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I. Educational & Professional 
Background 

 

 
Brief Resume 

EDUCATION 
 
Ph.D. in Business Administration 
Specialization in Healthcare Administration      
Northcentral University – Prescott Valley, AZ       2017 
 
Master of Business Administration        
Florida Atlantic University – Boca Raton, Florida      2004 
 
Bachelor of Health Administration        
Florida Atlantic University – Boca Raton, Florida      1998  
 

PROFESSIONAL EXPERIENCE 
Program Chair/Professor        2015-present 
Valencia College, Orlando, Florida 

 Professor of online and face-to-face business courses.  Students are taught through critical thinking 
and analysis, engaging discussions, case studios, and real-world examples and scenarios.   

 Program chair for the business division involved in course scheduling, curriculum development, 
curriculum assessment, selection of discipline resources, development and evaluation of adjunct 
faculty, evaluation of student performance outcomes, evaluation of program and campus outcomes, 
Pathways,  business program course substitution approvals, division meetings, and business 
advisory committee meetings. 

 
Assistant Campus Dean/Professor 
Strayer University, Orlando, Florida       2008-2015 

 Responsible for the academic administration of the campus to include hiring, training, and 
supervising faculty, adherence to company policies and procedures, class scheduling, and working 
with new, continuing, and at-risk student populations. 

 Curriculum development for health administration concentration. 
 Established recognition with Florida Board of Accountancy for undergraduate and graduate 

accounting, legal, and businesses classes.  
 Professor of online and ground business and healthcare courses utilizing Blackboard. Students are 

taught through critical thinking and analysis, well rounded and thought provoking lectures, and 
discussions resulting in student engagement, retention, and success.   

 Donald R. Stoddard Faculty Award of Excellence recipient, Sand Lake Campus Faculty of the Year 
Award for academic excellence, and Provost Circle Award recipient.  

 Excellent student and supervisor course evaluations displaying a solid history of professionalism, a 
commitment to the university, and a genuine interest in student success.  

 
 
 
 
 



Revised 7.6.12 Page 2 
 

District Business Manager 
JP Financial Services, Orlando, Florida       2004 – 2008 

 Managed business operations for health insurance brokerage by developing and implementing 
organizational initiatives to achieve strategic goals. 

 Developed strong relationships with clients and health insurance companies to ensure a seamless 
transition in coordination of individual and business insurance policies and benefits.  

 Oversight of corporate contracts and licenses, designed instructional programs to train office staff, 
streamline office operations for efficiency and effectiveness, and enhance stakeholder satisfaction.     

 
District Business Manager 
Central Florida YMCA, Lake Mary, FL        2002-2004 

 Responsible for all financial transactions for two YMCA Family Centers to include daily reporting of 
family center financial performance and annual budget preparation and oversight. 

 Oversight of family center purchase requisitions, daily deposits, vendor licensing and compliance.  
 Collaborated with family center executive directors, district controllers, and corporate office staff to 

ensure short and long-term strategic goals were being achieved. 
 
Financial Assistant to the Chief 
Plantation Fire Department, Plantation, Florida      2000 – 2002 

 Prepared and managed $7.2 million annual budget reducing initial budget overtures by 12%; 
responsible for management and detailed reporting of all department revenue and expenditures.  

 Performed detailed audits and trend analyses on outsourced billing, revamped and supervised 
purchasing department, developed and administered department grants and contracts.  

 Completed many high priority and confidential projects and initiatives for City Mayor, Council and 
Executives that required extensive and accurate research and in-depth reporting for executive level 
decisions. 

 Developed, tracked, and analyzed department customer service program, co-created department’s 
first annual report, monitored and tracked policy change process, severe weather emergency 
operations plan, personnel assignments, emergency response times, and drug audits.  

 Department representative at County Hazard Mitigation Task Force, City Safety Committee, and 
Mayor’s Customer Service Task Force.  

 
Legal Administrative Assistant 
Interim HealthCare, Sunrise, Florida       1998 – 2000 

 Supported general counsel and director of business development providing corporate, legal, and 
administrative research and support in business development, corporate mergers and acquisitions, 
divestitures, franchises and employment. 

 Coordinated the preparation of schedules and exhibits to contracts. Maintained litigation, 
administrative, corporate, trademark and state files and contracts. 

 Supervised department purchasing, revenue and expenses, and assisted in budget preparation. 
 

AWARDS 
 
Donald R. Stoddard Faculty Award of Excellence      2012 
Sand Lake Campus Faculty Award of Academic Excellence    2010 
Provost Circle          2009 
Strayer University, Orlando, Florida         
 

VOLUNTEER 
 
Pet Alliance of Greater Orlando 
Sanford, Florida          2018 
PTA Board Member 
Bentley Elementary, Sanford, Florida            2012-2014 
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II. Individualized Learning Plan 
(Insert final approved ILP from Year-1 here. Professional Philosophy will be evaluated as to whether you clearly 
explain “how I conduct my professional practice and why I choose that way.” Evidence of philosophy should align 

with the portfolio work.  The ILP section as a whole will be evaluated as to whether it is written clearly and 
coherently, edited professionally, and presented in a polished and professional manner.) 

 

 
Individualized Learning Plan (ILP) Submission Form 

Candidate’s Name Cheri Cutter 

Dean’s or 
Director’s Name 

Terry Allcorn 

 
Candidate Context 

Attach Educational & Professional Background (Brief Resumé) to ILP: 
My resume is at the end of the ILP.   

 
Candidate’s Workload: 

Number of Contact Hours  
In Fall 2016, I taught six 3-credit courses, one independent study, and I had one intern.  
In Spring 2017, I am teaching six 3-credit courses, one independent study, and have two interns.  
In Summer 2017, I will be teaching five 3-credit courses.  

 
Number of Preparations  
In Fall 2016, I am teaching three sections of GEB 1011 – Introduction to Business; one section is a 
full session course on-campus, one section is a LSC session online, and one section is a H2 section 
online. 
I am teaching two sections of MAR 2011 – Principles of Marketing; one section is a full session online 
and one section is a H2 section online.  
I am also teaching one full session of GEB 2112 - Entrepreneurship online, one full session of 
MAR2150 – International Marketing as an Independent Study, and I have one intern in MAN 2942 – 
Intern in Business (Management).  
 
In Spring 2017, I am teaching two sections of GEB 1011 – Introduction to Business; both are full 
sessions on campus. 
I am teaching three sections of MAR 2011 – Principles of Marketing; one is a full session on campus, 
one is a full session online, and one is a TWK session online. 
I am teaching one full session of GEB 2112 – Entrepreneurship online. 
I am teaching one TWK session of MAR 2150 – International Marketing online as an Independent 
Study. 
I have one intern in MAN 2942 – Intern in Business (Management) and one intern in GEB 2942 – 
Intern in Business.  
 



Revised 7.6.12 Page 4 
 

In Summer 2017, I am teaching two sections of GEB 1011 – Introduction to Business; one full section 
online and one H2 section online. 
I am teaching two sections of MAR 2011 – Principles of Marketing; one full session online and one 
H2 section online. 
I am teaching one section of GEB 2112 – Entrepreneurship online.  
I am listed as the Intern supervisor for business courses, but do not know how many students will 
register.   

 
Other Commitments (e.g., department coordinator, clubs, etc.)  
In addition to teaching, I am the business program chair and am involved in course scheduling, 
curriculum development, curriculum assessment for articulation agreements, selection of discipline 
resources, development and evaluation of adjunct faculty, evaluation of student performance 
outcomes, evaluation of program and campus outcomes, Pathways Title III,  business program 
course substitution approvals, division meetings, business advisory committee meetings, trainings 
such as Title IX, Response to an Active Threat, and Enhancing Online learning, professional 
development courses, and am working on my dissertation to complete my PhD in business.  
 
For TLA, I am participating in all of the required and many of the supplemental year two courses.  

Professional Strengths: 
 
Content Experience: As an instructor, I bring real-life application of the course concepts into the 
classroom. I have over sixteen years of professional business experience that guides me in helping 
students understand how to apply the course concepts in the real world. I am completing my 
dissertation for a PhD in business administration, which helps me to advance my knowledge in the 
industry. 
 
LifeMap: I completed LifeMap3348 and participated in a CARE intervention program to help 
mediate student withdrawals and encourage student’s successful completion of the course.  I 
previously held the title of Assistant Campus Dean and was responsible for the academic 
administration of a campus. In this role I was directly involved in first quarter, midterm at-risk, and 
end of quarter student advising, which provided me the opportunity to talk to the students, discover 
the challenges they faced, and develop action plans to help support student readiness, goal setting, 
time management, and communication, which resulted in higher retention rates and student 
success. This experience helps me recognize at-risk behaviors in my students, helps me to be 
empathetic to their issues, and guides me in helping them succeed.  
 
Teaching Experience: I have been teaching for over eight years and have learned to adapt my 
teaching styles to the needs of the students encouraging them to be part of the learning process.  I 
provide students the opportunity to actively participate in class discussions and activities, welcome 
their perspectives based on their backgrounds and experiences, and encourage them to think 
independently.  
 
 
Professional Commitment: I completed the online teaching certification, which has enabled me to 
implement many of the tools I learned in the training classes into the classes I teach.  I participate in 
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professional development opportunities, which help me learn and utilize teaching best practices and 
be a better educator. I also read many business industry academic journals and publications, which 
help me stay current with industry trends and business practices that I share with my students to 
help them understand and apply course concepts and be more competitive in the job market.     
 
Curriculum Development: I have been working with my peers to develop the major learning 
outcomes, evidence of learning, course competencies, indicators, and assessments for the classes in 
the BAS program we hope to be approved to offer.  

 
Philosophy of Teaching, Counseling or Librarianship (1-2 pages): 

Our students are diverse as are their learning styles, backgrounds, experiences, knowledge, and 
needs.  As an educator, it is important to student success that I adapt my teaching styles to the needs 
and abilities of my students while providing a high quality challenging opportunity to learn. Some of 
the learning activities I provide include interactive class discussions, hands-on activities, scenario 
based simulations, and real-life application of course concepts such as in case studies, application-
based course projects, and assessments.  I actively engage my students in the discussions and 
motivate them to be a central part of the class.  This is accomplished by showing the students how 
the course concepts are applicable to them and the real-world and by giving the students the 
knowledge and direction to learn how to apply and retain the course concepts.  As I tell my business 
students, memorizing the definition of globalization is not going to help them when they are sitting 
in the boardroom with their executive team deciding whether or not to take the company 
global.  They need to know not only what globalization means, but also the benefits, opportunities, 
costs, obstacles, and impact on stakeholders so they can make an informed decision for the short and 
long-term viability of the organization.  I want my students to think independently, ask questions, 
and be able to apply what they are learning in the classroom in their personal and professional lives.  
 
I recognize the value each individual has to offer, want my students to succeed, and am in a position 
to help motivate and engage my students so that they will be successful.  I strive to create a secure, 
respectful, supportive, and motivating environment for my students to grow both personally and 
professionally. To create this environment, students need to feel comfortable asking questions 
during class discussions, in groups, and during one-on-one conversations. This is achieved by 
encouraging students to ask thoughtful questions, to look at topics and concepts from multiple 
perspectives, and to be respectful of opinions that may differ from our own. I create a supporting 
and motivating environment for my students by emailing or privately speaking with students 
exhibiting at-risk behaviors such as absences, low assessments scores, or minimal class participation 
to let them know I am here to help them and provide support and guidance, if needed. I also explain 
the importance of attending and participating in class to improve their opportunities to learn, 
improve assessments scores, and to be successful in their courses. For students who are doing well, I 
send personal emails a few times throughout the semester congratulating them on their 
achievements and encourage them to keep up the good work.   
 
Each individual has something to offer based on their background, experience, knowledge, and 
personal perspective.  Constructivism is a theory about how people learn; people use their current 
knowledge and real-world understanding and apply it to new situations and contexts to make 
learning an interactive activity that builds on what students already know. I utilize constructivism in 
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my classes to provide students the opportunity to actively participate in class discussions and 
activities, share their knowledge to generate new perspectives and ideas, apply their knowledge to 
new situations, and solve problems.  Active learning techniques are utilized and the students are 
encouraged to reflect on what they knew before the activity and their level of understanding after 
the activity.  I encourage my students to be actively involved in their own learning processes, to 
work in groups to share experiences, knowledge, and understanding, to ask questions, find answers, 
and solve problems. I demonstrate this skill by utilizing case studies and real life examples to ask the 
students thought provoking questions, showing them where and how to find answers, and how to 
use this information to develop solutions. By modeling this behavior and allowing students 
opportunities to practice these behaviors in formative assessments, the goal is to improve the 
student’s skills, knowledge, and abilities in summative assessments. In the constructivist model, 
students are encouraged to be actively involved in the process of learning; my job is to develop and 
assess the student’s understanding and learning.  I will know my students are learning when they 
are asking thoughtful questions that demonstrate critical thinking and connections between 
concepts, collaborating with their peers to demonstrate effective communication and problem 
solving, and effectively applying course concepts in real-life scenarios.   
 
I have a personal and professional responsibility to help my students accomplish their goals.  It is my 
role as an educator to provide them with opportunities, feedback, and resources to help them be 
successful in their educational endeavors. Opportunities include the various learning activities such 
as interactive class discussions, hands-on activities, scenario based simulations, and real-life 
application of course concepts in case studies, application-based course projects, and formative 
assessments that allow students to think critically, connect concepts, and utilize their knowledge and 
experiences.  My feedback on the learning activities and formative assessments help students 
recognize opportunities for improvement, which can aid them in studying for and completing 
summative assessments, which demonstrate their knowledge and understanding of the course 
concepts. In addition, educating students on the multitude of resources available to them such as the 
tutoring, writing, and learning centers, academic advisors, skillshops, and librarians is important so 
the students know they have the support and resources available to them to help them be successful. 
I want my students to know that I am passionate about teaching and that I have a genuine interest in 
their success.  I serve as a guide to encourage curiosity, a search for knowledge, and hopefully a love 
for lifelong learning.  One of my hopes as an educator is to instill a love of lifelong learning in my 
students.  

 
Faculty Learning Outcome  & Implementation Plan #1:  Action Research Project  

 
Needs Assessment for Faculty Learning Outcome #1 Action Research Project: 

Many students have difficulty applying business course concepts in real-life scenarios.  While I 
currently provide many hands-on application activities and the textbooks contain definitions, 
explanations of concepts, and examples of concepts, students need more experience in effectively 
applying the course concepts to solve real-world business problems.  Scenario-based problems allow 
students the opportunity to discuss the problem, ask questions, reflect on their current knowledge, 
experiences, and understanding of the course concepts, to collaborate with their peers, to find 
answers and develop solutions to problems.  Scenario-based problems help students assess what 
they currently know, encourage students to think more deeply about the course concepts, how the 
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course concepts are connected, and how they can be applied in real-world scenarios to solve 
problems, which provides students a better understanding of the course concepts.  

 
Faculty Learning Outcome (FLO) and Research Question(s) (RQ):  

FLO: Implement scenario-based problems to support students’ abilities to critically apply supply and 
demand concepts.  
 
RQ: Will the implementation of scenario-based problems help students critically apply supply and 
demand concepts? 

 
Essential Competencies Addressed: 

 
Assessment 

 Design and employ a variety of assessment measures and techniques, both formative and 
summative, to form a more complete picture of learning  

 Align formative and summative assessments with  learning activities and outcomes  
Inclusion and Diversity 

 Design and support learning experiences that address students’ unique strengths and/or 
needs 

 Use diverse perspectives to engage and deepen critical thinking 
 Challenge students to identify and question their assumptions and consider how those affect, 

limit, and/or shape their viewpoints 
Learning-Centered Teaching Practice 

 Employ strategies that engage students to become more active learners  
 Use cooperative, collaborative learning strategies  
 Incorporate concrete, real-life situations into learning activities  

Outcomes-based Practice 
 Align unit, course, and/or program outcomes with one or more student core competencies (T, 

V, A, C)  
 Collect evidence of progress toward student achievement of unit, course, and/or program 

learning outcomes  
Scholarship of Teaching & Learning 

 Produce professional, scholarly work (action research) related to teaching and learning, that 
meets the Valencia Standards of Scholarship 

 Build upon the work of others (consult experts, colleagues, self, students) 
 Be open to constructive critique (by both colleagues and students) 
 Make professional scholarly work public to college and broader audiences through Valencia’s 

repository and other means. 
 Collect evidence of the relationship of SoTL to improve teaching and learnings 
 Demonstrate use of current teaching and learning theory and practice 
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Proposed Research Design Plan: 
Conditions 
Scenario-based exercises will be implemented in my Tuesday/Thursday face-to-face Fall 2017 GEB 
1011 Introduction to Business course.  In week two, I cover Chapter Two – Understanding 
Economics and How it Affects Business, where both of the week two class sessions are dedicated to 
this single chapter. Part of the first class session will be dedicated to an interactive lecture on supply 
and demand, how supply and demand impact the goods and services companies offer, and the prices 
charged for goods and services. The second class session will be dedicated to scenario-based 
exercises on supply and demand. 

 
Sources and Insights 
 
Self: Based on my observations of student responses to discussions, formative assessments, and 
course projects, as well as summative assessment grades in GEB 1011 – Introduction to Business, my 
understanding of the need to offer more concept application exercises such as real-world scenario-
based problem solving has increased.  Students need to be able to effectively apply the course 
concepts in the real world.  Concept application exercises such as scenario-based problems will help 
the students to reflect on their current knowledge, collaborate with peers to develop solutions to the 
problems, and develop a deeper understanding of the course concepts.  
 
Students are currently required to complete a course project in all sections of GEB 1011. One of the 
course project questions follows: 
“Describe how you would use Supply and Demand to determine the products/services your 
company would provide. Include how this has affected the pricing of your company’s 
product/service”. 
 
I have noticed that many of the students define supply and demand, but don’t apply the concepts to 
the products or services they are offering. In addition, many of the students explain the principles of 
supply and demand in that generally for demand, as prices decrease, consumer demand increases 
and as prices increase consumer demand decreases. For supply, they state that as prices increase, 
quantity supplied increases and as prices decrease, quantity supplied decreases. These principles 
are generally true, but are not necessarily applied to the products or services they are offering.  
 
Students: I have asked my students why they have trouble applying supply and demand in the 
course project and they have mentioned that they know the definition of supply and demand, but 
when responding to the course project question, they do not know what to say other than the 
definitions or principles as explained in the textbook.  Many of the students do not fully understand 
how the concepts are applied and connected in the real-world, and they have not thought about or 
included other important factors such as competition, the state of the economy, and consumer 
preferences that also affect pricing to provide a well-rounded response.  In addition, students may 
not be comfortable with open-ended assignment questions that have more than one solution.  They 
may have become accustomed to looking for the correct answer in the textbook rather than reading 
about the concept and being able to effectively apply it in various scenarios. 
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This inability to apply the concepts appears to be a critical thinking issue; case studies and scenario-
based problems used in class may provide the students with the skills necessary to recognize and 
understand important factors impacting supply and demand, and be able to explain and apply these 
factors in their course projects. In addition, the ability to think critically can be applied on other 
assessments, in other courses, and in the real world.    

 
Colleagues: Students are required to complete a course concept paper in GEB 1011 where they 
apply the course concepts to a fictional company.  All instructors of GEB 1011 are supposed to use 
the same concept paper questions each semester.  After the concept papers are graded, the faculty 
are supposed to submit two to three random copies of the student’s papers to the program chairs.  
The program chairs are then supposed to submit copies of the papers for evaluation during Learning 
Outcomes meetings to assess achievement of the course’s Major Learning Outcomes.  Based on the 
feedback provided by professors to the students on the supply and demand question, many of the 
students struggle to effectively apply the concept of supply and demand in the concept papers.   

 
While taking the LCTS 2222 - Case Based Teaching course, some of my colleagues stated that 
students understand the examples given in class that reflect application of the concepts, but they 
struggle when presented with other scenarios.  With my colleagues in this course, we engaged in 
discussions on how to effectively utilize case studies to allow students the opportunity to discuss 
and critically analyze a case, and develop solutions to the problems.   
 
In my previous position as a dean at another educational institution and as program chair in my 
current position, I observe faculty in both face-to-face and online classrooms.  Based on my 
observations, class time is oftentimes spent teaching the course concepts, rather than allowing 
students the opportunity to think critically about and apply the course concepts.  Teaching the 
course concepts usually involves lectures and interactive discussions, and summative assessments 
have been used to assess learning.  However, I believe more formative assessments should be 
implemented to teach students how to think critically about and apply the concepts, and to assess 
whether or not the students are learning the concepts. In addition, formative assessments will allow 
for the discovery of which teaching techniques are most effective for our students with diverse 
experiences, backgrounds, and learning styles.  

 
We will be adding a business capstone course in Fall 2017, which will primarily use case-studies.  
The current concept papers in GEB 1011 will no longer be required, but as discussed at the business 
program learning outcomes meeting, the business program chairs will work together to develop a 
case-study all instructors of GEB 1011- Introduction to Business will utilize to ensure students are 
exposed to case-studies prior to them taking the business capstone course.  The uniform assessment 
will allow the program chairs to collect a sample of completed student assessments from each GEB 
1011 course to assess student learning on this type of assessment and determine if we are properly 
preparing the students for the capstone course.  It is essential that students learn how to effectively 
analyze case studies before they take the business capstone course.  Scenario-based exercises used 
in my class for the Action Research will include dilemma/decision and problem-based learning 
cases.  

