18 Robyn
19 Christy 19 Terry
20 Larry 20 Robyn
21 Mia 21 Terry
22 Robyn 22 Anna
23 Terry 23 Chip
24 Anna 24 Christy
25 Chip 25 Larry
26 Anna 26 Mia
27 Chip 27 Robyn
28 Christy 28 Terry
29 Christy 29 Robyn
30 Mia 30 Terry
31 Robyn 31 Christy
32 Terry 32 Anna
33 Anna 33 Chip
34 Chip 34 Christy
35 Christy 35 Larry
36 Larry 36 Mia
37 Mia 37 Robyn
38 Robyn 38 Terry
39 Terry 39 Anna
40 Anna 40 Chip
41 Terry 41 Christy
42 Anna 42 Larry
43 Chip 43 Anna
44 Christy 44 Chip
45 Larry 45 Christy
46 Mia 46 Larry
47 Robyn 47 Mia
48 Terry 48 Robyn
49 Anna 49 Terry
50 Chip 50 Mia
51 Christy 51 Robyn
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52 Larry 52 Anna
53 Mia 53 Chip
54 Robyn 54 Christy
55 Terry 55 Larry
56 Christy 56 Mia
57 Larry 57 Robyn
58 Anna 58 Terry
59 Chip 59 Mia
60 Christy 60 Robyn
61 Larry 61 Terry
62 Mia 62 Anna
63 Robyn 63 Chip
64 Terry 64 Christy
65 Mia 65 Larry
66 Robyn 66 Mia .
67 Anna 67 Robyn
68 Chip 68 Terry
69 Christy 69 Chip
70 Larry 70 Terry
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SLS: 1 of 3    Scoring Data Multiple Reviewers

Individual Scoring Data - Student Success

1st Sec 2nd Sect E P S U LR1 LR2 LR3 A1 A2 A3 A4 A5 A6 P1 P2 P3 P4 P5 P6
1 Anna 13 2 1 1 1 1 1 1 1 1 1 1 1 1 1 1

1 Mia

2 Chip 6 2 1 1 1 1 1 1 1

2 Christy

3 Anna 6 1 1 1 1 1 1 1 1

3 Christy

4 Chip 3 0 1 1 1 1

4 Larry

5 Chip 0 0 1

5 Mia

6 Larry 1 0 1 1

6 Robyn

7 Anna 5 2 1 1 1 1 1 1

7 Terry

8 Anna 2 0 1 1 1

8 Larry

9 Anna 6 2 1 1 1 1 1 1 1

9 Mia

10 Christy n/a n/a

10 Robyn

11 Larry 1 0 1 1

11 Mia

12 Larry 7 2 1 1 1 1 1 1 1 1

12 Terry

13 Anna 0 0 1

13 Robyn

14 Chip 13 4 1 1 1 1 1 1 1 1 1 1 1 1 1 1

14 Terry

15 Christy 4 0 1 1 1 1 1

15 Larry

16 Larry 0 0 1

16 Mia

17 Chip 11 2 1 1 1 1 1 1 1 1 1 1 1 1

17 Mia

18 Chip 0 0 1

18 Robyn

19 Christy 1 0 1 1

19 Terry

20 Larry 6 1 1 1 1 1 1 1 1

20 Robyn

21 Mia 2 0 1 1 1

21 Terry

22 Anna 11 2 1 1 1 1 1 1 1 1 1 1 1 1

22 Robyn

23 Chip 7 0 1 1 1 1 1 1 1 1

23 Terry

24 Anna 12 3 1 1 1 1 1 1 1 1 1 1 1 1 1

24 Christy

The score that you see is based on the two faculty members for that artifact (the scores that they both agreed upon.) For 
example, when you look at artifact #1, the two faculty members involved in the review were Anna and Mia. The 13 
represents their agreed upon score for section one (from the rubric) and the 2 represents their agreed upon score for 
section two (from the rubric).  Individual scores were not recorded here as this was a result of a discussion among the two 
faculty members assigned to review each specific artifact (learning reflection.)

lblasi
Cross-Out



SLS: 2 of 3    Scoring Data Multiple Reviewers

1st Sec 2nd Sect E P S U LR1 LR2 LR3 A1 A2 A3 A4 A5 A6 P1 P2 P3 P4 P5 P6
25 Chip 2 0 1 1 1