 



Revised 7.6.12 Page 10 
 

Experts: According to Stephen Brookfield, author of The Skillful Teacher, educators have to adapt 
their teaching styles to the needs of the students to help them learn.  We teach to diverse students 
with a variety of backgrounds and experiences, many of these students come to college with a 
variety of intellectual abilities, and educators need to study their classrooms to understand what and 
how students are learning.  
Brookfield, S. (2006).  The skillful teacher: On technique, trust, and responsiveness in the classroom. 
San Francisco, CA: Jossey-Bass. Case studies allow students to utilize their prior knowledge and 
experiences in solving real-world problems.  
 
Case studies are defined as, “A pedagogical approach that engages students in the process of making 
real-world decisions” (Massachusetts General Hospital Institute).   
“Teachers interested in involving their students more fully in classroom discussion have found that 
case studies can provide a rich basis for developing students’ problem-solving and decision making 
skills” (Stanford University CTL, 1994). Case studies also allow students to work in groups to 
develop interpersonal skills, which are important in personal and professional relationships.   

 
Case studies are an effective classroom technique because they provide examples that help students 
explore how what they have learned can be applied in real-world situations.  With case studies, 
students are actively engaged, they learn to solve problems, and they develop and utilize critical 
thinking and analytical skills. While students may be able to read about a concept in a textbook, 
seeing how the concept is applied in the real-world can be used as a guide for future decision 
making. For example, in the for-profit sector, top CEOs such as Jack Welch, work in collaboration 
with the university and other top CEOs to contribute insights and lessons from their experiences in 
leading companies. Students learn from the experiences and thought processes of the executives and 
learn how to model what they have learned in future decisions.  
As Alfred North Whitehead notes, “The details of knowledge which are important will be picked up 
ad hoc in each avocation in life, but the habit of the active utilization of well understood principles is 
the final possession of wisdom.” 
 
Dunne, D. and Brooks, K. (2004) Teaching with Cases.  
Boston University Center for Teaching and Learning.  

 
Methods and Assessment Plan 
Student Learning Outcome Statement (SLO)  
Students will be able to effectively apply supply and demand concepts in scenario-based exercises. 

 
Teaching, Counseling, or Librarianship Strategies of Student Learning Outcomes  

 
I will incorporate a scenario-based problem in my on-campus Tuesday/Thursday GEB 1011- 
Introduction to Business class in week two, when I cover Chapter Two - Understanding Economics 
and How it Affects Business. Both of the week two class sessions will be dedicated to this single 
chapter. The first class session will be dedicated to an interactive lecture on supply and demand, 
how supply and demand impact the goods and services companies offer, and the prices charged for 
goods and services. During the interactive lecture, examples of problems will be provided in addition 
to possible solutions. In addition to me proposing solutions, I will ask the class for potential 
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solutions and discuss the benefits and possible consequences of the proposed solutions.  The 
interactive lecture will provide an opportunity to model how to identify the case problem, the 
questions that need answering, how to find the answers, and how prior knowledge, experience, and 
understanding can be used to develop solutions to the problem(s).  
 
The second class session will be dedicated to the students working in groups to develop solutions to 
a scenario-based problem.  Students will work in groups to discuss the problem, apply their 
knowledge, experiences, and understanding of the course concepts to develop solutions to the 
problem, and present their ideas. After each group presents, I will provide feedback on the proposed 
solutions, encourage the exploration of solutions that may not have been proposed, discuss 
connections between concepts, and any potential benefits or consequences that were not identified 
by the groups. In addition to feedback on the content of the case, feedback will be provided on the 
process of analysis and evaluation.  
 
With practice, the students should learn how to think critically to solve problems and effectively 
apply the concepts of supply and demand in this formative assessment, in the course project 
summative assessment, in their case-study based capstone course.  

 
 

Assessment Strategies of Student Learning Outcomes 
Describe the tool(s) you will use to measure/gauge how students perform in relation to the Student 
Learning Outcome.  Describe both formative (along the way) and summative (at the end) tools and how 
students will know the criteria by which they will be evaluated.    

 
In groups, students will present to the class their proposed solutions to the scenario-based problem. 
During the presentations, I will use a grading rubric to assess the proposed solutions and the 
student’s abilities to effectively apply the concepts of supply and demand in the scenario-based 
formative assessment.  By providing students with real-life business problems and asking them to 
make critical business decisions, the students should be able to connect the facts of the scenario with 
their knowledge and experiences to come up with potential solutions. Students will be provided with 
the grading rubric and feedback.  
 
The course project is a summative assessment that will be used to gauge student’s individual 
abilities to effectively apply the concepts of supply and demand.  I have a separate grading rubric for 
the course project, which is used to assign points for the quality of the responses and to provide 
feedback.  

 
  

Action Research Design 
There will be approximately 30 students in my on-campus Tuesday/Thursday GEB 1011 – 
Introduction to Business class in Fall 2017.  Grading rubric scores on the scenario-based formative 
assessment will be utilized to identify areas where students struggled to demonstrate understanding 
and application of supply and demand concepts.  These areas can then be further addressed to help 
ensure understanding, which should help students score better on question three (Describe how you 
would use Supply and Demand to determine the products/services your company would provide. 
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Include how this has affected the pricing of your company’s product/service) in the summative 
course project.   
 
The scores on question three in the course project will be compared between my Fall 2017 on-
campus GEB 1011 class, which will utilize the scenario-based formative assessment, and my online 
GEB 1011 class, which does not use collaborative scenario-based problems.  I will assess the 
effectiveness of the scenario-based formative assessment to help students improve their responses 
to question three on the summative course project.  
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Faculty Learning Outcome Statement (FLO) & Implementation Plan for FLO #2: 
 

Needs Assessment for Faculty Learning Outcome #2:  
 

An area of concern is students who demonstrate academic at-risk behaviors.  Some of the at-risk 
behaviors I see occurring are students not submitting homework, students who are absent the 
maximum number of acceptable classes before being withdrawn from the class, minimal 
participation, and not scoring well on assessments.   
 
The non-success rate for students in GEB 2112 - Entrepreneurship for academic year 2015/2016 is 
29.2%.  The course is only offered online and has only been offered since Spring 2016.  To date, 38 
students have successfully completed the West Campus course.  
 
Early Alert and Intervention programs within higher education focus on “identifying and supporting 
students at risk of attrition in order to improve student success, retention, and persistence” (Lynch-
Holmes, Troy, & Ramos, n.d.).  In an effort to understand, identify, and correct student’s at-risk 
behaviors, Valencia College is establishing a culture of Continuous Assessment and Responsiveness 
Engagement (CARE).  From a 2014 White Paper on Valencia’s CARE program, the following CARE 
model is built on Valencia’s 6 Big ideas: “ensuring students start right, students are provided with 
connection and direction through deliberate and meaningful faculty-student interaction; deep 
collaboration occurs between faculty, students, and academic support services; there is a focus on 
the development of faculty-led assessment strategies for the purpose of learning; being responsive 
to individual needs to help ensure a positive experience when they start to get off track; and that we 
work together to contribute to an environment in which all students can learn”.  
 
If students’ at-risk behaviors can be identified early and intervention is implemented to change the 
at-risk behaviors, then students may be successfully redirected to succeed in their courses and 
programs.  I completed LifeMap3348 and participated in a CARE intervention program to help 
mediate student withdrawals and encourage student’s successful completion of the course.   

Faculty Learning Outcome Statement # 2: 
 

Implement an early alert and intervention strategy grounded in continuous assessment and 
responsive engagement (CARE) to help identify and support struggling students.  

Essential Competencies Addressed: 
Life Map 

 Establish student and faculty contact that contributes to students’ academic, personal, 
and professional growth. 

 Seek out struggling students and identify options through dialog and appropriate 
referrals. 

 Guide students in developing academic behaviors for college success. 
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Conditions:  
 

The CARE strategy will be implemented in my online Entrepreneurship course in Fall 2017.  

Products/Evidence of Learning: 
 
 

The product that will be produced to demonstrate achievement of the FLO will be documentation of 
the CARE strategy, documentation of student’s identified at-risk behavior(s), documentation of 
written dialog or referrals, and documentation of student outcomes.  
 
The CARE strategy will begin with an Introduction thread posted in the Blackboard course shell.  
Within the Introduction thread, students will be asked to answer the following questions? 

1. Is this your first college course? Yes or No 
2. Is this your first online course?  Yes or No 
3. How many hours do you expect to dedicate to this class each week? 
4. What are you hoping to learn in this course? 
5. Do you currently work? Yes or No 
6. If you answered yes to question five, do you work part-time or full-time?  
7. If you answered yes to question five, do you travel for work? Yes or No  
8. Please describe any other commitments that may interfere with your ability to ability to 

successfully pass this course? 
 
The second part of the CARE strategy is the posting of a Kaltura Video in the Blackboard course shell. 
I will record a video and post it under the Getting Started second of the course shell. The video will 
be available on the first day of the course and remain posted throughout the course. The video will 
be a recording of my computer screen as I show the students where to locate the course syllabus, 
resources, and assessments. As I am showing students where to locate the course resources, I will 
also discuss them. For example, I will open the course syllabus and review the contents of the 
syllabus so students can see the information in writing as well as listen to me explain the syllabus 
content.  
Expectations such as attendance requirements, checking email regularly, and the importance of 
communication will also be shared.  
 
A third part of the CARE strategy relates to verbiage in the course syllabus regarding withdrawals. In 
addition to the withdrawal deadline and recommendation to speak with an academic advisor before 
withdrawing from the course, verbiage will be included asking students to contact me if they are 
thinking about withdrawing from the course.  During that contact, I will have the opportunity to ask 
students why they are considering withdrawing and if there is anything I can do to help. I will email 
all of the students one week before the withdrawal deadline for the course, reminding students to 
contact me if they are considering withdrawing.  
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A fourth part of the CARE strategy involves communication.  I will email students on Mondays if they 
are absent the previous week, do not submit an assessment the previous week, or score below a “C” 
on an assessment.  In the email, I will ask the student to respond to my email with an explanation of 
why they were absent, did not complete/submit the assessment(s), or why they think they scored 
below a “C” and what they think they can do differently on the next assessment to earn a better 
grade.  
I will call students on Tuesdays if I do not receive a response to my email, if the student is repeatedly 
not submitting their work, or if they continue to score below a “C” on assessments. 
 
There is a correlation between students’ academic at-risk behaviors and non-success.  By identifying 
the at-risk behaviors and developing and implementing a CARE strategy with students exhibiting at-
risk behaviors, I hope to help them with positive behavior changes that support their success in the 
course.  
An evaluation of a Fall 2016 course, which did not contain the CARE strategy will be compared to a 
Fall 2017 course that does contain the CARE strategy.  Overall grade distribution, average 
assessment scores, and course success rate will be compared between the two courses.  

 
 
 
 
 

Faculty Learning Outcome Statement (FLO) & Implementation Plan for FLO #3:  
 

Needs Assessment for Faculty Learning Outcome #3: 
 
 

To stay current with technological tools available at the college and to participate in faculty 
development, I earned the Digital Professor Certification.  One of the technological tools I learned 
about is Blackboard Collaborate, which provides faculty the opportunity to host live sessions within 
the Blackboard course.   
Online students do not always have the opportunity to engage in live discussions with their 
professors and classmates.  However, live sessions may provide students with the opportunity to be 
more engaged in the course, discuss course content and assessments, and ask questions that may be 
beneficial to their classmates.   
 
With Blackboard Collaborate, I have the opportunity to either record my screen or use a webcam 
while hosting a live session with students.  I can see which students are logged into the session, the 
students can raise their hands and be given microphone permission, or they can type questions in a 
chat box.  The student’s questions can either be visible to the whole group, or they can be privately 
directed to me (the student’s choice based on their question or comment).  The live session is 
recorded and the link to the recording will be posted in the Blackboard course shell.  Posting the 
recording will allow students who cannot attend the live session to view the recording at their 
leisure.   
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I will host a one-hour live Collaborate session in my online MAR 2011 – Principles of Marketing 
class.  This live session will be used to discuss the summative case study assessment that is due at 
the end of the course.  Students will have the opportunity to virtually attend, ask questions, and be 
more engaged in the course. 

 
Faculty Learning Outcome Statement # 3:  

 
 

I will utilize knowledge gained in the Digital Professor Certification to create an online Collaborate 
session for students to discuss the summative case study assessment.  

 

Essential Competencies Addressed: 
 

Professional Commitment 
 Participate in faculty development programs, resources, or classes, whether Valencia-

based or external university/college-based 
 Stay current with technological tools and/or platforms within discipline and at the 

college. 
 

Conditions:  
 
 

I will implement this FLO in Fall 2017 in my online MAR2011 – Principles of Marketing course.  
 

Products/Evidence of Learning: 
 
 

I completed the Digital Professor Certification and have attached the Certificate of Completion as 
evidence of achievement for this FLO.  I will implement an online Blackboard Collaborate session in 
my online MAR 2011- Principles of Marketing course, and will provide evidence of student 
attendance and discussion from the Collaborate session. 
 
As I continue in my role as program chair, I will encourage the adjunct faculty to earn the Digital 
Professor Certification.  In addition, I will share with the faculty information about the technological 
tools I learn about in faculty development programs and classes.  I will also encourage discussion 
amongst the faculty regarding technological tools they successfully use within their courses.  
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Amended FLO #3 
 

Faculty Learning Outcome Statement (FLO) & Implementation Plan for FLO #3:  
 

Needs Assessment for Faculty Learning Outcome #3: 
 
 

I will earn the Active Learning Certification to participate in faculty development, and learn new 
technological tools that can be used to support student engagement and learning in both face-to-face 
and online classes.   

Faculty Learning Outcome Statement # 3:  
 
 

Obtain Active Learning Certification to learn new ways to engage students in the learning process to 
improve student learning.  

 

Essential Competencies Addressed: 
 

Professional Commitment 
 Participate in faculty development programs, resources, or classes, whether Valencia-

based or external university/college-based 
 Stay current with technological tools and/or platforms within discipline and at the 

college. 
 

Conditions:  
 
 

I will earn the Active Learning Certification in Spring 2018.  
 

Products/Evidence of Learning: 
 
 

A copy of the  Active Learning Certificate and the projects completed for LCTS3292: Active Learning 

Capstone will be submitted under FLO#3.  

 
 
 

javascript:void(0)
javascript:void(0)
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Professional Development 

Identifying your intended and completed development allows panel members to quickly review the completed 
work and to perhaps suggest other offerings that may assist you in your pre-tenure work.   

Attach Professional Development Transcripts (seminars, courses completed, etc.) 
PART ONE:  CORE COURSES 
Identify which of the following TLA recommended activities you participated in or plan to participate 
in. 
This section includes courses that provide an overview on the Essential Competencies and courses that will 
assist you in developing an ILP, constructing a portfolio, and implementing an action research project.  
Professional Development 

Activity 
Taken 

Select those 
activities that 

you have 
already 

completed. 
 

Date 
Record the date 

on which you 
completed each 

activity. 

Intended 
Select those 

activities that 
you intend to 
participate in 

during your pre-
tenure work. 

FLO 
To which FLO, if any, does 

each professional 
development activity 

relate? (Select all that 
apply.) 

Developing an Educational 
Philosophy Statement 
Year-1 Seminar Series 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

ASSMT 2121: Assessment as 
a Tool for Learning 

Year-1 Seminar Series 

x  
01/21/2016 

□ X FLO 1  
 FLO 2 
 FLO 3 

LCTS 2111: Learning-
centered Teaching Strategies 

Year-1 Seminar Series 

x  
09/17/2015 

□ X FLO 1  
 FLO 2 
 FLO 3 

 
INDV 2151: Inclusion and 

Diversity 
Year-1 Seminar Series 

x  
02/19/2016 

□ X FLO 1  
 FLO 2 
 FLO 3 

LFMP 2141: LifeMap 
Year-1 Seminar Series 

x  
03/31/2016 

□  FLO 1  
X FLO 2 
 FLO 3 

LOBP 2131: Learning 
Outcomes-based Practice 

Year-1 Seminar Series 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

SOTL 2171:  Scholarship of 
Teaching & Learning 
Year-1 Seminar Series 

x  
12/01/2016 

□ X FLO 1  
 FLO 2 
 FLO 3 

PRFC 2264:  Understanding 
Professional Commitment  

Year-1 Seminar Series 

x  
11/03/2016 

□  FLO 1  
 FLO 2 

X FLO 3 
PRFC 2161:  Creating an 

Individualized Learning Plan 
x  

09/01/2016 
□ X FLO 1  

X FLO 2 
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Year-1 Seminar Series X FLO 3 
PRFC 2263: Creating an 

Evidence-based Portfolio 
□  

_ _ / _ _ / _ _ 
□  FLO 1  

 FLO 2 
 FLO 3 

PRFC 2910: Portfolio 
Planning Workshop 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

SOTL 2272: Developing 
Effective Surveys 

x  
03/24/2017 

□ X FLO 1  
X FLO 2 
X FLO 3 

SOTL 2271: Action Research 
Builder 

□  
_ _ / _ _ / _ _ 

x X FLO 1  
X FLO 2 
X FLO 3 

SOTL 2910: Data Planning 
Tutorial 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

PART TWO:   
Identify which of the following activities you participated in or plan to participate in. 

This section includes additional courses designed to deepen one’s understanding of the Essential 
Competencies.  If you intend to complete additional “other” courses, please feel free to expand this worksheet.  

Professional Development 
Activity (by Essential 

Competency) 

Taken 
Select those 

activities that 
you have 
already 

completed. 
 

Date 
Record the date 

on which you 
completed each 

activity. 

Intended 
Select those 

activities that 
you intend to 
participate in 

during your pre-
tenure work. 

FLO 
To which FLO, if any, does 

each professional 
development activity 

relate? (Select all that 
apply.) 

Assessment     
ASMT 2122: Classroom 
Assessment Techniques 

x  
01/25/2017 

□ X FLO 1  
X FLO 2 
X FLO 3 

ASMT 2227: Understanding 
and Designing Rubrics 

□ 04/10/2017 
 

x X FLO 1  
 FLO 2 
 FLO 3 

OTHER:  
ASMT 5231: Enhancing 

Online Learning 

x  
10/27/2016 

  FLO 1  
X FLO 2 
X FLO 3 

ASMT 3232: Quality Matters 
– Peer Reviewer Training 

x 04/08/2016  X FLO 3 

ASMT 3353: Authentic 
Learning and Online 

Assessment 

x 10/19/2015  X FLO3 

Inclusion & Diversity     



Revised 7.6.12 Page 20 
 

INDV 2253: Personality and 
Learning Styles 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

INDV 2254: Brain Theory 
Meets Learning Styles 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO2 
 FLO 3 

OTHER:  
INDV 3246: Universal 

Design for Online Learning 
 

 
x 

 
01/29/2016 

  FLO 1  
 FLO2 

X FLO 3 

INDV 3248: Building Online 
Assessment 

x 11/04/2015  X FLO 3 

     
Learning-centered 

Teaching and Learning 
Strategies 

 

    

LCTS 2212: Engaging 
Lectures  

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

LCTS 2213: Active Learning 
Techniques 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

OTHER:  
LCTS 2224: TLA Interactive 

Lecture 

x  
08/25/2015 

□ X FLO 1  
 FLO 2 
 FLO 3 

LCTS 3211: Strategies for 
Academic Integrity 

x 02/01/2016   

LCTS 3160: 101 Ways to 
Demonstrate the Essential 

Competencies 

x 09/25/2015  X FLO 1 
X FLO 2 
X FLO 3 

LCTS 3242: Developing 
Interactive Web-Based 

Courses 

x 09/28/2015  X FLO 3 

LCTS 2222: Case Based 
Teaching 

x 10/09/2015  X FLO 1 

LCTS 2226: Write to Learn x 11/06/2015  X FLO 1 
LifeMap     

LFMP 3347 Engaging 
Students through 

Mentorship 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

LFMP 3348 CARE Strategies  x  
02/26/2016 

□  FLO 1  
 FLO 2 
 FLO 3 
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OTHER: LFMP_____________ □  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

Outcomes-based Practice     
LOBP 2230: Core 

Competencies: Think, Value, 
Communicate, Act (TVCA)  

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

LOBP 3230: Thinking Things 
Through: Critical Thinking 

Theory and Practice 

x  
09/26/2016 

□ X FLO 1  
 FLO 2 
 FLO 3 

OTHER: LOBP_____________ □  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

Professional Commitment     
PRFC 3364: Peer 

Observation of Teaching 
Orientation 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

PRFC 3365: Peer 
Observation of Teaching 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

OTHER:  
PRFC 3244: Legal Issues and 

the Virtual Student 

x  
01/29/2016 

□  FLO 1  
 FLO 2 

X FLO 3 
PRFC 3368: Circles of 

Innovation 
x 11/17/2015  X FLO 1  

X FLO 2 
X FLO 3 

Scholarship of Teaching & 
Learning 

    

SOTL 2273: IR and You: How 
IR Can Help Faculty 

Research 

□  
_ _ / _ _ / _ _ 

□  FLO 1  
 FLO 2 
 FLO 3 

SOTL 3271:  Principles of 
Good Practice 

x  
02/28/2017 

□ X FLO 1  
X FLO 2 
X FLO 3 

OTHER:  
SOTL 2274: ARP Design and 

Data Collection 

x  
11/10/2016 

□ X FLO 1  
X FLO 2 
X FLO 3 

Describe any other professional development activities, such as graduate courses completed, 
conferences attended, books read, and/or journal articles read in the space provided below.  

 
LTAD 3286 Tools for Plagiarism Checker 
 
I am working on the completion of my dissertation for a PhD in Business and Health Care Administration.  I 
have completed all of the PhD coursework, have received approval from my institution’s IRB to begin the 
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research, and am starting to collect data for chapter four of the dissertation. In writing the dissertation, over 
100 academic journal articles were read and analyzed for content, research methods, findings, and 
applications.  
 
I am also reading books to improve my practice such as : 
Angelo, T.A., & Cross, K.P. (1993). Classroom assessment techniques (2nd ed.). San Francisco, CA: Jossey-Bass. 
Brookfield, S. (2006).  The skillful teacher: On technique, trust, and responsiveness in the classroom. San 
Francisco, CA: Jossey-Bass. 
Conrad, R.M., & Donaldson, J.A. (2011). Engaging the online learner . San Francisco, CA: Jossey-Bass. 
Johnson, S. (2011). Digital tools for teaching. Gainesville, FL: Maupin House. 
Lehman, R.M., & Conceicao, S.C. (2010). Creating a sense of presence in online teaching . San Francisco, CA: 
Jossey-Bass. 
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Transcript Data 

STUDENT INFORMATION 

Name : Cheri L. Cutter 

  

***This is NOT an Official Transcript*** 

  

  

  

INSTITUTION CREDIT      -Top- 

Term: Professional Development 1516 

Subjec
t 

Cours
e 

Leve
l 

Title Grade Credit 
Hours 

Qualit
y 

Points 

Start 
and 
End 

Dates 

R CEU Contac
t Hours 

ASMT 2121 PD Assessment as 
a Tool for Lrng 

Y 2.000 0.00 Jan 14, 
2016 
to Jan 

14, 
2016 

  2.000 

ASMT 2910 PD TLA 
Roundtable on 

Assessment 

Y 1.000 0.00 Jan 28, 
2016 
to Jan 

28, 
2016 

  1.500 

ASMT 2910 PD Sharing CATs Y 1.000 0.00 Oct 22, 
2015 
to Oct 

22, 
2015 

  1.500 

ASMT 3232 PD QM: Peer 
Reviewer 
Training 

Y 6.000 0.00 Apr 08, 
2016 

to Apr 
08, 

2016 

  6.000 

ASMT 3353 PD Auth 
Learning/Onlin

e Assmt 

Y 2.000 0.00 Oct 19, 
2015 
to Oct 

  2.000 

https://ssb-01.valenciacollege.edu:9050/pls/PROD/bwskotrn.P_ViewTran#top
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28, 
2015 

INDV 2151 PD Inclusion and 
Diversity 

Y 2.500 0.00 Feb 19, 
2016 
to Feb 

19, 
2016 

  2.500 

INDV 2910 PD TLA 
Roundtable on 

Incl. & Div. 

Y 1.000 0.00 Feb 26, 
2016 
to Feb 

26, 
2016 

  1.500 

INDV 3246 PD Univ Design for 
ONLINE Lrning 

Y 2.000 0.00 Jan 29, 
2016 
to Jan 

29, 
2016 

  2.000 

INDV 3248 PD Bldng Online 
Lrng 

Communities 

Y 2.000 0.00 Nov 
04, 

2015 
to Nov 

13, 
2015 

  2.000 

LCTS 2111 PD Coop. Lrng in 
Coll. Classoorm 

Y 2.000 0.00 Sep 17, 
2015 
to Sep 

17, 
2015 

  2.000 

LCTS 2222 PD Case-based 
Teaching 

Y 2.000 0.00 Oct 09, 
2015 
to Oct 

09, 
2015 

  2.000 

LCTS 2224 PD Interactive 
Lecture 

Y 2.000 0.00 Aug 25, 
2015 

to Aug 
25, 

2015 

  2.000 

LCTS 2226 PD Write to Learn Y 2.000 0.00 Nov 
06, 

2015 
to Nov 

06, 
2015 

  2.000 
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LCTS 2910 PD Micro Teach 
Planning 

Y 1.000 0.00 Dec 03, 
2015 
to Dec 

03, 
2015 

  1.500 

LCTS 2910 PD TLA 
Roundtable: 
LCTS & CATs 

Y 1.000 0.00 Sep 25, 
2015 
to Sep 

25, 
2015 

  2.000 

LCTS 2910 PD Micro-Teach 
Presentations 

Y 1.000 0.00 Mar 
04, 

2016 
to Mar 

04, 
2016 

  2.000 

LCTS 3160 PD Demo Essential 
Comps: 101 

Ways 

Y 10.000 0.00 Sep 25, 
2015 
to Oct 

16, 
2015 

  10.000 

LCTS 3211 PD Strategies for 
Acadmc Intgrty 

Y 2.000 0.00 Feb 01, 
2016 
to Feb 

10, 
2016 

  2.000 

LCTS 3242 PD Dev Interactve 
Web-Based 

Crses 

Y 2.000 0.00 Sep 28, 
2015 
to Oct 

07, 
2015 

  2.000 

LFMP 2141 PD LifeMap Y 2.000 0.00 Mar 
31, 

2016 
to Mar 

31, 
2016 

  2.000 

LFMP 3348 PD CARE Strategies Y 20.000 0.00 Feb 26, 
2016 

to Apr 
15, 

2016 

  20.000 
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LTAD 3286 PD Tools for 
Plagiarism 
Preventn 

Y 2.000 0.00 Sep 24, 
2015 
to Sep 

24, 
2015 

  2.000 

PRFC 2267 PD AMP Peer 
Review 

Y 0.000 0.00 Mar 
25, 

2016 
to Mar 

25, 
2016 

  0.000 

PRFC 2910 PD Launching into 
the TLA 

Y 0.000 0.00 Aug 25, 
2015 
to Sep 

11, 
2015 

  0.000 

PRFC 3244 PD Legal Iss and 
the Vrtual Stdnt 

Y 2.000 0.00 Jan 29, 
2016 
to Jan 

29, 
2016 

  2.000 

PRFC 3368 PD Circles of 
Innovation - 

West 

Y 1.000 0.00 Nov 
17, 

2015 
to Nov 

17, 
2015 

  1.000 

  Attempt 
Hours 

Passe
d 

Hours 

CEUHour
s 

GPA 
Hours 

Qualit
y 

Points 

GPA 

Current Term: 71.500 71.500 71.500 0.000 0.00 0.00 

Cumulative: 71.500 71.500 71.500 0.000 0.00 0.00 
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III. Faculty Learning Outcome #1 
Action Research Project 

Faculty Learning Outcome #1  
 Implement scenario-based problems to support students’ abilities to critically apply supply and 

demand concepts. 

Essential Competencies and Indicators Addressed: 
  

1) Assessment 
 Design and employ a variety of assessment measures and techniques, both 

formative and summative, to form a more complete picture of learning  
 Align formative and summative assessments with learning activities and 

outcomes 

2) Inclusion and Diversity 
 Design and support learning experiences that address students’ unique 

strengths and/or needs 
 Use diverse perspectives to engage and deepen critical thinking 

 Challenge students to identify and question their assumptions and consider how 

those affect, limit, and/or shape their viewpoints 

 

3) Learning-Centered Teaching Practice 
 Employ strategies that engage students to become more active learners  
 Use cooperative, collaborative learning strategies  

 Incorporate concrete, real-life situations into learning activities  

 

4) Outcomes-based Practice 
 Align unit, course, and/or program outcomes with one or more student core 

competencies (T, V, A, C)  
 Collect evidence of progress toward student achievement of unit, course, and/or 

program learning outcomes  

 
5) Scholarship of Teaching and Learning  

(All indicators are required for Scholarship of Teaching and Learning) 

 Produce professional work (action research or traditional research) that 
meets the Valencia Standards of Scholarship 

 Build upon the work of others (consult experts, peers, self, students)  
 Be open to constructive critique (by both peers and students)  
 Make work public to college and broader audiences 
 Demonstrate relationship of SoTL to improved teaching and learning 

processes 
 Demonstrate current teaching and learning theory & practice 
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Clear Goals 
 

A. Abstract 
 

Grades on prior summative assessments requiring the application of supply and demand 

concepts in GEB 1011 – Introduction to Business demonstrate students struggle with 

critically applying supply and demand concepts.  The purpose of this action research was 

to provide on-campus students with formative scenario-based problems that allowed them 

to reflect on their current knowledge and experiences regarding supply and demand, think 

more deeply about the concepts, and improve their ability to critically apply supply and 

demand concepts to solve real-world business problems.  Students in an on-campus 

course discussed scenario-based problems as a class and in groups, asked questions, 

developed solutions to the problems, presented their findings, and received feedback on 

the proposed solutions.  A summative individual scenario-based problem was then 

assigned in the on-campus course where students engaged in the formative assessments 

prior to the summative assessment and an online course where students did not engage in 

the formative assessments prior to the individual summative assessment.  The summative 

assessment scores were compared between the two courses. Although a greater number 

of online students did not submit the summative assignment, their average points earned 

were higher than on-campus students (FLO 1, Artifact 1). Furthermore, the grading 

distributions show the percentage of online students earning A’s and B’s on the 

summative assessment was higher (FLO 1, Artifact 2).   

B. Research Question 
Will the implementation of scenario-based problems help students critically apply supply 

and demand concepts? 

Adequate Preparation 

 Background from Multiple Perspectives  
 
 

1. Student Perspective 
 

Students had to complete a course project in GEB 1011 – Introduction to Business that 

required them to create a fictional company and answer application based questions.  

Specifically, question three asked the students to describe how they would use supply and 

demand to determine the products or services their company would provide.  In addition, 

they had to include how it would affect the pricing of their company’s product or service.  

The common response to question three was an explanation of how the principles of 

supply and demanded affect price as explained in the textbook.  Furthermore, students 

did not include other important factors, which affect pricing, such as competition, the 

state of the economy, and consumer preferences. 

 

After grading the course projects in my on-campus class, I asked the students why they 

had trouble with question three - applying supply and demand.  Some of the students said 

they knew the definition of supply and demand, but when responding to the course 

project question, they did not know what to say other than the definitions or principles as 
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explained in the textbook.  Other students said they understood the concepts when I was 

explaining them in class but they did not know how to apply the concepts in their 

responses.  Other students stated they were overwhelmed with the large course project 

and others waited until the last minute to complete the project and did not put the time or 

effort into it.  

 

In Fall 2017, the concept papers were replaced with case studies.  Instead of one large 

paper that required students to apply many course concepts to a fictional company, the 

case studies addressed specific course concepts in real–world scenarios.  Specific to this 

action research project, an economics based case study would assess student’s 

understanding of supply and demand concepts, which is a course learning outcome.  To 

prepare on-campus students for this summative assessment, I used an interactive lecture, 

multiple scenarios, a group formative assessment, and videos.  

 

After grading the summative assessments, I asked my on-campus students if the 

interactive lecture, examples, scenarios, videos, and formative assessments helped them 

to understand, connect, and apply supply and demand concepts on the summative 

assessment.  All of the students agreed that the in-class activities and resources (videos, 

chapter reading, PowerPoints) supported their ability to understand and apply the 

concepts.  The class discussions and grades on the group formative assessment supported 

students’ understanding of the concepts, how they are related (supply, demand, pricing) 

and how other factors influence supply and demand.  The students’ in-class performance 

suggested students were prepared for the individual summative case study assessment.  

 

However, the summative case study grading rubric scores reflect some on-campus 

students still struggled critically applying supply and demand concepts.  In this action 

research project, Hurricane Irma may have negatively influenced summative assessment 

performance.  Because of Hurricane Irma, the college campuses were closed from 

September 8th – September 15th causing us to miss a week of class, the systems were 

down several days during the campus closures preventing students and faculty from 

accessing Atlas and Blackboard, and several students were negatively impacted by the 

storm.  Students were given two weeks extra time to complete the summative assessment.  

However, some students chose not to complete the assessment, others stated they rushed 

to complete the assessment because they had work to catch up on in other classes, and 

some students stated they had other obligations such as house repairs and working extra 

hours to make up for lost income during the hurricane, which prevented them from 

applying themselves in the summative assessment.   

 

Online students were also given extra time to complete the summative assessment 

because they also lost access to Atlas and Blackboard for several days and some were 

negatively impacted by the storm.  However, their average scores on the summative 

assessment were higher than the on-campus average scores (FLO 1, Artifact 1). While 

my assumption was that students needed more practice critically applying supply and 

demand concepts in formative assessments to prepare them for the summative 

assessment, online students did not have the formative in-class assessments and 

performed better on the summative assessment.  
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2. Colleague Perspective 
While taking the LCTS 2222 - Case Based Teaching course, some of my colleagues 

stated that students understand the examples given in class that reflect application of the 

concepts, but they struggle when presented with applying the concepts on their own in 

other scenarios.  With my colleagues in this course, we engaged in discussions on how to 

utilize case studies to allow students the opportunity to discuss and critically analyze a 

case, apply course concepts, and develop solutions to the problems.   

 

Students were required to complete a course concept paper in GEB 1011 where they 

applied the course concepts to a fictional company.  All instructors of GEB 1011 were 

supposed to use the same concept paper questions each semester.  After the concept 

papers were graded, the faculty submitted two to three random copies of the student’s 

papers to the program chairs.  The program chairs then submitted copies of the papers for 

evaluation during Learning Outcomes meetings to assess achievement of the course’s 

Major Learning Outcomes.  Based on the feedback provided by professors to the students 

on the supply and demand question, many of the students struggled to critically apply the 

concepts of supply and demand effectively in the concept papers.   
 

At the business program learning outcomes meeting with all full-time business faculty, 

there was a discussion about the skills students would need to be successful in GEB 2860, 

a new business capstone course primarily using real-world business scenarios.  It was 

decided that instead of the concept paper, all instructors of GEB 1011 would implement 

case studies in the course and use the same assessment questions and grading rubric.  

Specifically, we would all implement an economics based case study and use the 

assessment questions and grading rubric in FLO 1, Artifact 3.  The uniform assessment 

allowed the full-time business faculty to collect and reflect on their students’ economics 

case study rubric analysis scores and submit them to the Learning Outcome Leader, Lee 

McCain, for compilation.  My fall 2017 scores are provided in FLO, Artifact 4.  The 

results of the grading rubric scores allow us to assess if our faculty learning outcome, 

chapter outcome, and student learning outcome were achieved.  Also, the grading rubric 

scores help us determine if we are properly preparing the students to effectively complete 

case students: skills needed for the capstone course.  It is important that students learn 

how to critically analyze case studies and apply course concepts to help them be 

successful in the business capstone course.   

 

In my previous position as a dean at another educational institution and as program chair 

in my current position, I observe faculty in both on-campus and online classrooms.  

Based on my observations, class time is mostly spent lecturing on the course concepts, 

rather than allowing students the opportunity to think critically about and apply the 

course concepts.  However, as discussed with colleagues throughout the tenure process, 

and while completing many of the professional development courses, more active 

learning formative assessments should be implemented to help students learn how to 

think critically about and apply the concepts, and to assess whether or not the students are 

learning the concepts prior to summative assessments.  
 

To earn the Active Learning Certification, I completed the following courses: 

 LCTS2222: Case Based Teaching 
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 LCTS2226: Write to Learn 

 LCTS3290: Foundations of Active Learning 

 LCTS3291: Impacting Active Learning through Metacognition 

 LCTS3292: Active Learning Capstone 

 LCTS3293: Technology Enhanced Active Learning (TEAL) I 

 

Each course allowed me to work with my colleagues to discuss adult learning theories, 

active learning techniques, and metacognition.  Furthermore, we worked together to 

discuss how to use metacognitive strategies to facilitate student and faculty reflection and 

learning, how to think about lesson plan development and implementation, and ensure 

alignment between faculty goals, student learning outcomes, and teaching and assessment 

strategies.   
 
 

3. Expert Perspective 
According to Stephen Brookfield, author of The Skillful Teacher, educators have to adapt 

their teaching styles to the needs of the students to help them learn.  We teach to diverse 

students with a variety of backgrounds and experiences, many of these students come to 

college with a variety of intellectual abilities, and educators need to study their 

classrooms to understand what and how students are learning.  

 

Case studies allow students to utilize their prior knowledge and experiences in solving 

real-world problems.  Case studies are defined as, “A pedagogical approach that engages 

students in the process of making real-world decisions” (Massachusetts General Hospital 

Institute).  For business students to be successful in the real world, knowing the 

definitions of concepts is not enough. They need to understand the concept, and be able 

to critically apply the concept to various real-life scenarios.  Case studies help students 

analyze a situation, think critically about the problem, and develop solutions.  As 

educators, we can help our students develop these analysis and critical thinking skills.  

“Teachers interested in involving their students more fully in classroom discussion have 

found that case studies can provide a rich basis for developing students’ problem-solving 

and decision making skills” (Stanford University CTL, 1994). Case studies also allow 

students to work in groups to develop interpersonal skills, such as communication and 

collaboration, which are important in personal and professional relationships.   

 

Case studies are an effective classroom technique because they provide examples that 

help students explore how what they have learned can be applied in real-world situations.  

With case studies, students are actively engaged, they learn to solve problems, and they 

develop and utilize critical thinking and analytical skills. While students may be able to 

read about a concept in a textbook, seeing how the concept is applied in the real-world 

can be used as a guide for future decision making. For example, in the for-profit sector, 

top CEOs such as Jack Welch, work in collaboration with the university and other top 

CEOs to contribute insights and lessons from their experiences in leading companies. 

Students learn from the experiences and thought processes of the executives and learn 

how to model what they have learned in future decisions.  
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As quoted by Alfred North Whitehead, “The details of knowledge which are important 

will be picked up ad hoc in each avocation in life, but the habit of the active utilization of 

well understood principles is the final possession of wisdom.” 

 

 

Brookfield, S. (2006).  The skillful teacher: On technique, trust, and responsiveness in the 

classroom. San Francisco, CA: Jossey-Bass.  

 

Dunne, D. and Brooks, K. (2004) Teaching with Cases.  

Boston University Center for Teaching and Learning. 

 

Massachusetts General Hospital Institute. https://www.mghihp.edu/faculty-staff-faculty-

compass-teaching/case-based-teaching  

 
 
 

4. Self Perspective 
 

Based on my observations of student responses to discussions, formative assessments, 

and summative assessment grades in GEB 1011 – Introduction to Business, I noticed the 

students had difficulty applying business course concepts in real-life scenarios.  While I 

provided many hands-on application activities and the textbooks contained definitions, 

explanations of concepts, and examples of concepts, students did not critically apply the 

course concepts.   

 

Students were required to complete a course project in all sections of GEB 1011 – 

Introduction to Business.  One of the course project questions follows: 

“Describe how you would use Supply and Demand to determine the products/services 

your company would provide.  Include how this has affected the pricing of your 

company’s product/service”. 

 

In grading the summative course projects, I noticed students defined supply and demand, 

but did not critically apply the concepts to the products or services they were offering.  In 

addition, many of the students explained the principles of supply and demand in that 

generally for demand, as prices decrease, quantity demanded increases and as prices 

increase quantity demanded decreases.  For supply, they stated that as prices increased, 

suppliers were willing to increase the quantity supplied and as prices decreased, suppliers 

generally decreased the quantity supplied.  These principles are true, but they were not 

applied to the products or services they were offering and the factors that influenced 

supply and demand were generally not addressed.    

 

My initial assumption was that some students did not understand the concepts.  Another 

assumption was that students were not comfortable with open-ended assignment 

questions that had more than one solution.  Students may have become accustomed to 

looking for the correct answer in the textbook rather than reading about the concept and 

being able to think critically about the concepts and how to apply them in various 

scenarios.  Based on the provided responses to the supply and demand question, the 
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problem appeared to be a lack of understanding of the factors that influenced supply, 

demand, and pricing,  not connecting the concepts, and lack of critical thinking and 

application of the concepts.   

 

My understanding of the need to offer more concept application exercises such as real-

world scenario-based problem solving increased as a result.  Business students need to be 

able to take the course concepts they are learning about in the classroom and apply them 

in the real world.  The interactive lecture and formative scenario-based problems allowed 

students to reflect on their current knowledge, ask questions, think more deeply about the 

course concepts, how the concepts are connected, actively collaborate with peers to 

discuss and develop solutions to the problems, and develop a deeper understanding of the 

course concepts.  The summative case study allowed students to demonstrate their 

understanding of the concepts while applying them to a real-world scenario  

 

Implementing case studies and scenario-based problems in class helped provide students 

with the skills necessary to recognize and understand important factors impacting supply 

and demand, and be able to explain and apply these factors.  In addition, the ability to 

think critically could be applied on other assessments, in other courses, and in the real 

world.    