25 Larry

26 Anna 9 3 1 1 1 1 1 1 1 1 1 1

26 Mia

27 Chip 1 0 1 1

27 Robyn

28 Christy 0 0 1

28 Terry

29 Christy 2 0 1 1 1

29 Robyn

30 Mia 10 4 1 1 1 1 1 1 1 1 1 1 1

30 Terry

31 Christy 3 2 1 1 1 1

31 Robyn

32 Anna 2 0 1 1 1

32 Terry

33 Anna 15 5 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1

33 Chip

34 Chip 11 4 1 1 1 1 1 1 1 1 1 1 1 1

34 Christy

35 Christy 9 2 1 1 1 1 1 1 1 1 1 1

35 Larry

36 Larry 1 0 1 1

36 Mia

37 Mia 12 3 1 1 1 1 1 1 1 1 1 1 1 1 1

37 Robyn

38 Robyn 15 4 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1

38 Terry

39 Anna 8 2 1 1 1 1 1 1 1 1 1

39 Terry

40 Anna 14 4 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1

40 Chip

41 Christy 7 2 1 1 1 1 1 1 1 1

41 Terry

42 Anna 3 0 1 1 1 1

42 Larry

43 Anna 4 0 1 1 1 1 1

43 Chip

44 Chip 13 4 1 1 1 1 1 1 1 1 1 1 1 1 1 1

44 Christy

45 Christy 8 2 1 1 1 1 1 1 1 1 1

45 Larry

46 Larry

46 Mia

47 Mia 6 1 1 1 1 1 1 1 1

47 Robyn

48 Robyn 3 0 1 1 1 1

48 Terry

49 Anna 8 3 1 1 1 1 1 1 1 1 1

49 Terry

50 Chip 12 4 1 1 1 1 1 1 1 1 1 1 1 1 1

50 Mia

51 Christy 11 4 1 1 1 1 1 1 1 1 1 1 1 1

51 Robyn

52 Anna 3 0 1 1 1 1

52 Larry

53 Chip 10 3 1 1 1 1 1 1 1 1 1 1 1



SLS: 3 of 3   Scoring Data Multiple Reviewers

1st Sec 2nd Sect E P S U LR1 LR2 LR3 A1 A2 A3 A4 A5 A6 P1 P2 P3 P4 P5 P6
53 Mia

54 Christy 9 2 1 1 1 1 1 1 1 1 1 1

54 Robyn

55 Larry 3 1 1 1 1 1

55 Terry

56 Christy 9 3 1 1 1 1 1 1 1 1 1 1

56 Mia

57 Larry 12 3 1 1 1 1 1 1 1 1 1 1 1 1 1

57 Robyn

58 Anna 13 3 1 1 1 1 1 1 1 1 1 1 1 1 1 1

58 Terry

59 Chip 2 0 1

59 Mia

60 Christy 3 2 1 1 1 1

60 Robyn

61 Larry 8 2 1 1 1 1 1 1 1 1 1

61 Terry

62 Anna 15 15 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1

62 Mia

63 Chip 4 1 1 1 1 1 1

63 Robyn

64 Christy 13 4 1 1 1 1 1 1 1 1 1 1 1 1 1 1

64 Terry

65 Larry 2 0 1 1 1

65 Mia

66 Mia 1 0

66 Robyn

67 Anna 12 3 1 1 1 1 1 1 1 1 1 1 1 1 1

67 Robyn

68 Chip 0 0 1

68 Terry

69 Chip 13 3 1 1 1 1 1 1 1 1 1 1 1 1 1 1

69 Christy

70 Larry 4 0 1 1 1 1 1

70 Terry

TOTAL 442 121 10 16 15 26 28 52 20 49 41 37 31 30 20 34 25 23 19 18 12
Average 0.4270531 0.3507246

mbined Average 0.407971



LEARNING PORTFOLIO  grading rubric  
 

Updated 7/16/2012 

Section Exemplary Satisfactory Needs Improvement Unsatisfactory 

 

 

Both artifacts are included and represent 

the application of Self-Discovery 

concepts/techniques in academic and 

personal settings. 

Artifacts and work samples are clearly 

related to the learning objective. 

Learning Reflection with grade of 4-5.  

Goals Paper included. 

All assessments included. 

 

Both artifacts are included and represent 

the application of Self-Discovery 

concepts/techniques in academic and 

personal settings. 

Most artifacts and work samples are 

clearly related to the learning objective. 