 

As a result of this action research project, I have engaged in many professional 

development opportunities, spent more time reflecting on my teaching strategies, student 

learning, and performance, and believe I have accomplished the faculty learning outcome 

and student learning outcome.  I do believe that the implementation of formative 

scenario-based assessments helped the students think critically about supply and demand 

concepts, helped improve student learning, and helped them with their responses in the 

summative case study assessment.   

 

However, further research is needed to understand why online students who did not 

engage in the in-class activities and formative assessments performed better on average 

than the on-campus students.   
 

Appropriate Methods – Methods & Assessment Plan  

A. Methods  
1. Student Learning Outcome 

Students will be able to critically apply supply and demand concepts in scenario-

based exercises. 

2. Performance Indictors of Student Learning Outcomes 
 Students will be able to reflect on their consumer behaviors regarding supply, 

demand, and pricing of products and services.   

 Students will understand supply and demand curves and the equilibrium point.  

 Students will understand and communicate how and why prices change in 

different real-world business scenarios.  
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 Students will understand supply and demand concepts from a consumer and 

business owner perspective.  

 Students will be able to analyze a scenario and critically apply supply and demand 

concepts in the scenario. 

 
 

3. Teaching Strategies of Student Learning Outcomes 
My on campus GEB 1011- Introduction to Business class met on Tuesdays and 

Thursdays, and we were scheduled to cover Chapter Two - Understanding Economics 

and How it Affects Business in the second week of the course.  The first class session 

was dedicated to an interactive lecture on supply and demand, how supply and demand 

impacted the goods and services companies offer, and the prices charged for goods and 

services.  The interactive lecture included PowerPoint slides and a Think-Pair-Share 

activity.   

 

To start the lecture, students were asked to reflect on their current knowledge and real 

world experiences with supply and demand.  The students were asked to think about 

whether the prices would be higher or lower than existing products and services in the 

following scenarios and write down an example of a product or service for each scenario.  

Students wrote their short responses on notecards that I provided. 

 Prices consumers pay for new products (for example, an iPhone, computers, 

televisions, cars, etc.) 

 Prices of goods and services during times of crisis or when supply is low but 

demand is high (for example, wood, hurricane shutters, airplane seats, etc.). 

 Prices on products and services that were still in high supply but consumers had 

low demand for (for example, matinee movies verses evening movies, talking fish 

(gimmick items at the end of their life cycle, previous versions of electronics 

when a new version becomes available, etc.).  

 

Students shared their responses with the person sitting next to them and then we 

discussed the responses as a class.  We discussed why the prices might be higher or lower 

in each scenario and shared examples of products for each scenario. 

 

I then showed and discussed supply and demand curves using t-shirts as the example 

(FLO 1, Artifact 5).  Students were asked to think of themselves as consumers and their 

consumer behaviors when discussing demand.  They were then asked to take the 

perspective of a t-shirt business owner when discussing supply.  An understanding of 

different perspectives was essential for understanding why and how prices of products 

and services change.  For example, I asked the students if they were wheat farmers, and 

they noticed the price of corn was rising. What would they do?  The example was 

provided to show students that they would be inclined to start growing corn as soon as 

possible so they could see the relationship between price and quantity supplied from a 

producer perspective.  

 

We discussed equilibrium points and factors that could influence supply and demand 

such as high and low unemployment, strong verses weak economies (GDP, consumer 
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price index, producer price index, fiscal policy (government spending and tax rates) and 

monetary policy (money supply and interest rates).  Students were asked to think about 

the prices of goods and services and examples were provided with each of the discussed 

factors.  For example, I asked the class who drinks coffee on a regular basis.  Of those 

who raised their hands, I asked them what they would do if the price of a cup of coffee 

doubled?  Students offered their suggestions such as making coffee at home, drinking tea 

or other energy drinks, and paying the higher price if they could afford it.  I then asked 

the students how their choices would impact various businesses.  Finally, I asked what 

factors might cause the prices of coffee to double.  We had a class discussion of each 

question and even students who did not drink coffee participated in the discussion.   

 

A Coca-Cola pricing scenario and questions (FLO 1, Artifact 6) were presented on the 

overhead to allow students to think about pricing from a business owner perspective.  As 

a class, we discussed the scenario, student’s responses to the questions, and I asked other 

thought provoking questions to discuss the benefits and possible consequences of the 

student’s proposed solutions.  The interactive lecture provided an opportunity to model 

how to identify the problem, the questions that needed answering, the importance of 

viewing the scenario from different perspectives, and how prior knowledge, experience, 

and understanding of the course concepts could be used to develop solutions to the 

problems.  

 

The second class session was dedicated to the students working in groups to  

develop solutions to a scenario-based problem (FLO 1, Artifact 7).  Students worked in 

groups to discuss the problem, apply their knowledge, experiences, and understanding of 

the course concepts to develop solutions to the problem, and present their ideas.   

 

Students in the on-campus and online classes were assigned an individual summative 

case study to complete for homework (FLO 1, Artifact 8).  To support student’s 

understanding of supply and demand, several short videos were posted in Blackboard for 

both the on-campus and online students.  The first video was from McGraw Hill’s 

instructor’s resources and it briefly explained supply and demand concepts and provided 

visuals for the explanations.  The transcript of the video is provided in FLO 1, Artifact 9.  

The second and third videos were from YouTube and showed two college professors 

explaining macroeconomics and microeconomics.  Visuals such as supply and demand 

curves were included in the videos to support visual learners.  A transcript from one of 

the videos is provided in FLO 1, Artifact 10.  The fourth video was a Kaltura recording of 

my computer screen that allowed me to go over the summative case study directions, 

each of the assessment questions, paper formatting, the assessment due date, and show 

the students how to submit their papers.   

 

Unexpectedly, all Valencia College campuses were closed starting Friday, September 8th 

because of Hurricane Irma.  As a result of the impending hurricane and campus closures, 

the summative case study assessment due date was postponed to Sunday, September 17th.  

However, the campuses remained closed until Friday, September 15th and Atlas and 

Blackboard were down during part of the campus closures.  Some of the students used 

campus computers, some of the students were negatively impacted by the hurricane, and 



Revised 7.6.12 Page 36 
 

there was no way to communicate with the students or for students to access Atlas and 

Blackboard during the system outage.  As a result, the summative case study due date 

was further postponed to Sunday, September 24th.   

 

B. Assessment Strategies 
 

For the think-pair-share activity, students wrote their responses on notecards, shared 

responses with the person sitting next to them, and we discussed them as a class.  I 

walked around the room and listened as students were sharing their responses in the 

think-pair-share activity and I could see who was actively involved in the discussions.  

For each of the think-pair-share questions, I then asked the class as a whole if the prices 

would be higher or lower.  Those who answered incorrectly were asked why they thought 

the price would be higher or lower.  This provided me an opportunity to understand the 

student’s logic and provide clarification.  The class discussion allowed me and the 

students to assess whether or not they understood why prices would be higher or lower in 

each scenario, and the students offered many great examples in each scenario their peers 

could relate to.  

 

For the supply and demand curve discussions, coffee example, and Coca-Cola scenario, I 

was able to ask the students questions throughout the discussion, listen to their responses, 

gauge their understanding of the concepts based on their responses and provide additional 

clarification, perspective, or examples when needed.    

 

For the group formative assessment, students presented their proposed solutions to the 

class.  During the presentations, I used a grading rubric (FLO 1, Artifact 3) to assess the 

proposed solutions and the student’s abilities to critically apply the concepts of supply 

and demand in the scenario-based formative assessment.  After each group presented, I 

provided verbal feedback on the proposed solutions, encouraged the exploration of 

solutions that may not have been proposed, discussed connections between concepts, and 

any potential benefits or consequences that were not identified by the groups.  Feedback 

was provided verbally to the class so that everyone could benefit from the feedback 

discussion, which modeled how to answer the questions, which factors to include in the 

responses, and explanations of relationships between concepts.  A scored grading rubric 

was also provided to each group so they could see how they would have scored on the 

assessment if it counted for a grade  

 

An individual summative case study assessment was used to gauge student’s individual 

abilities to critically apply the concepts of supply and demand.  The same grading rubric 

that was used in the formative assessment (FLO 1, Artifact 3) was posted in Blackboard 

with the individual summative case study assessment so students could see how I would 

be evaluating their summative case study.   

 

In addition to the grading rubric to assign points for the quality of the responses, feedback 

was provided on the submitted papers to highlight spelling, grammar or formatting errors, 

and add comments related to the student’s responses.  Samples of the two highest and two 
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lowest scored papers for both the online (FLO 1, Artifact 11) and on-campus (FLO 1, 

Artifact 12) class are provided with the points earned on each paper.  

 

I made the purpose of the assessment and the process for completing and grading the 

assessment clear in class and in the Kaltura video that on-campus and online students 

could watch.  After the summative case studies were graded, I asked the on-campus class 

who watched the videos posted in Blackboard.  Most of the students watched the videos 

and said they found the information in the videos helpful for explaining the economic 

concepts and the assessment directions and expectations.    

 

By providing students with real-life business problems and asking them to make critical 

business decisions, the students demonstrated the ability to connect the facts of the 

scenario with their knowledge and experiences to come up with potential solutions.   

Both the formative and summative assessments helped the students critically apply 

supply and demand concepts in scenario-based exercises.  

 

C. Action Research Methodological Design 
 

In Fall 2017, there were 27 students in my on-campus section of GEB 1011 – 

Introduction to Business and 20 students in the online section.  In week two of both 

classes, students were supposed to read chapter two in their textbooks and the chapter 

PowerPoint slides were posted in Blackboard.  Both classes were assigned an individual 

summative case study assessment (FLO 1, Artifact 8), videos were posted with the 

assessment directions to explain macroeconomics, microeconomics, the assignment 

directions, questions, and paper formatting (FLO 1, Artifacts 9 and 10).   

 

In the on-campus class, scenario-based questions were asked throughout the interactive 

lecture and student’s responses allowed me to gauge their understanding of the concepts 

and their ability to critically apply supply and demand concepts to solve real-world 

business problems.  The grading rubric scores on the scenario-based formative 

assessment were utilized to identify areas where students struggled to demonstrate 

understanding and application of supply and demand concepts, which provided me the 

opportunity to further clarify the concepts and provide additional examples.  The purpose 

of the in-class teaching strategies was to support student’s abilities to understand and 

critically apply supply and demand concepts in the formative and summative scenario-

based assessments.   

 

The grading rubric scores on the summative case studies (FLO 1, Artifact 1)allowed me 

to assess each student’s abilities to identify the case study problem, critically apply 

supply and demand concepts, and develop solutions to the problem.  The summative case 

study scores were compared between the on-campus class who had the opportunity to 

participate in the interactive lecture and formative assessments, and the online class who 

did not.  Both classes were able to watch the videos posted in Blackboard, read the 

economics chapter in their textbooks, view the posted PowerPoint slides on the 

economics chapter, and ask me questions.   
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Furthermore, the grades on the individual summative case study assessments were used 

to assess the student learning outcome and chapter outcome.  The grade comparisons 

between the on-campus and online classes on the individual summative case study 

assessments were used to assess the effectiveness of the scenario-based formative 

assessments to help students critically apply supply and demand concepts on the 

summative case study assessment.   
 

 

Significant Results  
 

On average, students in the online course scored better than the on-campus class on the 

summative case study assessment (FLO 1, Artifact 1). However, looking at the scores on 

each of the assessment questions (Table 1), students in both courses averaged comparable 

scores (79% and 78% respectively) on question three regarding macroeconomics and 

microeconomics.  This is significant because I expected on-campus students to earn 

higher average scores on the assessment and question three because of their engagement 

in the interactive lecture and formative assessments on these concepts.      

 

Table 1 shows the assessment questions, points possible for each question, and a 

comparison of the average points earned on each question for the online and on-campus 

course. To my surprise, the online class earned higher points on all of the assessment 

questions.  
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Table 1 - Average Points and Percentages Earned per Assessment Question 
 

 
 
 
 

Points 

Possible Points Earned Percent Earned Points Earned Percent Earned

1. Described your 

company’s issues and 

problems to be solved. 5.5 4.99 91% 4.87 86%

2. Described your 

company’s Situation 

(SWOT) Analysis by 

explaining at least three 

items for each element. 5.75 4.71 82% 4.47 78%

3. Described how two 

macro factors & two 

micro factors affect this 

case. 5.5 4.35 79% 4.27 78%

4. Provided an action plan 

for this case including how 

to prevent a future similar 

occurrence. 5.75 4.95 86% 4.47 78%

5. Clarity, writing 

mechanics, and formatting 

requirements. 2.5 2.14 86% 2.01 80%

Online On-campus
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In addition to total points earned, I explored grading rubric categories (FLO 1, Artifact 

13) to assess the frequency in which students earned points in each of the following four 

categories: 

 Proficient  

 Meets Minimum Standards  

 Partially Met Standards  

 Did Not Meet Requirements 

 

I found that in the Proficient category, online students scored higher than on-campus 

students on every questions.  This means the online students on average provided more 

thorough and supported responses to the assignment questions. However, the number of 

students who Did Not Meet Requirements was lower for questions two and three in the 

on-campus class.  The majority of the students who scored in the Did Not Meet 

Requirements category either did not answer the question, they did not answer all parts of 

the question, or the response was extremely brief (1 – 2 sentences). In checking the 

submission time for these students I noticed their papers were submitted within an hour 

of the assignment due date. This is also significant because it does not accurately reflect 

student understanding and is possibly more of a time management issue. Furthermore, 

seven of the online students did not submit the assignment verses only three in the on-

campus class.   
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Table 2 – Frequency Percentages of Grading Rubric Categories 
 

 
 

It is unclear why the online students scored higher than the on-campus students on the 

summative assessment and specifically on question three of the summative assessment.  

Hurricane Irma and the resulting campus closures and schedule changes may have influenced 

student performance but it is possible that online students have different skill sets than the on-

campus students. For example, some of the online students may be older students with more real-

life industry experience, they may have previously taken an economics course, they may have 

higher level critical thinking skills, or they may be better writers.  This may be an opportunity to 

implement a LifeMap CARE strategy similar to the strategy developed and implemented in FLO 

#2.  However, as reflected in Table 3, only two of the students who submitted the assignment 

earned a “D” on the assessment, and all other students who submitted the assessment earned a 

“C” or above.  This reflects student achievement of the learning outcome.  

 

Table 3 – Grade Distribution 
GRADE 

DISTRIBUTION 
# of on-campus 

students 
% of on-campus 

students 
# of online 
students 

% of online 
students 

A 5 19% 4 20% 

B 5 19% 5 25% 

C 12 44% 4 20% 

D 2 7% 0 0% 

F 3 11% 7 35% 

 

Online On-campus Online On-campus Online On-campus Online On-campus

Described your 

company’s issues and 

problems to be solved. 50% 50% 50% 31% 19%

Described your 

company’s Situation 

(SWOT) Analysis by 

explaining at least three 

items for each element. 57% 23% 14% 5% 14% 46% 14% 12%

 Described how two 

macro factors & two 

micro factors affect this 

case. 36% 15% 21% 31% 29% 50% 14% 4%

Provided an action plan for 

this case including how to 

prevent a future similar 

occurrence. 36% 15% 43% 27% 21% 54% 4%

Clarity, writing mechanics, 

and formatting 

requirements. 57% 19% 7% 42% 36% 35% 4%

Proficient

Meets Minimum 

Requirements

Partially Met 

Requirements

Did Not Meet 

Requirements

Frequency Percentages
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Reflective Critique 

A. General Reflection 
In completing the Action Research Project, I learned that students need additional support 

with critical thinking and applying supply and demand concepts.  Students appear to 

understand the concepts of supply and demand but struggle with the factors that influence 

supply and demand.  I found that students enjoy learning through interactive discussions, 

formative assessments, and collaborating with their peers.  Each of the formative assessments 

(interactive lecture, think-pair-share activity, supplemental scenario based questions, and the 

group scenario) supported students learning of supply and demand concepts, and the ability 

to view the scenarios from different perspectives.  Also, the formative assessments helped 

support student’s abilities to critically apply supply and demand concepts for the summative 

case study assessment.  

 

However, in reflecting on student performance on the summative assessment I am going to 

provide students with additional opportunities to discuss and collaborate on the factors that 

influence supply and demand.  I will still provide a formative scenario-based problem but 

will focus more of how the macroeconomic factors influence microeconomic factors to help 

students understand the connection between concepts and deepen their overall understanding 

of economic principles.  In terms of assessment, I think it was a lot for students to learn the 

concepts, how to do a case study, and how to critically apply the concepts in the same week.  

Going forward, I will spend more time with metacognitive strategies and helping students 

critically think about the concepts starting the first week of class but utilize case studies later 

in the semester after they have had more practice developing critical thinking skills.   
 
 

B. Critical Evaluation of Each Essential Competency in this FLO 
 

1. Assessment 
 Design and employ a variety of assessment measures and techniques, both 

formative and summative, to form a more complete picture of learning  

 Align formative and summative assessments with learning activities and 

outcomes 

Reflection: 
One of the major learning outcomes in GEB 1011 – Introduction to Business is 

“students must be able to identify, interpret, and understand the concepts of how the 

supply and demand of products/services affect consumer behavior, manufacturing 

decisions, and the pricing of goods.” Evidence of achievement for this course 

outcome includes a summative case study assignment on supply and demand.   

 

To support the on-campus students’ abilities to perform well on the summative case 

study assignment, an in-class formative scenario-based problem was discussed as a 

class and in groups.  The discussions allowed me to demonstrate critical analysis of 

the case, ask leading questions about the factors that influence supply and demand 

and how the concepts are related.  The interactive discussions allowed students to 
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learn from each other’s responses and assess whether or not they understood the 

concepts and relationships between concepts.   

 

In groups, students analyzed the case, answered the case questions, and presented 

their responses.  The group discussions allowed each student to share their 

perspectives, listen to their peers discuss the concepts, and ask questions of their 

peers and professor.  The presentations allowed students to explain their responses to 

the scenario-based problem, learn from the perspectives and contributions of each 

group, and receive feedback from the professor.  Both verbal and written feedback 

was provided to each group after they presented their responses to the scenario-based 

problem.  The case study rubric is provided in FLO 1, Artifact 3 .   

 
The summative case study is completed individually for homework after the 
concepts and formative assessments are completed in class.  The case study 
rubric used for the in-class formative scenario-based problem is also used for 
the summative case study homework.  

 
Supplemental videos on the principles of supply and demand, how 
macroeconomics affects microeconomics, and an overview of the assignment 
case, questions, and paper formatting was provided in the Blackboard course 
shell for both on-campus and online students (FLO 1, Artifacts 9 and 10).  

   
 

2.        Inclusion and Diversity 
 Design and support learning experiences that address students’ unique strengths 

and/or needs 

 Use diverse perspectives to engage and deepen critical thinking 

 Challenge students to identify and question their assumptions and consider how 

those affect, limit, and/or shape their viewpoints 

Reflection: 
Multiple methods were incorporated in the on-campus and online classes to 
support student’s abilities to learn and apply supply and demand concepts.   
 
To facilitate student’s various learning styles in the on-campus and online 
classes, the concepts are explained in chapter two of their textbooks, a 
PowerPoint on the chapter is posted in addition to videos on supply and demand 
curves, macroeconomics, and microeconomics.  On-campus students discuss the 
concepts as a whole during the interactive lecture and in small groups. Online 
students discuss the topics in the weekly discussion thread.  Therefore, all 
students have the opportunity to read about the concepts, watch videos on the 
concepts, and discuss the concepts to facilitate their understanding of supply 
and demand.  
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In the on-campus classes, some students do not feel comfortable talking about 
concepts until they are comfortable with their understanding of the concepts, 
and some students do not like to speak or ask questions during the class 
interactive lectures.  However, students are more likely to share their 
perspectives or ask questions in small groups.  The small groups allow each 
student to analyze the case and collaborate with their peers to understand and 
develop solutions to the scenario-based problems for the presentations.  
Solution development requires discussion, understanding, critical thinking, 
communication, and collaboration.  Students can then demonstrate their 
understanding of supply and demand concepts in the written case study 
assessment.  Some students have difficulty putting their thoughts into writing or 
speak a different native language, which can affect their grammar and spelling.  
These students can be referred to the on-campus and online writing centers.  
 
Effective solution development requires critical thinking to reflect on the 
knowledge they had about supply and demand concepts, process the new 
knowledge gained in the interactive lecture and group discussions, decide if the 
new information supports or contradicts prior understanding, and make 
decisions based on their perspectives and understanding.  On-campus students 
were given the opportunity to learn and apply these skills during the interactive 
lecture, group discussions and presentations, and in the individual summative 
case study assessment.  Online students could engage in peer discussions in the 
weekly discussion thread but additional opportunities to engage in formative 
assessments to assess student learning can also be provided to online students. 
 

3. Learning-Centered Teaching Practice 
 Employ strategies that engage students to become more active learners  
 Use cooperative, collaborative learning strategies  

 Incorporate concrete, real-life situations into learning activities  

 

Reflection: 
In the on-campus class, an interactive lecture, group discussions, and 
presentations were used to engage students in the learning process. Students 
were presented with a real-life scenario-based problem and they worked 
collaboratively to analyze the case and develop solutions to the identified 
problem.  Students were required to discuss and analyze the case, think critically 
about supply and demand concepts, develop solutions to the case, and present 
their ideas.  

 
Students in online classes participated in a discussion thread to discuss supply 
and demand concepts, and they applied their knowledge in the summative case 
study assessment but they did not have the opportunity to collaborate in a 
formative scenario-based problem. 
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For both modalities, there is an opportunity to incorporate metacognitive 
strategies throughout the learning process to facilitate active learning.  The 
metacognitive strategies can be used by both students and the instructor to help 
plan for, monitor, and evaluate student learning.  

 

4. Outcomes-based Practice 
 Align unit, course, and/or program outcomes with one or more student core 

competencies (T, V, A, C)  
 Collect evidence of progress toward student achievement of unit, course, and/or 

program learning outcomes  

 

Reflection: 
Understanding of supply and demand concepts is both a course and unit 
outcome.  Critical thinking is an essential core competency necessary for the 
achievement of this unit and course outcome. Students have to analyze a real-life 
scenario-based problem, and think critically and creatively to apply supply and 
demand concepts, and develop solutions to the problem. Students need to 
synthesize their previous understanding of the concepts, integrate new 
knowledge, and develop solutions.  Students not only learn from active engaging 
in the process, but also from evaluation of their peer’s perspectives and 
solutions.  Formative and summative assessments are presented and collected as 
evidence to demonstrate student learning and achievement in this essential 
competency.  

 
In addition to thinking, students are verbally communicating in the interactive 
lecture, group discussion, and presentations.  They are also communicating in 
written format for notes and writing responses to the formative and summative 
assessments.  

 
Another core competency used by students in the achievement of this essential 
competency is the implementation of problem solving and decision making 
strategies.  Students are presented with a scenario-based problem and they must 
make decisions on what they problem is and how to solve the problem.  In this 
problem solving and decision making process, students must act appropriately 
when hearing and discussing different opinions and perspectives.  They need to 
effectively communicate and work with their peers in a respectful and 
supportive learning environment.  

   

5.   Scholarship of Teaching and Learning  
 Produce professional work (action research or traditional research) that 

meets the Valencia Standards of Scholarship 
 Build upon the work of others (consult experts, peers, self, students)  
 Be open to constructive critique (by both peers and students)  
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 Make work public to college and broader audiences 
 Demonstrate relationship of SoTL to improved teaching and learning 

processes 
 Demonstrate current teaching and learning theory & practice 
 

Reflection: 
The action research project is demonstration of the Scholarship of Teaching and 
Learning Essential Competency.  Student, peer, expert and self-knowledge and 
reflection were utilized for completion of the Individualized Learning Portfolio 
(ILP) and this this Action Research Project (ARP).  Students have provided 
feedback on my teaching and their learning, and my peers have provided 
constructive critique in professional development classes and milestone such as 
the Analysis of My Practice (AMP) and ILP. 
 
My work in professional development classes and throughout the tenure process 
has been made public to my peers and the college.  All of the required and 
elective courses in the tenure process have helped me develop my practice and 
enhance student learning.  The process has helped me be more thoughtful about 
my practice, has facilitated collaboration with my peers and communication with 
my students, and has provided me with knowledge from experts on adult 
learning theories and pedagogy. Constructivism is a specific learning theory that 
I have incorporated in my classes as I believe it is essential for business students 
to be able to take their prior understanding of concepts and integrate them with 
new understanding so that business concepts can be applied in the real world.  
We are preparing students for the real-world and as employees, managers, and 
business owners, they need to learn about, understand, and know how to apply 
the concepts in the real world.   

 

C. Plan for Dissemination 
I will upload the action research project into the Action Research Builder in Atlas, and 

hand deliver the portfolio to my dean and panel members on the West Campus. I will 

send my portfolio via interoffice mail to the East Campus panel member.  
 

D. Supporting Artifacts for FLO#1 
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FLO 1, Artifact 1 - Economics Summative Case Study 
Points Earned for all Students in the on-campus and online course 
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FLO 1, Artifact 2 –Summative Case Study Grade Distribution 
All students in the on-campus and online course 

 
GRADE 

DISTRIBUTION 
# of on-campus 

students 
% of on-campus 

students 
# of online 
students 

% of online 
students 

A 5 19% 4 20% 

B 5 19% 5 25% 

C 12 44% 4 20% 

D 2 7% 0 0% 

F 3 11% 7 35% 
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FLO 1, Artifact 3 – Grading Rubric for Formative and Summative Assessments 

 

 

 

 

 

 

 

 

 

 

 

  

Criteria 
Did Not Meet 
Requirements 

69% and below 

Partially Met 
Requirements 

70-79% C 

Meets Minimum 
Requirements  

80-89% B 

Proficient 
90-100% A 

1. Described your 
company’s issues and 
problems to be solved. 
22% 
 

Did not submit or 
minimally described 
your company’s issues 
and problems to be 
solved. 

Partially described 
your company’s 
issues and problems 
to be solved. 

Briefly described 
your company’s 
issues and problems 
to be solved. 

Satisfactorily 
described your 
company’s issues  
and problems to be 
solved. 

2. 2. Described your 
company’s Situation 
(SWOT) Analysis by 
explaining at least three 
items for each element. 
23% 
 

Did not submit or 
minimally described 
your company’s 
Situation (SWOT) 
Analysis by explaining 
at least three items 
for each element. 

Partially described 
your company’s 
Situation (SWOT) 
Analysis by 
explaining at least 
three items for each 
element. 

Briefly described 
your company’s 
Situation (SWOT) 
Analysis by 
explaining at least 
three items for each 
element. 

Satisfactorily 
described your 
company’s Situation 
(SWOT) Analysis by 
explaining at least 
three items for each 
element. 

3. 3. Described how two 
macro factors & two 
micro factors  

4. affect this case. 
22% 
 

Did not submit or 
minimally described   
how two macro factors 
& two micro factors 
affect this case. 

Partially described   
how two macro 
factors & two micro 
factors 
affect this case. 

Briefly described how 
two macro factors & 
two micro factors 
affect this case. 

Satisfactorily 
described how two 
macro factors & two 
micro factors 
affect this case. 

5. Provided an action plan 
for this case including 
how to prevent a future 
similar occurrence. 
23% 
 

Did not submit or 
minimally provided an 
action plan for this 
case including how to 
prevent a future 
similar occurrence. 
 

Partially provided an 
action plan for this 
case including how to 
prevent a future 
similar occurrence. 
 

Briefly provided an 
action plan for this 
case including how to 
prevent a future 
similar occurrence. 
 

Satisfactorily 
provided an action 
plan for this case 
including how to 
prevent a future 
similar occurrence. 
 

6. Clarity, writing 
mechanics, and 
formatting requirements. 
10% 

More than 10 errors  8-9 errors 4-7 errors   0-3 errors   
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FLO 1, Artifact 4 – Case Study Scores sent to the Learning Outcomes Leader 
 

GEB 1011 – Introduction to Business 

Course CRN # of students in 

course 

# of students 

who submitted 

the case study 

Submitted/enrolled 

% 

Average % 

grade earned 

10155 – online 20 13 65% 56% with 7 
zeroes for 
students who 
did not 
submit the 
assignment 
 

86% without 
the 7 zeroes 

10846 – on-

campus 

27 24 89% 71% with 3 
zeroes for 
students who 
did not 
submit the 
assignment 
 
80% without 
the 3 zeroes 
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FLO 1, Artifact 5 – Supply and Demand Curve PowerPoint Slides 
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FLO 1, Artifact 6- Interactive Lecture Coca-Cola Scenario 
 

In 1999, Coca-Cola took the laws of supply and demand just a little too far.  The beverage 

behemoth announced its intention to install thermometers in its vending machines so it could 

charge more for a cold Coke on a hot day.  But consumers were outraged at the very idea, 

forcing Coca-Cola to backpedal almost immediately.  Times Manners of Reveries marketing 

magazine suggests that Coca-Cola should have considering lowering their prices on hot days. 

Even if they didn’t sell enough extra sodas to boost their profits, the bump in goodwill would 

have probably more than made up for the few lost cents per bottle. 

 

1. As a consumer, what are your thoughts? 

 

2. If you were a Coca-Cola executive looking to maximize profits, would you have a different    

perspective? 

 

3. Should Coca-Cola change their prices? Why? How? 

 

4. In this scenario, what other steps could Coca-Cola take to increase demand for their products? 
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FLO 1, Artifact 7 – Formative Assessment - In-Class Scenario-based Problem 
 

Your team runs a small gift shop in the main shopping district of a desert resort town outside Los 

Angeles, California. Your key source of revenue is turquoise and silver jewelry, handcrafted by a 

large Indian tribe in the local area.  The tribe also supplies very similar pieces to many of the 

other shops in the business district.  You and your team just heard that the tribe is planning to 

open a visitor’s center at one of the local natural attractions that they manage.  They are sure to 

sell many similar pieces, at a significantly lower price than you.  Think about how you might 

respond, from both a supply side and the demand side.  

 

With your team, discuss and answer the following questions.  

 

1.  Describe the issues and problems to be solved. 

2.  Complete a Situation (SWOT) Analysis for this case by explaining at least three items for 

each element. 

3. Describe how two macro factors and two micro factors affect this case.  

4.  Provide an action plan for this case including how to prevent a future similar occurrence.  

Each team will present their responses to the questions above.  
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FLO 1, Artifact 8– Summative Economics Case Study for Individual 

Assessment 
 

What Goes Up…Can also Come Down! 

What did you pay for the last bottle of water or cup of coffee you bought? If you paid, say $1.50, 

you likely paid the same price the last time you bought one and will pay the next time as well. 

Although the price may eventually go up, increases generally happen only occasionally and then 

remain the same for a while.  

 

Now, how much did you pay for a gallon of gasoline the last time you filled your tank? How did 

that price compare to the time before? How about the time before that? Chances are, each time 

you fill up, the price is a little different - sometimes a few cents more, sometimes a few cents 

less. But sometimes the prices jump - or drop - substantially more than just a few cents. In the 

year  2008 alone, we saw the highest monthly average ever at $4.11 per gallon, followed by 

prices plummeting to only $1.75 per gallon by December of the same year. Prices peaked around 

$4 per gallon in 2011, but fell to $2.63 by the end of 2014. 

 

Why have gasoline prices gone up and down so dramatically, and why do prices change from 

one day to the next? In general,  gas prices fluctuate as a result of 4 forces: supply, demand, 

global trends, and uncertainty. In the past, gas prices generally increased only when the supply 

was reduced. But the circumstances underlying the increases from 2004 to 2012 were much more 

complex. In the early part of the past decade, U.S. gasoline producers were unable to supply 

enough for U.S. demand and much of the gasoline sold here was purchased on the world market. 

However, more recently, the United States has sharply increased their production capabilities and 

has even begun exporting gasoline to other countries. Second, demand for gasoline in the United 

States has continued to rise as a result of a growing population, the continued popularity of large 

gas-guzzling vehicles, and a strong demand for other petroleum-based products. 

 

Another major piece of the puzzle has been a surging global economy that, until recently, caused 

a higher demand for oil and gasoline. China, in particular, has become a major consumer of 

petroleum, passing Japan in 2005 to trail only the United States in total consumption. The global 

recession that started in 2008, however, reduced demand in most industrialized countries. The 

recession, in fact, probably played a role in the dip in prices in 2009 just as the gradual recovery 

that started in 2010 help spur higher prices once again. Political turmoil in the Middle East also 

played a major role. As the United States ramped up production of gasoline, tapping into new 

sources, a sharp increase in supply resulted in steadily decreasing prices over the last half of 

2014. By January 2015, a gallon of gasoline cost $2.21, down 34% from the same month in 

2014. 

 

These price fluctuations have also led to a wide array of related consequences. Based on high 

prices for gasoline from 2011 through 2013, automobile manufacturers stepped up their 

commitment to making more fuel efficient cars even as automobile sales plummeted during the 

recent recession. Refiners posted record profits. (In fact, some critics charge that the energy 

companies were guilty of price gouging.) Even local police officers were kept busy combating a 

surge in gasoline theft, yet another indication that gas was becoming an increasingly valuable 

commodity! 
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While surging oil and gas prices occupy the thoughts of consumers, government officials began 

to worry about the bigger picture. The surging global demand for gasoline has forced experts to 

face a stark reality - the global supply of petroleum will soon peak and then slowly begin to 

decline. Although no one can pinpoint when this will happen, virtually all the experts agree that 

it will happen well before the middle of this century. 

 

So then what? The laws of supply and demand will continue to work, but perhaps in different 

ways. First, just because the supply of oil will decline doesn't mean that it will disappear 

immediately. Although there may be gradual reductions in supply, oil and gas will remain 

available for at least another century - but at prices that may make those of today seem like a 

bargain. New technology may also allow businesses to extract petroleum from locations that are 

not currently accessible, such as from the deepest areas under the oceans. 

 

Second, and more significant, businesses everywhere will have market incentives to figure out 

how to replace today's dependence on oil and gas with non-petroleum alternatives. For instance, 

automobile manufacturers are already seeing increased demand for the hybrid products, which 

are cars and trucks that use a combination of gasoline and electrical power. Completely electric 

vehicles are also gaining ground, with virtually every major manufacturer, including Chevrolet, 

BMW, and Cadillac, having at least one commercially available completely electric car. In 

addition, firms that can produce alternative sources of energy will spring up, and those who find 

viable answers will prosper; companies that can figure out how to replace today's plastic 

products with new products that don't rely on petroleum will also find willing buyers.  

 

Case Study Questions 

 

In at least 2 full pages, answer the following case study questions in a Microsoft Word document 

and submit:  

1.  Describe the issues and problems to be solved. 

2.  Complete a Situation (SWOT) Analysis for this case by explaining at least three items for 

each element. 

3. Describe how two macro factors (i.e. GDP, employment, etc.) and two micro factors 

(i.e. supply/demand, production capability, etc.) affect this case.  

4.  Provide an action plan for this case including how to prevent a future similar occurrence.  
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FLO 1, Artifact 9 – Supply and Demand Video Transcript 
 

Supply and Demand 

In a market economy, the items produced and the prices paid are largely determined by supply 

and demand.  

It is important to understand the laws of supply and demand and how the market sets prices. 

When prices are set above or below this market or equilibrium price, a shortage or surplus can 

exist. 

The term demand refers to the willingness of buyers to purchase a good or service. 

The law of demand tells us that buyers will purchase or demand more of a product as its price 

decreases and less of a product if its price increases. 

For example, imagine that you are renting out apartments near a college campus. If rent is very 

high for the apartments, few students will be interested in renting the apartments. 

However, as the price drops, you will experience greater interest in the apartments for rent. 

As you can see, the demand curve is downward sloping on a graph where the X-axis refers to 

quantity demanded and the Y-axis refers to price. 

Conversely, supply refers to the willingness of sellers to offer a good or service for sale. The law 

of supply tells us that sellers will offer more of a product for sale as the price increases and less 

of a product if its price decreases. 

For example, if students are willing to pay high rent for apartments close to campus, more 

businesses will be interested in offering them for rent. 

As you can see, the supply curve is upward sloping on a graph where the X-axis refers to 

quantity supplied and the Y-axis refers to price. 

If we place the demand and supply curves on the same graph, we see that they intersect. The 

point at which the two curves intersect is referred to as the market or equilibrium price. 

At this price, the quantity of goods demanded is exactly equal to the quantity supplied. 

Over time, economists have observed that the price for products tends to be set at this market or 

equilibrium price. 

A surplus occurs when prices are set above the market price. As you can see, in a surplus, the 

price is higher than the market price. 

At this price point, the quantity of products supplied, as we see on the supply curve, is more than 

the quantity demanded. 

This difference is referred to as the surplus and represents unsold products. 

In our example of apartments, we see that when prices are set too high, some students will be 

unwilling to rent in an area and landlords will find that some of their rental properties sit empty. 

This is less than ideal, as unsold units don't generate income for the business. 

Over time, we tend to see that the market responds to a surplus by a decrease in price towards the 

market or equilibrium price. 

The opposite of a surplus is a shortage.  A shortage occurs when prices are set below the market 

price. 

At this price point, the quantity of products supplied, as we see on the supply curve, is less than 

the quantity demanded. 

This difference is referred to as the shortage and represents potential buyers who are not able to 

purchase the good or service. 

In our example of apartments, we see that when prices are set too low, apartments will rent very 

quickly and some potential renters will be unable to find an apartment in the area. 
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This is less than ideal, as there will be unsatisfied demand and reflects an inefficient market. 

Over time, we tend to see that the market responds to a shortage by an increase in price towards 

the market or equilibrium price. 

Prices will increase until the supply equals the demand. 

Every business must carefully consider the laws of supply and demand when deciding how to 

price their products and how much of their product they should offer for sale. 

 

Video available at : http://mediaplayer.pearsoncmg.com/assets/introbiz-2016-etext2-

ebert_be10e_ch01_2 
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FLO 1, Artifact 10 - Transcript for Supply and Demand - Crash Course 

Economics Video 
 

I'm Mr. Clifford and this is Adriene Hill and welcome to crash course economics. Let's start by 

talking about something that most people take for granted. Is it grocery stores? Is it the 

Simpsons?  Is it GPS? Is it a goldfish? Is it frogs? Oh it's probably these strawberries.  

 

Right no. I was gonna say markets but strawberries are great. Yeah but where do you think 

strawberries came from? The ground. The farmer. The market. The grocery store.   

 

Now look around you; where did all that stuff come from and who made it and why? Well the 

answer is simple but its underrated: its markets. For most of us farms and factories and stores but 

mainly it's just markets.  So a market is any place where buyers and sellers meet to exchange 

goods and services. The key to markets is the concept of voluntary exchange. Buyers and sellers 

willingly decide to make a transaction. Let's say you go to a farmers market and you buy a box 

of strawberries for three dollars. You value the box of strawberries more than the three dollars 

you gave up to get it. The seller valued the three dollars more than the box of strawberries. The 

transaction is a win-win because you got your strawberries and the farmer got his money. You 

both felt better off. That's voluntary exchange.  

 

This same process happens in the labor market. Let’s say that instead of the farmers market you 

bought your strawberries at your local supermarket. The cashier voluntarily decided to work 

there. He values the 10 bucks an hour he makes there more than he does sitting at home watching 

The Walking Dead. At the same time the owner of the store values the labor of the cashier more 

than the 10 dollars an hour.  She pays him and so it goes on and on all the way up the chain of 

production from the driver that delivered the strawberries to the farmer that grew the strawberries 

to the tractor that the farmer purchased. The point is that markets are everywhere and most are 

based on voluntary exchange. The part of all this that most people take for granted is how 

efficient the system is. 

 

Competitive markets turn out to be pretty great about allocating or distributing our scarce 

resources towards our most efficient use. So if farmers produce too many strawberries then the 

price will fall as sellers try to sell them off. Lower prices means less profit for strawberry  

farmers and those farmers will have an incentive to produce something else like lettuce or 

Brussels sprouts. 

 

So if farmers don't produce enough strawberries, buyers will bid up the price and the farmers will 

have an incentive to produce more, which then drives down the price. That's like magic except 

it's not. The information that markets generates to guide a distribution of resources is what 

economists call price signals. Markets also incentivize the production of high-quality products. 

 

If the strawberries are brown and nasty then no one will want to buy them and if the tractors are a 

piece of junk, the strawberry farmer is going to tell other farmers to buy some other tractor. 

Ideally the eventual result of voluntary exchange is that sellers can't make themselves better off 

without making something that makes buyers better off.  
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Businesses, and in particular large corporations are often villainized for being greedy, heartless 

institutions that take advantage of consumers, but if markets are transparent and buyers are free 

to choose then businesses will have a hard time taking advantage of people. 

 

Now obviously greed and deception happen in real life and there are situations when consumers 

don't have a choice. But for the most part if you really don't like the policies or practices of a 

particular company, then don't shop there. After all in the free market every dollar that is spent 

signals to producers what should be produced and how it should be produced. 

 

We've established that prices and profit determine where resources should go but where do prices 

come from? Who determines the price of my box of strawberries? To answer that we're going to 

draw. Get ready for it - supply and demand. If there's only one thing you should learn about 

economics, it's supply and demand. 

 

Let's use the market for strawberries to help us understand this concept. Up here on the y axis we 

have the price of strawberries. Down here on the x axis we have the quantity of boxes of 

strawberries. Let's start by looking at buyers. Now they respond to a change in price if the price 

goes up for strawberries and some buyers will go buy blueberries or they'll go on that all  

bacon diet. The point is they're going to buy less strawberries and if the price goes down for 

strawberries then people are going to buy more. This is called the law of demand. When the price 

goes up people buy less. When the price goes down people buy more. On the graph it's shown by 

a downward sloping demand curve.  