Learning Reflection with grade of 2-3.   

Goals Paper included. 

All assessments included. 

Missing artifact or artifacts poorly 

represent application of Self-Discovery 

concepts/techniques in academic and 

personal settings.  

Few artifacts and work samples are 

clearly related to the learning objective. 

Learning Reflection with grade of 1. 

Goals Paper included. 

Missing up to ½ of assigned assessments. 

 

Missing both artifacts or artifacts do not 

represent application of Self-Discovery 

concepts/techniques in academic and 

personal settings. 

Artifacts are unrelated to the learning 

objective 

Learning Reflection with grade of 0. 

Goals Paper not included. 

Missing over ½ of assigned assessments. 

 

 

Both artifacts are included and represent 

the application of Study Skills  

strategies/techniques in academic and 

personal settings. 

All artifacts and work samples are clearly 

related to the learning objective. 

Learning Reflection with grade of 4-5. 

 

Both artifacts are included and represent 

the application of Study Skills  

strategies/techniques in academic and 

personal settings. 

Most artifacts and work samples are 

clearly related to the learning objective. 

Learning Reflection with grade of 2-3. 

 

Missing artifact or artifacts poorly 

represent application of Study Skills 

strategies/techniques in academic and 

personal settings.  

Few artifacts and work samples are 

clearly related to the learning objective. 

Learning Reflection with grade of 1. 

Missing both artifacts or artifacts do not 

represent application of Study Skills  

strategies/techniques in academic and 

personal settings. 

Artifacts are unrelated to the learning 

objective. 

Learning Reflection with grade of 0. 

 Both artifacts are included and represent 

the application of Academic Planning 

strategies/techniques  in academic and 

personal settings. 

All artifacts and work samples are clearly 

related to the learning objective. 

Learning Reflection with grade of 4-5.  

My Education Plan (MEP) included. 

Both artifacts are included and the 

application of Academic Planning 

strategies/techniques  in academic and 

personal settings. 

Most artifacts and work samples are 

clearly related to the learning objective. 

Learning Reflection with grade of 2-3.  

My Education Plan (MEP) included. 

Missing artifact or artifacts poorly 

represent application of Academic 

Planning in academic and personal 

settings.  

Few artifacts and work samples are 

clearly related to the learning objective. 

Learning Reflection with grade of 1. 

My Education Plan (MEP) included. 

Missing both artifacts or artifacts do not 

represent application of Academic 

Planning strategies/techniques in 

academic and personal settings. 

Artifacts are unrelated to the learning 

objective. 

Learning Reflection with grade of 0. 

My Education Plan (MEP) not included. 

 

 Both artifacts are included and 

representative of the application of Career 

Exploration strategies and/or techniques 

in a personal and academic settings.   

All artifacts and work samples are clearly 

related to the learning objective. 

Learning Reflection with grade of 4-5.  

Exploration Paper included. 

 

Both artifacts are included and 

representative of the application of Career 

Exploration strategies and/or techniques 

in a personal and academic settings.   

Most artifacts and work samples are 

clearly related to the learning objective. 

Learning Reflection with grade of 2-3. 

Exploration Paper included. 

 

Missing artifact or artifacts poorly 

represent application of Career 

Exploration strategies/techniques in 

academic and personal settings.  

Few artifacts and work samples are 

clearly related to the learning objective. 

Learning Reflection with grade of 1. 

Exploration Paper included. 

 

Missing both artifacts or artifacts do not 

represent application of Career 

Exploration strategies/techniques in 

academic and personal settings. 

Artifacts are unrelated to the learning 

objective. 

Learning Reflection with grade of 0. 

Exploration Paper not included. 

 Well organized and clearly tabbed.   

Artifacts clearly labeled.   

Pages created in a professional format.  

Few, if any, grammatical and/or spelling 

errors.   

 

Neatly organized with consistent format.  

Most artifacts are clearly labeled. 

Pages are created in a professional format. 

May include minor grammatical and/or 

spelling errors. 

 

Difficult to follow or locate some items.  

Few artifacts are clearly labeled.   

Pages are not in professional format.  

Many grammatical and/or spelling errors. 

 

Sloppy, poorly organized. Items are loose, 

not in appropriate section, or missing. 

Pages are not in professional format.   

Few, if any, artifacts are clearly labeled. 

Many grammatical and/or spelling errors. 
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