 

Now let's think about sellers like the farmer. In the farmers market if the price of strawberry goes 

up then that farmer will make more profit so I'll have an incentive to produce more strawberries. 

If the price goes down then he's not going to want to produce strawberries. That's called the law 

of  Supply.  On the graph it's shown by an upward sloping supply curve.  

 

Now let's put demand and supply together. If the price is really high at ten dollars then producers 

would like to produce a lot of strawberries but consumers won't want to buy them. This 

mismatch is called a surplus and if the price goes down for strawberries let's say down to one 

dollar then buyers want to buy a whole lot but producers won't have an incentive and they'll 

produce very little. Again you have a mismatch but this one is called a shortage and there's only 

one price where the quantity that buyers want to buy is exactly equal the quantity of sellers want 

to sell. It's right here where supply equals demand. The price is called the equilibrium price and 

quantity is called the equilibrium quantity. 

 

Okay sure your graph makes sense but the price of strawberries isn't always three dollars. 

Sometimes it goes up to six dollars and at Whole Foods, local artisanally grown strawberries, the 

fancy fancy strawberries can cost upwards of twelve dollars. I guess Whole Foods is a whole 

other world where price has nothing to do with realistic economics.  

 

We’ll stick to normal strawberries. In fact the prices for all sorts of stuff change all the time. 

External forces can shift both the supply and demand curves changing the equilibrium price and 

quantity. For example let's assume that this graph shows the demand and supply of strawberries 

in the summer. What happens in the winter? Will the change in weather affect buyers demand  
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or producers supply? Spoiler alert its supply. Colder temperatures make it harder to grow 

strawberries. The result is the entire supply curve is going to shift to the left. This is because at 

all possible prices there would be fewer strawberries produced. That's it. This graph is just a tool 

that economists and everyone else uses to show the results of a change in a market. I know it 

seems complicated at first but there are really only four things that can happen in a market: 

supply can decrease, supply can increase, demand can decrease, or demand can increase.  

 

Some people might want to talk about a price being fair or right. Well, that all depends on your 

point of view. The buyer always considers a low price to be a very fair price while the seller 

considers it unfair and vice-versa.  

 

In general, economists don't really like to push opinions about prices. Voluntary exchange 

suggests that the price is there for a reason. For example assume the demand for strawberries  

inexplicably falls, so the demand curve shifts to the left and the equilibrium price and quantity 

fall. Farmers might go to the government for assistance but most economists would argue there is 

no reason to bail them out. The market has spoken.  Strawberries are so over. Furthermore if the 

government helps the farmers by giving them a subsidy it would be putting resources towards  

something that society doesn't value. That would be inefficient. Luckily every reasonable person 

on earth values strawberries so they continue to get produced. The supply and demand model 

applies to all sorts of stuff. In fact let's look at a market for a commodity known for its volatility 

both because of its fluctuating prices and because sometimes it explodes. 

 

Gasoline.  Now when you see gas prices are moving all over the board, that's just demand and 

supply. For  example in 2014,  the retail gas price in the United States fell dramatically.  Why? 

Well, it was demand and supply. The economies of both Europe and China weakened, which 

decreased the demand for gasoline shifting the demand curve to the left. At the same time new 

fracking technology and restored production of oil in Iraq and Libya caused the supply of 

gasoline to increase or shift to the right. The combination drove gas prices down by more than 40 

percent per gallon. That's it. Now you can tell all your friends you understand supply and 

demand.  

 

Markets and supply and demand are awesome but sometimes they're not awesome. For example 

we don't use the market approach when it comes to firefighters. 9-1-1 what's your emergency? 

My house is on fire! How much do you charge to put it out? It'll be ten thousand dollars. What's 

your credit card number? They're all melted. Okay that one's obvious but what about the market 

for human organs? After all there's a huge shortage and thousands of people die each year 

waiting for transplants. Should there be a competitive market for human kidneys? A free market 

here would say sure why not if a donor wants $,15,000 more than he wants his other kidney why 

stop him? Well ethics. I mean there's several problems that arise with an unregulated market for 

human kidneys. First is the moral question, Is it fair for a poor person who can't afford a kidney 

to die while a rich person lives? Well probably no not at all. Another problem results from the 

law of supply. When there's an increase in the price of kidneys there's an incentive for people to 

steal and sell kidneys. In fact, the World Health Organization has stated, “Payment for guns is 

likely to take unfair advantage of the poorest and most vulnerable groups, undermines altruistic 

donations, and leads to profiteering and human trafficking.” I mean all bad things. That being 

said, why do 70% of American economic association members support some kind of payment 
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for organ donors? Well it's because you can solve some of these problems with the market 

approach but the market must be regulated. Often family and friends are willing to donate a 

kidney but they're not a match for the patient. Economists generally support creating kidney 

exchanges where pairs of willing donors are matched with strangers that agree to donate to each 

other's loved ones. In both cases the supply of donated kidneys would increase which would 

alleviate some of the shortage. Like we've said before, free markets are awesome but they can't 

solve all our problems sometimes they need to be regulated and sometimes they should be 

avoided. 

 

So there you have what for most people is the start and for many the end of economics. Supply 

and demand economists and politicians often like to refer to the interaction of supply and 

demand as laws and we've done that too. But be clear it's not an absolute law like the law of 

gravity as we've tried to point out. Here on crash course economics it’s about human choices and 

their consequences. Even though supply and demand behave in a predictable way that we've seen 

in the models, we can't lose sight of the fact that both of them are reliant on humans acting as 

buyers and sellers. Our actions influence supply and demand in a way that they can't influence 

gravity no matter how much we might want to. Whoa that's after-effects and that's something to 

keep in mind when you hear us or anybody talking about economic laws. We'll see you next 

time. Thanks for watching crash course economics. 

 

Video and captioning available at 

https://www.youtube.com/watch?time_continue=2&v=g9aDizJpd_s 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

https://www.macys.com/
https://www.macys.com/
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FLO 1, Artifact 11 - Online Class Sample Summative Economics Case Study 

Papers and Points Earned (2 highest scores and 2 lowest scores) 

 
Sample Paper #1 – 25 Points Earned 

 
THE UPS       AND DOWNS       OF THE PETROLEUM INDUSTRY 

The petroleum industry, also referred to as the gas and oil industry, is an extremely resilient entity 

and plays a vital role in the world economy.  It is one of our most valuable commodities in today’s 

market.  The United States is the largest consumer of our oil and gasoline, with China now 

becoming a strong second. The United States petroleum industry recently increased its 

production capabilities to meet the needs for both domestic and international consumers.   The 

supply and demand, as well as other external factors, dictates our fuel prices.  As consumers, we 

all know there are constant fluctuations in our fuel prices.   At times, the price changes are minor, 

but at other times, they can be drastic.  These changes significantly affect our way of spending 

as businesses, as well as individuals.      

Although the gas and oil industry may be doing well at this juncture, there are future concerns 

that the petroleum companies and government representatives are currently focused on.   

 Gradual decrease in petroleum resources.  As the population increases, resources will 

progressively decline.  The need for non-petroleum alternatives will be necessary.   

 

 Fluctuating gas and oil prices.  Surging prices motivate automobile manufactures to 

generate more electric and fuel efficient automobiles and influence consumers to become 

more conservative in travel plans or encourage the use public transportation.  .   

 Instability of volatile governments and political environments affecting expansion, 

production capabilities and exportation of resources.  

 

 

 

 

 

 

STRENGTHS 
Strong domestic demand 

Strong international demand; as China has 

become a major consumer. 

Growth and intensification of the global 

economy 

Increased U.S. production capabilities 

WEAKNESSES 
Gradual decline in petroleum supply 

Cost of environmental hazards 

Fluctuating gas prices 

Expense of new oil recovery technology 

OPPORTUNITIES 
New petroleum extraction methods and 

explorations of untapped areas.  

Research production of alternate non-

petroleum resources 

Expansion of export market 

 

THREATS 

Increased competition 

Substitute products 

Environmental and government regulations 

Political turmoil 

Volatility of gas and oil prices  
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INDUSTRY MACRO FACTORS 

 

 Economic business cycles:   Cycles of economic explosions or times of recession can 

impact federal fiscal policy, taxation and unemployment rates.   During economic 

downturns, consumers are spending less, while the value of the product increases.   

 

 Domestic and international incidents:  Global events and political turmoil can adversely 

impact the gas and oil industry.  When there are natural disasters, occurrences of political 

unrest or terrorist’s acts, it directly influences the industry.  These occurrences normally 

cause fluctuations in fuel prices as it affects the resource production process.   

 

INDUSTRY MICRO FACTORS 

 

 Increased competition:  As the industry competition increases, the need to improve 

technology for extraction and production intensifies as well.   The search for cost effective, 

ecofriendly methods of production are a constant goal of petroleum companies.  

 

 Declining resources:  The United States’ demand for gas and oil continues to increase 

both in the domestic and international markets, especially due to exports to China and 

Japan.  As we continue to respond to meet the growing need, our resources are slowly 

being depleted.        

ACTION PLAN 

 

In order to avoid future problems, the petroleum industry will need to focus on new technology 

systems and methods of advancement, so they will be able to meet the consumer need and keep 

up with our growing population and global demand.      

Here are few areas that need to be further investigated and tapped into: 

 Development of extraction methods for previously inaccessible locations and remote 

areas, as subsea extraction factories and the artic. 

 

 Enhanced oil recovery methods should be implemented to increase the effectiveness and 

efficiency of reclamation rates. 
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 Concentrate on research and development of non-petroleum alternatives.  This will be the 

key, as there is intense competition to develop alternative sources of energy throughout 

the world.  The frontrunners in this arena will definitely be the ones who will flourish.   

 

 Establish methods to produce products which are environmentally friendly and reduce 

environmental hazards. 

 

 Create a strategic oil reservoir for “emergencies” during times of political turmoil; however 

this would only be a short-term fix and would not be probable for a long period of unrest. 

 

The United States is fortunate with its plentiful supplies of oil.  However, due to the increasing 

demands and limited resources, it must find alternate sources of energy in order to adapt to future 

changes.   
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Sample Paper #2 – 23.89 Points Earned 

 
1. Describe the issues and problems to be solved. 

The major issues that I can see with this case study is the way gasoline prices are so vulnerable 

to quick and drastic change. Issues like these are caused because of many reasons. The first one 

being because of supply. Because petroleum is not the easiest thing to obtain, it can sometimes 

be difficult to get enough supply for the people. The next one is demand. As the economy rises 

and as the population rises as well, gasoline is needed more and more. The more it is needed, the 

more gasoline is needed. War also plays a big role with the demand. The next issue is global 

trends. Global trends fall under the category of the way the global economy works. There are 

times when the global economy is rising. For example, in 2005 China passed Japan in petroleum 

use because of the surging global economy, but in 2008 the global recession started and lowered 

that demand for petroleum, leading to drastic changes. The final issue that I see is the vagueness 

that comes with all of this, and nobody really knows when any of these issues might come to 

take control. The problems to be solved are our dependence on petroleum. This can be seen when 

we find new and easier ways to obtain petroleum. And during this process, big car manufacturers 

are competing with hybrid cars that use both gas and electricity, making them more fuel 

efficient. And in todays world, we now have cars like Tesla that are 100 percent electric. Now 

businesses have incentives to use as little energy as possible and to create alternative sources of 

energy.  

2. SWOT 

Strength: The strengths that we have over this topic are having the ability and technology to find 

newer, more efficient, and safer ways to obtain petroleum. Not all of that is certain, but having 

the ability to do it is a strength. The second strength that I see is the aptitude for big and small 
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companies to make a difference in the intellect of petroleum dependability. To have big car 

manufacturers create hybrid and all electric cars is a step in the right way and that is a strength. 

The final strength that I see is for the government to create benefits so that companies can have 

the initiative to be more efficient and or create new ideas.  

Weakness: The weaknesses that can be seen in this case study are for example our economy. We 

cannot control the economy but we can do small things to potentially speed up recessions or 

maintain a respectable stable economy. We have a weakness in the feel of war. Yes, we can do 

many things to stop war and it is possible, but for example the turmoil in the Middle East was 

unstoppable. We also have a softness in obtaining the petroleum. While we can obtain 

petroleum, it can be very difficult to obtain it. Not only difficult, but very dangerous for the 

environment. This can be seen when the Gulf Oil spill happened in 2010. And that is a weakness 

in itself.  

Opportunities: Positive opportunities that can be used is the Technological Environment. 

Technological advancements happen when new ways of obtaining petroleum come to occur. 

New discoveries of where to obtain oil as well. With technology we can pinpoint where we can 

extract oil. This can be seen with fracking. Another technological environment opportunity is 

when companies create new  technology to decrease our dependence in petroleum use. For 

example, Tesla creating an all electric vehicle that really works. This leads to the final 

opportunity of becoming less dependent for gasoline. And when that happens, more things will 

be needed to maintain that dependence, creating new jobs for people, helping the economy. 

Threats: The threats that can happens when Technological Environments ideas happens is the 

uncertainty of how well they are going to work. New technology can be made to obtain oil, but 

until it is actually used, the threat of it failing is always a factor and a threat for safety. The 
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second technological environment threat is all electric cars like Tesla. If you look at the many 

issues that the company can come across and then think of all the money that people have 

invested in Tesla. The chances of Tesla failing are much higher and the chances of thousands of 

people losing millions of dollars in investments are very high as well. And if that happens, the 

economy could take a hit. The final threat that can happen is for the companies that don’t have 

that technology to be left behind and be bought out, or bankrupt. Like what happened with the 

car company Fiskar Karma. A car company aiming to provide luxury hybrid cars. They went 

bankrupt because of issues dealing with poor reliability.  

3. Two Macro factors that affect this case are stable prices and unemployment. With 

everyone working and stable prices of gasoline, then the supply for gasoline goes down 

because everyone can afford it and everyone will need it. When the supply of gasoline 

goes down due to the amount of people using it, companies start to work at full capacity 

to keep up with everyone wanting one thing. This leads to high demand, and prices will 

start to inflate because the demand is high and people with more money will start to pay 

more than what it is worth. Now the production of gasoline will increase and the workers 

will ask for more money. Now workers are laid off because of this and the economy 

starts to come to a halt. Now those unemployed don’t have enough money for gasoline 

and the gasoline is not in as high demand anymore. 

The two Micro Factors that affect this case are supply/demand and production capability. 

Supply and demand are the biggest culprits for this. For example, when the economies of 

China and Europe fell the demand for gasoline was very low, and at the same time, new 

discoveries with new technology found more oil to create gasoline. Because of this, there 
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was a surplus in gasoline and the prices went down really fast. The supply was there, but 

the demand was not. Production capabilities was far greater than the demand.  

4. An action plan to decrease the chances of this happening again would have to be to find 

the biggest changes in the world and notify their possibilities. For example, when China 

and Europe’s economy fell, that should have slowed down the production of gasoline by 

a lot. The production should only make what was needed at the time. But it is easier said 

than done. But the key is to always be up to date with the major occurrences in the world. 

The biggest changes in the world lead to the largest changes in supply and demand.  
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Sample Paper #3 – 19.90 Earned Points 

 
1. The issues and problems described in the Case Study is the constant increase and 

decrease of gas prices, the inability of the US producers to stabilize the price.  Prices 

kept going up and down due to the supply, demand, the global trend and the uncertainty 

that exist. There are different contributory factors that needs to be addressed in order to 

help stabilizing the gasoline prices. 

2. SWOT 

STRENGTHS: 

1. The US was able to use the ability they had to produce from gasoline that afforded 

them the ability to export gasoline other countries. 

2. The growing population in the US contributed to the increase in demand for gasoline 

and other demand petroleum-based products resulting in manufacturing in different 

areas positively affecting the economy and the attempt to stabilize the price of 

gasoline. 

3. They were able to positively increase the supply to meet the demand to the US 

consumer as appose to in the past where the prices were increased only when the 

supply was reduced. 

WEAKNESSES: 

1. Fluctuation of gas prices also affected the motor vehicle sales which resulted 

manufacturers having to be more creative and innovative and resourceful in order to 

be improvise. 
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2. Due to the inability of the US producers to meet the demand of consumers the they 

would have to purchase gasoline ton the world market in order to supply the 

consumers demand. 

3. OPPORTUNITIES 

1. Global Economy – eventually increased the demand for oil and gasoline.  Global 

recession contributed to the decrease in prices. 

2. Political -  the war in the Middle East definitely contributed to the production of more oil 

helping to increase the supply and as a result significantly reducing the price of gasoline. 

3. Technology- due to the advancement of technology it gives a better opportunity to tap 

into different areas to analyze how they may be able to keep up and stay ahead. 

THREATS: 

1. Competitive Environment – this will cause for other countries to want to compete in the 

areas of production. 

2. Globalization – encourages theft and force competition that will have other countries 

which may lead to different issues. 

3. Technology – the lack of effective use of technology and its availability may be aa 

disadvantage to be able to help. 

# 3.  Macro factors  

a. GDP –  

b. Employment – being equipped with more knowledge and hiring more experience and 

productive people will help to increase supply to ultimately satisfy demand. 

Micro Factors:  

a. Supply – being able to supply to meet consumers demand without increasing the price. 
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b. Production Capability: ability to produce to meet the demand of consumers. 

4. ACTION PLAN: In the future, we would need to use the available option analyze your 

SWOT in order to stabilize and prevent fluctuation, effectively use and apply the micro 

and macro factors. Apply the innovative ability of employers and technology. 
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Sample Paper #4 – 17.78 Earned Points 

 
1.  Describe the issues and problems to be solved. 

 The issue in this case study is that within this century the global supply of petroleum will 

slowly start to decline which will cause a decrease in supply. This will be an issue because there 

will not be enough supply to accommodate the needs of everyone. This will in turn cause the 

prices to become extremely high as petroleum becomes more scarce. There are many problem to 

be solved because of this issue. Technological advancements would need to be made in order to 

source more petroleum or manufacturers will have to find ways to produce products that do not 

have a need for petroleum.  

 

2.  Complete a Situation (SWOT) Analysis for this case by explaining at least three items for 

each element. 

 Strengths of this case are that they have already predicted what is to become a problem in 

the future and suppliers of products that use petroleum have already started to focus on new 

technology by coming out with products that do not need petroleum and. 

 The weaknesses of this case are the fact that you can’t control a natural element you can 

only control what you do with it while there is supply and with the suppliers their weakness is 

that the suppliers that do rely on petroleum don’t have many options yet of product that do not 

need it.  

 The opportunities of this case are that there are so many technological advances that can 

be made and also that there is still a pretty decent amount of time before this becomes a serious 

crisis.  

 

3. Describe how two macro factors (i.e. GDP, employment, etc. and two micro factors 

(i.e. supply/demand, production capability, etc.) affect this case.  

 Two macro factors that affect this case are natural forces and technological changes. Two 

micro factors that affect this case are suppliers and government officials.  

 

4.  Provide an action plan for this case including how to prevent a future similar occurrence.  

 The best action plan for this case would definitely be to start working on figuring out 

alternatives for the future. If I were the government officials I would make sure that a lot of 

effort and support goes into technological advances. Without technological advances the 

petroleum industry could one day become obsolete. Focusing on finding a way to extract 

petroleum from locations that are currently not accessible would be my most important task. 

There are not a lot of ways to prevent the global market from running out of natural resources but 

by constantly predicting what will eventually happen in the future and to start figuring out 

alternatives as early as possible is the best way to handle a future similar occurrence.  
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FLO 1, Artifact 12 - On-Campus Class Sample Summative Economics Case 

Study Papers and Rubrics (2 highest scores and 2 lowest scores) 

 
Sample Paper #1 – 24.01Points Earned 
 

1. Issues & Problems 

The two main issues that are presented in this case study are the constant and drastic 

fluctuations of gas prices this past decade and the effects of having a limited supply of it in our 

world. Two of the biggest forces causing these fluctuations are supply and demand. The 

population of America was too big at one point to sustain itself with this resource which caused 

us to tap into the global market to import more gasoline. This is turn made prices rise for us. 

Other countries such as China and Japan have a very high demand for gas and oil because of 

their populations. Eventually global recessions made me prices drop world wide and America 

had to tap into its new gasoline resources to export due to political drama with the middle east. 

This saturated the global gas and oil market causing prices to drop too. But, our eventual 

shortages of these resources are causing us to prepare to tap into new locations and other forms 

of transportation that utilize power and electricity. This search for different a different type of 

resource is causing our market to slowly transition from the use of gasoline and petroleum based 

products.  

2. SWOT Analysis 

If we are considering America by itself in relation to these issues, some of the strengths we 

possess are the fact that we are now able to tap into our own gas resources, our automobile 

industry is creating more efficient vehicles, and we export our resources to help our economy. 

Our weaknesses include our continually growing population/demand for resources, our limited 

supply of gas/oil, and our lack of variety of energy sources at this point in time. America’s 
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opportunities include our technological advancements in searching for new gas sources, our 

social climate for want of more efficient resources, and our economic environment which allows 

us to trade with other nations. Threats include competition who are racing to find energy efficient 

resources, our political relations which other nations along with how it affects global markets, 

and the quantity of our global supply of our gas resources. 

3. Macro & Micro Factors 

For macroeconomic factors, inflation would cause prices to rise and our money would have 

less value to purchase to purchase as much gas as before. Unemployment would also cause less 

people to go out and buy gas since people will be having a lack of income to be able to purchase 

things. Some micro factors could be our increase in production capability because these new 

pools of resources cause prices to decrease do to more gas on the market. Our supply is 

decreasing and demand is rising which causes shortages of gasoline because people are wanting 

a limited source gasoline to maintain their vehicles.  

4. Action Plan/Preventing Similar Occurrences 

An action plan to prevent future similar occurrences would be to possibly increase 

government funding toward energy efficient products. We need to have our automobile 

industry work toward fading out our gas reliant vehicles and introducing more energy reliant 

cars into the market. By creating and selling these internationally, America will be able to 

profit and boost its economy while also decreasing the amount of national debt that we have 

incurred. 
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Sample Paper #2 – 23.65 Points Earned 
 

Oil Supply and its consequences to our Business – Case Study 

This paper provides a brief analysis of our company’s issues and problems regarding to 

oil supply. It is also presented a SWOT Analysis that will be a first step for a major change in 

our strategic plans. We also discussed Macro and Micro Factors that affect this case, so that will 

help on planning from now on. An Action Plane is detailed with suggestions that intent to allows 

overcome these issues, improve our business and increase revenue. 

Issues and Problems to be solved 

The oil prices have been increasing and decreasing accordingly to many factors. One of 

the major factors is the Organization of the Petroleum Exporting Countries (OPEC) coordination 

to increase the petroleum value, so the member countries can have good returns on their 

investments. This organization is the major oil supplier in the world. Another factor is the 

increasing demand for oil in countries like China, India and the United States. China is 

experiencing economic growth for 2 decades or more and this is creating demand for all sort of 

commodities, including oil. India have been growing for many years in a row, which put some 

pressure on commodities prices as well. The United States is finally leaving the recession behind 

and preparing for a robust economic growth. The world’s largest economies are also leaving 

2008 financial crises behind, which creates a global trend for demand of oil and its products – 

again, pushing prices up. Some uncertainties also impact oil prices and production: war between 

North Korea and South Korea (and its allies); cuts on production by OPEC; among others. Since 

our business is gas stations and we franchise the majority of our stores, we need to plan ahead 

and develop new strategies for our company, franchisees and customers. 

Situation (SWOT) Analysis 
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Planning will help our company develop better and effective strategies for the ever-

changing economy. Analyzing, measuring and organizing the strengths, weaknesses, 

opportunities and threats is crucial for business. 

Potential Internal STRENGTHS 

Our company has strategic plans for its business, so that can provide advantages for us. 

Whether we decide to open new stores or cut costs for new and current franchisees we will 

increase revenue if we follow the core strategy. We also have a good management strategy that 

has provided excellent results for more than 5 years. Adjustments can be made on costs, so our 

own stores and franchise business can grow even more. 

Potential Internal WEAKNESSES 

Our weaknesses are a weak market image and a too narrow product line. Brand 

repositioning is necessary and with a good strategy will increase our market share. Our brand 

needs an upgrade, not only on its identity, but also with consumer engagement. We also need to 

grow our product line. We have physical space in our stores, but we do not take fully advantage 

of our stores convenience and retail space. 

Potential External OPPORTUNITIES 

Opportunities will emerge if we expand our product line, since new products will 

increase our revenue and bring value to our franchisees. Gas stations can use store space to 

allocate merchandises that customers will want to buy: groceries, beverages (including alcohol 

beverages), apparel, etc. Besides, if the gas consumption increases – and we are ready to bring 

new customers and keep the previous ones – we will profit with the market demand.  

Potential External THREATS 
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We face threats that may cost our company not only money, but also market share. 

Competitors will naturally appear if the market increased oil consumption – and its products 

related to our core business. On that point, there’s nothing we can do, but improve our brand, 

quality, stores and consumer experience while buying gas with us. On the other hand, if the 

market does not grow as expected, we may have expended a great deal of money to put into 

action our strategy and the revenue might not increase as wanted. Besides, electric cars are on its 

way to the stores and the manufacturers will do anything to grow this market as large as possible: 

since electric cars do not use gasoline, we naturally loose customers and revenue. 

Macro and Micro Factors that affect this case 

The two main Macro factors that can affect our business are GDP (growth or retraction) 

and unemployment rate. The U.S. GDP moves upward – and unemployment rate moves 

downward. The recent forecasts predict a continuous economic growth, which means the 

economic climate will create more wealth, more jobs, and these factors will allow people to buy 

cars. New cars and new demands for logistics will increase the gas consumption, creating the 

opportunity we need to gain more market share. 

Action Plan 

To prevent future problems with oil fluctuating prices is not possible, since the world 

economy and its many relations of supply/demand dictate the oil price. The best action plane for 

now is to increase market share, by creating a new strategy to increase revenue and bring new 

franchisees. Take advantage of our store space will increase revenue: merchandises and products 

available to our clientele every time they stop by to fuel their cars will create more engagement. 

Creating a reward program will allow our clients to benefit from their loyalty – and it also create 

more revenue. The economic growth will create more jobs, thus more money in the economy: 
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more cars will need gas. We also can draw more clientele by engaging in social actions in our 

stores’ communities: we will provide help or sponsor local communities, and in exchange we can 

advertise in good faith on these communities. No action plan can last forever, so I suggest 

revisions and improvements every time the status quo have faced a major changed. 
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Sample Paper #3 – 16.56 Points Earned 
 

We are faced with the issue of dealing with a limited supply of oil in an oil dependent society. 

Prices can be observed rising and falling from a day to day basis demonstrating the uncertainty 

of oil supply as well as other factors. Eventually humanity must find an efficient alternative to 

fossil fuels, because as the supply begins to drop, prices will soar. 

 Fossil fuels perform extremely well in producing energy in an instantaneous and easily 

controlled manner. Fossil fuels are used worldwide in everything from shipping to personal 

transportation. Weaknesses and threats include the fact that fossil fuel supplies will eventually 

be exhausted and as prices rise alternatives which were once comparatively expensive will be 

relatively cheaper, thus delivering the final blow to the oil industry. 

 The oil industry is the backbone of commerce and modern civilizations oil companies are 

less able to do business, mass layoffs will be potentially in order, causing unemployment to rise 

and the GDPs worldwide to fall. As production capabilities decrease, demand will increase until 

prices get too high – at that point is where alternatives will be used. 

 In order for oil companies as well as those companies who use oil to stay in business, 

they must eventually adapt to an oil free world by producing electric cars or discovering fuel 

alternatives. Humanity must find a renewable energy source that is as portable and efficient as 

oil. 
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Sample Paper #4 – 15.07 Points Earned 

 
What Goes Up…Can also Come Down! 

Our issue is that our gas prices fluctuates every couple of years, and due to the global demand for 

gasoline, it has caused the global supply of petroleum to soon reach its peak and slowly begin to 

decline. This means gas prices will become even higher in the future, and businesses everywhere 

need to find out ways to replace todays dependence of oil and gas with a non-petroleum 

alternative.  

Strengths for this situation would be new technology will allow businesses to extract petroleum 

from locations that are not currently accessible, such as from the deepest areas under the oceans. 

This will allow them to have product that is slowing declining to make a huge profit from. 

Business also have the ability to create new products that run off of completely electric, so the 

automobile will not need gas to run. Business have already notice increase in demand for hybrid 

products as well, so companies like Chevrolet, BMW and Cadillac are already ahead of the 

game. Many weaknesses for this current situation would be many automobile businesses will be 

in competition because they will all be selling the same type of car. Also, it will be hard 

substituting the cars that run off of gas. Another weakness would be the trouble of having to 

charge cars when out of electricity, it will cause a huge change in the environment. Opportunities 

of the decline in petroleum is the fact that it will bring in customers to buy new hybrid cars. 

Electric cars will soon become a need and car business will be making a lot more money. 

Eclectic companies can charge more for their power. Threats would be many companies will be 

undercutting each other when it come to automobiles. Trying to sell the same product to the best 

price. More competition because everyone will eventually be buying the same type of car. 
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Macro it will be more competition because every will be selling the same type of car so the 

supply will go down and the sales will go up. For Micro because all car companies will be 

selling the electric cars. For some companies, there will be less sells and lower prices. 

A great action plan would be to be the first to find the extracted petroleum at the bottom of the 

ocean, and charge a high price for it. Also for automobile companies can create all electrical 

cars, so that the cars won’t need gas to run. 
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FLO 1, Artifact 13 - Summative Case Study Rubric Frequency Distributions  
 

 

 
 

0% 50% 100%

Described your company’s issues and 
problems to be solved.

Described your company’s Situation 
(SWOT) Analysis by explaining at 

least three items for each element.

Described how two macro factors &
two micro factors
affect this case.

Provided an action plan for this case
including how to prevent a future

similar occurrence.

Clarity, writing (third person voice),
mechanics, and formatting

requirements.

14%

14%

14%

29%

21%

36%

50%

14%

21%

43%

7%

50%

57%

36%

36%

57%

Frequency Distribution
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Did not meet requirements

Partially met requirements

Meets minimum requirements

Proficient



Revised 7.6.12 Page 83 
 

  

12%

4%

4%

4%

19%

46%
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54%

35%
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5%

31%

27%

42%

50%

23%
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19%
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and problems to be solved.

Described your company’s Situation 
(SWOT) Analysis by explaining at 

least three items for each element.
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two micro factors
affect this case.

Provided an action plan for this case
including how to prevent a future

similar occurrence.

Clarity, writing (third person voice),
mechanics, and formatting

requirements.

Frequency Distribution
On-campus
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Partially met requirements

Meets minimum requirements

Proficient
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IV. Faculty Learning Outcome #2 
 

Faculty Learning Outcome #2 
Implement an early alert and intervention strategy grounded in continuous assessment 
and responsive engagement (CARE) to help identify and support struggling students. 

Essential Competencies and Indicators Addressed: 
1) Life Map 

 Establish student and faculty contact that contributes to students’ academic, 
personal, and professional growth 

 Seek out struggling students and identify options through dialog and 
appropriate referrals. 

 Guide students in developing academic behaviors for college success. 
 

Adequate Preparation 
An understanding of LifeMap was the first essential requirement to achieve FLO #2.  Per 
the Essential Competency description, “Valencia educators will design learning 
opportunities that promote student life skills development while enhancing discipline 
learning.  Through intentional inclusion of growth-promoting strategies, instructors, 
counselors, and librarians will facilitate the students’ reflection, knowledge, and 
appreciation for self and others; gradual assumption of responsibility for making informed 
decisions; and formulation and execution of their educational, career, and life plans.  As a 
result, students can transfer those life skills to continued learning and planning in their 
academic, personal, and professional endeavors.”  
 
Completion of the following courses helped provide an understanding of LifeMap. 
LFMP 2141 – LifeMap 
LFMP 3348: CARE Strategies 
 
Specifically, the LFMP 3348 course I completed was a Mediated Withdrawal Pilot that 
required the creation, implementation, and analysis of a Continuous Assessment and 
Responsive Engagement (CARE) strategy (FLO 2, Artifact 1).  The CARE strategy created 
and implemented in MAR 2011- Principles of Marketing helped increase the percentage of 
students who successfully completed the course.  
 
The following sources were consulted to gain a deeper understanding of CARE and early 
alert interventions. 
 
Faulconer, J., Geissler, J., Majewski, D., Trifilo, J. (2014). Adoption of an early-alert system to 
support university student success. Educational Technology.  45-48. 
 
Lynch-Holmes, K. B., Troy, A. B., Ramos, I. (n.d.). Early alert & intervention: Top practices 
for retention.  
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Valencia College’s Faculty C.A.R.E. initiative (Continuous Assessment and Responsive 
Engagement) White Paper. February 12, 2014. 
 
I was previously an Assistant Campus Dean for a for-profit university.  In this role I met 
with all new students who enrolled at my campus to discuss their career goals, program 
choices, and the importance of communication with their success coaches.  I created a New 
Student Success program and conducted New Student Orientation each quarter introducing 
students to important points of contact, and stressed the importance of communication.  I 
also contacted students who were on academic probation, suspension, and termination to 
discuss obstacles they had encountered, and helped them develop academic plans to get 
back on track and complete their degrees .  The overarching take-away from these 
experiences was the importance of communication.  Many of the students who did not 
succeed did not contact us when they were facing obstacles that could impede their 
academic success, and they did not respond to our communication attempts.   
 

Appropriate Methods 
The products that demonstrate achievement of FLO #2 are documentation of the CARE 
strategy, documentation of written dialog or referrals, and documentation of student 
outcomes.  
 
The CARE strategy began with an Introduction thread posted in the Blackboard course 
shell.  Within the Introduction thread, students were asked the following questions: 

1. Is this your first college course? Yes or No 
2. Is this your first business course? Yes or No 
3. Is this your first online course?  Yes or No 
4. What are you hoping to learn in this course? 
5. How many hours do you expect to dedicate to this class each    

  week? 
6. Do you currently work? Yes or No 
7. If you currently work, how many hours do you usually work each week?  
8. If you currently work, do you travel for work? Yes or No  
9.  If you travel for work, how often do you travel? 
10. Please describe any other commitments that may interfere with your ability 

to ability to successfully pass this course? 
 
Twelve students responded to the questions above, which are compiled in FLO 2, Artifact 2.  
  
The second part of the CARE strategy was the posting of a Kaltura Video in Blackboard.  I 
recorded a video and posted it under the Getting Started section of the course shell.  The 
video was available on the first day of the course and remained posted throughout the 
course.  The video was a recording of my computer screen as I showed the students where 
to locate the course syllabus, resources, and assessments.  As I showed students where to 
locate the course resources, I also discussed each resource.  For example, I opened the 
course syllabus and reviewed the contents of the syllabus so students could see the 
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information in writing as well as listen to me explain the syllabus content.  Expectations 
such as attendance requirements, checking email regularly, and the importance of 
communication were also shared.  The transcript for the Kaltura video is provided in FLO 2, 
Artifact 3. 
 
A third part of the CARE strategy relates to verbiage in the course syllabus regarding 
withdrawals.  In addition to the withdrawal deadline and recommendation to speak with 
an academic advisor before withdrawing from the course, verbiage was included asking 
students to contact me if they were thinking about withdrawing from the course.  During 
that contact, I would have the opportunity to ask students why they were considering 
withdrawing and if there was anything I could do to help.  I emailed all of the students one 
week before the withdrawal deadline for the course, reminding students to contact me if 
they were considering withdrawing.  The withdrawal policy from the course syllabus is 
provided in FLO 2, Artifact 4. 
 
A fourth part of the CARE strategy involved communication.  I emailed students on 
Mondays if they were absent the previous week, did not submit an assessment the previous 
week, or scored below a “C” on an assessment.  In the email, I asked the student(s) to 
respond to my email with an explanation of why they were absent, did not 
complete/submit the assessment(s), or why they thought they scored below a “C” and what 
they could do differently on the next assessment to earn a better grade.  Examples of 
written correspondence are provided in FLO 2, Artifact 5. 
  
I would call students on Tuesdays if I did not receive a response to my email, if the student 
was repeatedly not submitting their work, or if they continued to score below a “C” on 
assessments.   
 
In addition to emails sent to struggling students, emails were occasionally sent to students 
who were doing well in the course to encourage them to keep up the good work.  An 
example is provided in FLO 2, Artifact 6. 
 
Announcements were posted in Blackboard and emailed to the students each Monday to 
guide them with which chapters would be covered, assessments to complete, and 
assessment due dates.  An example is provided in FLO 2, Artifact 7.   
 
Additional announcements were posted and emailed regarding campus closures due to 
Hurricane Irma and extended due dates for assessment completion.  Announcements 
provided in FLO 2, Artifact 8.  
 
By identifying struggling students and developing and implementing a CARE strategy with 
students exhibiting at-risk behaviors, I hoped to help them with positive behavior changes 
that would support their success in the course.  Examples of several obstacles students 
experienced are provided in FLO 2, Artifact 9.  
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A fifth part of the CARE strategy was an end of course survey (FLO 2, Artifact 10).  The 
survey was offered in week 16 for five extra credit points.  The survey contained the 
following five questions: 

1.  Did you watch the Course Navigation Video I posted under Start   
     Here? 
2. If you watched the Course Navigation Video, what content in the   
     video was helpful? 
3. At any time during the course did you consider withdrawing?  If yes,  
     please explain why. 
4. What kept you motivated to complete the course? 
5. Please provide feedback on my communication throughout the  
     course. 

 
A compilation of the end of course survey responses is provided under FLO 2, Artifact 10. 
 
The last part of the CARE strategy was an analysis of student outcomes.  Overall grade 
distribution was compared between a Fall 2017 course that contained the CARE strategy 
and a Spring 2018 course that contained the same summative assessments, but did not 
contain the CARE strategy.  A discussion of the data results are provided under Significant 
Results and the data are provided in FLO 2, Artifact 11. 

 

Significant Results 
 
Seventeen students were enrolled in GEB 2112- Entrepreneurship on August 28, 2017, the 
first day of the Fall Semester.  
 
One student emailed me stating she had to withdraw from the course due to a SAP appeal, 
and financial aid would not pay for the class (FLO 2, Artifact 9). 
 
Two students were sent an email (FLO 2, Artifact 5) the beginning of week two because 
they did not submit a response to the Introduction thread or any of the week one 
summative assessments in week one.  Neither student responded to my email.  One of the 
two students was dropped September 6th for non-payment due to residency and 
enrollment issues (out of state tuition).  The second student was withdrawn as a “No 
Show”.  
 
Three students responded to the Introduction Survey but did not complete any of the week 
one summative assessments.  The three students were emailed (FLO 2, Artifact 5).  Student 
#1 responded that he had not purchased the textbook but he would, and that he was 
looking forward to the course.  Student #1 did not submit any assessments in weeks two or 
three and was sent another email (FLO 2, Artifact 5) but he did not respond.  Student #1 
was withdrawn from the course for violation of the course attendance policy.  
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Student #2 did not respond to my email but dropped himself from all of his Fall classes.  
The student changed his major to Education, and did not need the course.  
 
Student #3 did not respond to my email but dropped himself from the course on August 30, 
2017.  The student changed his schedule from two on-campus and two online full semester 
courses to two full semester and three H2 courses online.  GEB 2112 was an elective course 
for the student and his schedule was changed to all core requirement courses.  
  
The remaining 11 students completed the course.   
 
The first part of the CARE strategy was an Introduction thread asking students to respond 
to 10 questions that would help identify potential obstacles.  Twelve students responded to 
the Introduction thread questions, and a compilation of all of the student’s responses is 
provided in FLO 2, Artifact 2.  
Following is a summary of the responses provided: 
 

Questions 12 Student Responses 
1. Is this your first college course? 12 - No  
2. Is this your first business course?   11 – No, 1 - Yes 
3. Is this your first online course?   11 – No, 1 - Yes 
4. What are you hoping to learn in this 
course? 

All of the responses were related to 
learning about business ownership and 
entrepreneurship.  

5. How many hours do you expect to 
dedicate to this class each week? 

2 – 20  Hours - Range 

6. Do you currently work?  11 – Yes, 1 - No 
7. If you currently work, how many hours 
do you usually work each week? 

20 – 25 Hours - Range 

8. If you currently work, do you travel for 
work? 

11 – No, 1 – No response 

9. If you travel for work, how often do you 
travel?  

Not applicable 

10. Please describe any other  
commitments that may interfere with  
your ability to ability to successfully  
pass this course? 
 

Class load 
Second guesses self 
Work schedule 
Health issues 
Potential job offer 
Time commitment 
Sports practices 
5 – No concerns 
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The main concern from the responses was for the student who was taking their first online 
course and first business course.  Online courses can be challenging for several reasons: 

1. Navigating the course 
2. Discipline to read chapters and learn course concepts 
3. Completing online assessments 
4. Completing assessments on time 
5. Potential lack of communication 
6. Potential lack of rapport – feeling distanced from professor and peers 

 
The CARE strategy was designed to help students overcomes these obstacles.  
 
The second part of the CARE strategy was a Kaltura video I recorded and posted to help 
students navigate the course.  In addition to showing students how to navigate the course, I 
discussed attendance and late assignment policies, and the importance of communication.  
The video transcript is provided in FLO 2, Artifact 3.    
 
The third part of the CARE strategy was verbiage in the course syllabus asking  students to 
contact me if they were considering withdrawing from the course (FLO 2, Artifact 4).  One 
student emailed me that she had to withdrawal due to financial aid (FLO 2, Artifact 9).  Two 
other students withdrew from the course but did not contact me.   
 
The fourth part of the CARE strategy focused on communication.  Weekly announcements 
were posted in the course and emailed to students to help create presence in the course 
room, remind students of the tasks (chapter readings and assessments) to complete each 
week, and encourage them to ask questions and communicate with me.  An example is 
provided in FLO 2, Artifact 7.  Announcements were also posted and emailed regarding 
campus closures and modification of assessment due dates due to Hurricane Irma (FLO 2, 
Artifact 8).   
 
Communication was also achieved by emailing students who were absent, had not 
completed assessments, or scored poorly on assessments.  The students appeared to 
appreciate my concern and responded positively to the provided support (FLO 2, Artifact 
5).  Students who were experiencing obstacles also emailed me (FLO 2, Artifact 9).  It is 
positive that students contacted me for assistance in resolving obstacles they could not 
resolve on their own. 
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The fifth part of the CARE strategy was an end of course survey.  A compilation of the end of 
course survey responses is provided under FLO 2, Artifact 10 but a summary of the 
responses from the nine students who complete the survey follows: 

Questions 9 Student Responses 
1. Did you watch the Course Navigation 
Video I posted under Start Here? 

4 – Yes  
3 – No 
2 - Partially 

2. If you watched the Course Navigation 
Video, what content in the video was 
helpful? 

Disabling pop-up blockers 
Navigating the course 

3. At any time during the course did you 
consider withdrawing?  If yes, please 
explain why. 

9 – No 

4. What kept you motivated to complete 
the course? 

Course content 
Course structure 
Graduating 
New knowledge 
Being a role model 

5. Please provide feedback on my 
communication throughout the course. 

Clear 
Timely 
Useful 
Very good 

 
Two of the students who did not watch some or all of the course navigation video provided 
the following explanations in their response to question two. 
 
“While I did not personally watch the video at first, I did revisit it as a result of this survey and 
can definitely say I would have appreciated it back when I took my first online class a few 
years ago!” 
 
“Even though I did not watch the video completely, I think those videos are a good idea 
because it gives you the basic walk through of how to navigate through the course and 
whatever program you must purchase.” 
 
Following are some of the reasons why students did not consider withdrawing from the 
course: 
 
“I did not. The material challenged me, however I didn’t have any issues retaining the 
information and I sincerely enjoy the content.” 
 
“Never, this class is awesome. Withdrawing would be foolish; this class should be required. 
The material goes into depth covering Entrepreneurship in its realistic entirety, which I found 
to be extremely helpful and completely necessary; specifically, for my professional and 
personal growth. I would highly recommend this course, solely taught by Mrs. Cutter, she is a 
master at her craft and is beyond knowledgeable with Business ventures. She is without a 
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doubt, one of the top Professors and valuable assets at Valencia. It is truly a privilege to have 
been your pupil, not once but twice.”  
 
Student’s motivations for completing the course varied. Following are some of the 
responses to question four: 
 
“My interest in the content and learning new information each week kept me motivated to 
complete the course.” 
 
“The fact that it was very helpful in my business goals as well as the fact I graduate with 
completion of this semester.” 
 
“Being determined to be able to work for myself and help women feel more beautiful about 
themselves kept me motivated to complete this course. On top of that, thus was not a difficult 
course at all.” 
 
“My motivation to complete this class, is not based on that I am graduating this semester. It is 
based on that I have an earnest desire to learn and apply my knowledge in my life, not to 
acquire my A.A degree and work for some company because society told me to. To purely be 
my own boss, work for myself, create my own companies, learn, grow acquire wealth by not 
working for money but having money work for me. I refuse to be apart of the rat race. Quite 
frankly, my motivation has been developing and building since I decided to leave my high 
school to attend Valencia Dual Enrolled full-time, public high school is a waste of time in my 
opinion. My motivation is my faith in God, that He has a plan for my life greater than I can 
even imagine. My motivation is my husband. Lastly, it the promise I made to myself two years 
ago, to be my very best, give my all into everything I do, and that giving up is never an option.” 
 
 
Question five regarding communication is probably the most important evaluator of FLO 
#2 completion as it shows the student’s positive perceptions of the CARE communication 
strategy.  All eight of the student’s responses follow: 
 
“You communicated in a timely manner to my messages. In fact, I really appreciated the fact 
you took 2 hours of your time to help me with my technical difficulties concerning Pearson’s 
etext.” 
 
“Communication throughout the course was always clear and timely, especially with 
announcements and messaging.” 
 
“I think your communication throughout the course was very good. The constant 
announcements and reminders was helpful as well as more than any of my other professor 
provided this semester.” 
 
“Overall, I think the course was amazing. You responded back to all my emails in a reasonable 
time. Speaking for myself, if I don’t get a respond back in a couple hours, I start to panic. I 
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understand that it is unreasonable to expect your professor to respond so quickly, so I try to 
stay calm and wait a couple days. I thank you very much!!!!” 
 
“Your communication was phenomenal. I never felt like something was unclear or that 
assignments were without detailed explanation, quite the opposite. Everything was very fluid 
and direct. I also truly appreciate the emails you would send every week and the ones you sent 
personally to me; my sincere apologies for not being able to reply and thank you; each one 
was read and was greatly appreciated. “ 
 
“I felt like this was one of the most successfully executed online classes I’ve worked on. I 
absolutely love pacing the material on my own time, which worked out very well for me. I also 
feel that you clearly remained in touch with the students with regard to announcements and 
communication; although I didn’t really say much to you throughout the duration, I felt 
comfortable knowing you’d be there if I needed to ask you any questions. Thanks for 
everything!” 
 
“I really appreciated the email updates and thank you very much for letting me turn that one 
assignment in late.” 
 
“I did not contact you throughout the course. However, the reminders of work were very 
useful.” 
 
The last part of the CARE strategy was an analysis of student performance.  A comparison 
of students’ final course grades and assessment grades were compared between the Fall 
2017 semester and the Spring 2018 semester.  Both courses were provided with a course 
navigation video, the weekly announcements, and emails to struggling students.  However, 
the Spring 2018 course did not include the survey questions in the Introduction, the end of 
course survey, and Hurricane Irma was not a factor.  

 
Final course grade distribution in Fall 2017 and Spring 2018.  
 
 

Fall 2017  
# of students 

% of students* Spring 2018 
# of students 

% of students Letter Grade 
Earned 

 5 45% 8 38% A 

2 18% 9 43% B 

2 18% 1 5% C 

2 18% 3 14% D 

0 0% 0 0% F 

 
*Does not equal 100% due to rounding 
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The fall course only had 11 students compared to 21 in spring, which has some influence 
on the percentage of students earning each letter grade.  Although there appears to be a 
significant difference in students earning a “C” in the course, there were only two students 
in Fall 2017 and one student in Spring 2018.  Of significance is the increased percentage of 
students earning a “B” in the spring semester (2 students in Fall 2017 and 9 students in 
Spring 2018).   
 
For the fall semester, the first student who earned a “D” started the course with two weeks 
free access to the publisher’s resources to complete the weeks one and two assessments.  
However, she was a dual enrollment student who did not have transportation to go to the 
West Campus bookstore to purchase her textbook.  Furthermore, she had a book voucher 
and could not purchase the textbook online from Pearson.  The student was referred to the 
bookstore to ask if they could send the textbook via interoffice mail from the West Campus 
bookstore to the East Campus bookstore, where the student could pick up the course 
textbook.  The student continued communicating with me but did not purchase her 
textbook until week seven.  I reopened the missed assessments for her but she did not 
complete three of the reopened assessments, one of the week eight assessments, and none 
of the week thirteen assessments.  Our correspondence is included under FLO 2, Artifact 9.  
 
The second student who earned a “D” did not submit any of the summative assessments for 
weeks one or twelve, the week 16 reflection paper, or the end of course survey.  An email 
was sent to the student to allow them to make-up the assessments for chapters one and 
twelve but the student did not respond or complete them (FLO 2, Artifact 5).  
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For the spring semester, three students earned a “D” in the course.  The first student did 
submit the reflection paper and did not score well on many of the quizzes.  Time spent on 
the quizzes was relatively short, which suggests the student rushed through the 
assessments.  The second student did not complete five of the summative assessments.  The 
third student did not submit six of the summative assessments.  
 

Reflective Critique 

A. General Reflection 

In completing FLO #2, the importance of communication between faculty and 
students was demonstrated.  The Introduction thread survey identified one student 
who was taking their first business course and first one online course, which could 
have been an obstacle but wasn’t. I believe the course navigation video was 
beneficial to this student. Other students faced obstacles such as lack of 
transportation to purchase the textbook, technology issues, and lack of electricity to 
Hurricane Irma but all of these obstacles were overcome with effective and timely 
communication.   
 
There were several withdrawals in each course.  Students who withdrew from the 
course did so because of financial aid, tuition, or degree requirements not because of 
course content or assessments.  Other students were withdrawn as a “No Show” or 
for violation of the course attendance policy.  I see these as areas of opportunity.  
GEB 2112 is an elective for many students.  Several students dropped themselves 
from the course due to graduation requirements and the need to take other core 
course requirements.  Perhaps meeting with an advisor prior to course registration 
could minimize the number of students who self-enroll and then drop the course 
and the number of students who are withdrawn as a “No Show”.   
 
In future sections of GEB 2112, I can email students approximately one week before 
the course starts to welcome them to the course, provide textbook information and 
the course syllabus, and remind them to communicate with an advisor to ensure 
they are taking courses that align with their programs and goals.     

B. Critical Evaluation of Each Essential Competencies & Indicators in this FLO 

1. Life Map 
 Establish student and faculty contact that contributes to students’ academic, 

personal, and professional growth. 

 Seek out struggling students and identify options through dialog and appropriate 

referrals.  

 Guide students in developing academic behaviors for college success. 
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Reflection: 
 

The developed CARE strategy greatly facilitated communication with my students.  

The introduction thread survey to identify potential obstacles to success, the weekly 

announcements, emails to students demonstrating at-risk behaviors, emails to students 

acknowledging their positive behaviors, and the end of course survey all reflect 

positive contact that contributes to the students’ academic, personal, and professional 

growth.  The end of course survey results showed me that appreciation students had 

for my communication efforts, and even students who did not respond to my 

communication attempts received and appreciated the communication.   

 

Weekly monitoring of the grade book helped me identify students who were absent, 

students who did not complete assessments from the prior week, and students who 

scored poorly on assessments.  Continual monitoring of the grade book helped me 

identify students who were demonstrating at risk behaviors so that I could reach out 

to them and offer them guidance and support.  One specific example was the student 

who had a book voucher.  She could not purchase the book from the publisher with 

the voucher and she did not have transportation to the West Campus.  She eventually 

purchased her textbook with guidance to contact the West Campus bookstore and ask 

them to send her textbook via interoffice mail to the East Campus bookstore.  The 

West Campus bookstore accommodated her request and solved her problem.   

 

The weekly announcements helped keep students on track because they were 

continually reminded of which chapters to read, assessments to complete, and 

assessment due dates.  Students shared their appreciation for consistent due dates, 

predictability of assessment requirements, and the course structure.  The structure, 

consistency, and communication I provided assisted students in their course success.  
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C. Supporting Artifacts for FLO#2 
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FLO 2, Artifact 1 – CARE Strategy for LFMP 3348  

 
CARE Plan Template 

Name: __Cheri Cutter________________Discipline:_____Business___________ 

Needs Assessment 

 

 

Identify specific behavior(s) 
that seem to be interfering 
with your students’ success in 
your class. 

Students need additional support understanding the course material so they can 
effectively apply the course concepts in real-life contexts.  
 

Explore possible causes and 
collect evidence of the cause. 
(This is a good place to use 
formative assessments to 
discern reasons for students’ 
performance issues.)   

Many of the students do not read the textbooks or have not fully developed the 
ability to critically analyze and apply the information.  If students are quizzed on a 
specific concept (definition, related concepts, etc.) they can usually recall what was 
discussed. They are also able to find answers in their texts or via an electronic 
source. However, when the students have to apply the concept to a scenario that 
has not already been provided, some of them don’t always know how to do it. 

 
Expert Perspective 
Identify  the specific literature 
and Valencia support services 
reviewed in previous modules 
that you will use to construct 
your intervention 
 

 Information from several of the Assessment, Inclusion and Diversity , and Learning-
Centered Teaching Strategies professional development courses will be utilized to 
construct my intervention. 
ASMT 2121 – Assessment as a Tool for Learning    
ASMT – 2910 – Classroom Assessment Techniques 
ASMT 3353 – Authentic Learning/Online Assessment 
INDV – Inclusion and Diversity 
LCTS 2111 – Collaborative Learning 
LCTS 2222 – Case-based Teaching  
LCTS 2224 – Interactive Lecture 
LCTS 2226 – Write to Learn 
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Assessment methods 
 

Formative Assessment  

Type/Name: 
 

Purpose:   To monitor student’s ability to apply the course concepts to real-life 
scenarios.  
Description:  I will conduct an interactive lecture on a course concept, and then put 
students into groups to assess whether or not they are able to apply the concepts. 
For example, after explaining the 4Ps of the marketing mix (product, price, place, 
and promotion), students will have to work together to develop a product that does 
not currently exist or is differentiated from what is already available. They will need 
to apply and justify their pricing strategy, discuss where the product is available (and 
possibly how the good got there), and how they will promote their product.  
How will you provide prompt feedback?  
The groups will present their ideas to the class and I will have the opportunity to ask 
questions that were not fully or correctly answered such as why they chose a 
particular pricing strategy to make sure they understand the logic behind their 
choices. 
Grading Rubric/Evaluation Criteria (attach):  
This assessment will not be graded as it is a way to monitor whether or not students 
understand the concepts and how to effectively apply them. 
Assessment document name (attach file in pdf): 

Summative Assessment  

Type/Name: 
 

Purpose:   To evaluate student’s understanding of the course concepts.  
Description:  Students are required to write a concept paper at the end of the 
course, which requires them to apply the 4Ps of the marketing mix to a fictional 
business they create.  
How will you provide prompt feedback? 
The concepts papers are evaluated to assess whether or not the course concepts are 
logically and correctly applied.  
Grading Rubric/Evaluation Criteria (attach): The grading rubric is at the end of this 
document. 
Assessment document name (attach file in pdf): The course projects directions are 
at the end of this document. 
 

Intervention Methodology 

 

 

In a sentence or two, provide 
an overview of your 
intervention. 

My intervention involves the use of real-life scenarios in the classroom and online 
discussions. Rather than just discuss the concepts in the text, I will challenge them 
more to come up with specific real-life examples in the business world.  
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Describe the steps of the 
intervention; include both your 
actions and the students’ 
actions.  This could be a lesson 
in class, an individual 
conference, an online 
discussion board, etc.   

Your actions 
I am going to bring more real-life examples of current business events into the 
classroom. I am also going to start each semester with a sign-up sheet and have 
students pick a week to bring a current news article related to that week’s topic.  
I am also going to ask the students for more specific examples related to the course 
content during interactive lectures. For example, when talking about business ethics, 
I will share specific examples, but also give the students real-life scenarios they will 
need to discuss in groups and make executive level decisions.  
I am also going to require students to check-in with me once or twice throughout the 
semester regarding their end of course project. 
Students actions 
Students will find a relevant news article, share it with the class, and discuss how the 
article is related to that week’s content. Students will need to be more involved in 
the interactive lectures, research current events, and be able to apply the course 
content to real-life scenarios. Students will have to come to the check-ins prepared 
to discuss what they are working on so they are not waiting until the last minute to 
start their projects. 

How will you measure the  
effectiveness of your 
intervention? Be specific about 
the tool you will create.  
Identify whether you will use a 
control group or pre/post 
assessment for comparison.   

Many of the exams are application based questions so I should see an improvement 
in exam scores. 
 
The end of course project is also application based so students’ should be able to 
produce better quality papers and their grades should improve. 
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GEB 1011- Introduction to Business 

Course Project Requirements 

Due week 14 and worth 100 points 
                           

Following are the directions, formatting requirements, and grading rubric for the written 

assignment in this course. This paper summarizes the entire semester course content and allows 

you to demonstrate your understanding and application of the course material.  

 

Think of a small fictional company you would like to start. This must be a unique 

concept that is not already in existence. All content must be your own and should not be a 

replication of an existing company.  

 

Write a six to eight (6-8) page paper in which you: 

1. Provide an Introduction of your company. Include your company name, industry, main product 

and/or service. Specify the exact city and state where your company is located. Explain why you 

chose this company, industry, product and/or service offerings, and location.  

2. Describe the Legal Form of Business Ownership you would choose for this company and 

explain why you chose this form of business ownership. Justify your choice by explaining legal 

liability. 

3. Describe how you would use Supply and Demand to determine the products/services your 

company would provide. Include how this will affect the pricing of your company’s 

product/service. 

4. Describe your company’s Strategic Plan including a brief description of your company’s goals 

& objectives. Include a SWOT analysis (list at least three (3) items per section). 

5. Describe how you would implement the four Management Functions in your company. You 

must name and describe all four functions (Planning- must name at least one type of plan used), 

Organizing- must name your actual organizational structure, Leading- must name one leadership 

style used & Controlling- how does your company measure success?). 

6. Describe the process you would use to Recruit, Hire, and Train your employees. 

7. Describe how you would approach the Marketing Mix for your company (the 4 Ps).  

a) Product: Thoroughly explain the product(s)/service(s) you are selling.  

b) Price: Explain how you developed your pricing structure for the items/services. 

Include at least one pricing method as described in the text book.  

c) Place: Describe your method of distributing your product to the 

intermediary/customer.  

d) Promotion: Describe how your will promote your product/service (i.e., advertising, 

sales promotion, etc.). Specify three (3) methods you will employ. Also include the 
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media that you will use to advertise your product/service (TV, trade shows, samples, on-

line, etc.).  

8. Describe how you would develop and use the three key Accounting Statements in your 

company. You must name and describe all three financial statements & explain how they will 

used in your company. 

9. Provide a brief Conclusion, which summarizes the important points in your project. 

 

 

Your assignment should follow these formatting requirements: 

 Be typed, double-spaced, using Times New Roman black font (size 12), with left-justified 

one-inch margins on all sides.  

 Include section headings to clearly demonstrate which assignment question you are 

responding to. You must use the bold italicized terms provided in each assignment 

requirement above for your headings. Main topics within each section should be in separate 

paragraphs with 3-5 complete sentences in each paragraph. The first line of all paragraphs 

should be indented. 

 Numbers 10 or larger, type the number. Less than 10, type the word (one, two, etc.) 

 Financial figures are to be written as $50 (not fifty dollars); $1,500 (not one thousand, five hundred 

dollars); $1M (not one million dollars); $3.2B (not three billion, two hundred million dollars).   

 Include a cover page containing the title of the assignment, your name, my name, the course 

title, and the date. This information should be centered. The cover page is not included in the 

required assignment page length. 

 Include a reference page with at least five (5) academic quality references. At least one in-

text citation must be included within the body of the paper for each listed reference. Citations 

and references must follow APA format. The reference page is not included in the required 

assignment page length. 

 APA resources and templates will be provided.  
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Criteria 
Did Not Meet 
Requirements 

69% and below 

Partially Met 
Requirements 

70-79% C 

Meets Minimum 
Requirements  

80-89% B 

Proficient 
90-100% A 

1. Provided an Introduction 
and explained why you chose 
this company, the industry, 
product and/or service 
offerings, and location.  
Weight 10% 

Did not submit or 
minimally provided an 
introduction and 
explained why you chose 
this company, the 
industry, product and/or 
service offerings, and 
location. 

Partially provided an 
introduction and 
explained why you chose 
this company, the 
industry, product and/or 
service offerings, and 
location. 

Briefly provided an 
introduction and 
explained why you chose 
this company, the 
industry, product and/or 
service offerings, and 
location. 

Satisfactorily provided 
an introduction and 
explained why you 
chose this company, 
the industry, product 
and/or service 
offerings, and location. 

2. Described the Legal Form 
of Business Ownership you 
would choose for this 
company and explained why. 
Justified your choice by 
explaining legal liability. 
Weight 10% 

Did not submit or 
minimally described the 
Legal Form of Business 
Ownership you would 
choose for this company 
and explained why. Did 
not or minimally justified 
your choice by explaining 
legal liability. 

Partially described the 
Legal Form of Business 
Ownership you would 
choose for this company 
and explained why. 
Justified your choice by 
explaining legal liability. 

Briefly described the 
Legal Form of Business 
Ownership you would 
choose for this company 
and explained why. 
Justified your choice by 
explaining legal liability. 

Satisfactorily described 
the Legal Form of 
Business Ownership 
you would choose for 
this company and 
explained why. Justified 
your choice by 
explaining legal liability. 

3. Described how you would 
use Supply and Demand to 
determine the 
products/services your 
company would provide. 
Included how this has 
affected the pricing of your 
company’s product/service. 
Weight 10% 

Did not submit or 
minimally described how 
you would use Supply and 
Demand to determine the 
products/services your 
company would provide. 
Did not or minimally 
included how this has 
affected the pricing of 
your company’s 
product/service. 

Partially described how 
you would use Supply 
and Demand to 
determine the 
products/services your 
company would provide. 
Included how this has 
affected the pricing of 
your company’s 
product/service. 

Briefly described how 
you would use Supply 
and Demand to 
determine the 
products/services your 
company would provide. 
Included how this has 
affected the pricing of 
your company’s 
product/service. 

Satisfactorily described 
how you would use 
Supply and Demand to 
determine the 
products/services your 
company would 
provide. Included how 
this has affected the 
pricing of your 
company’s 
product/service. 

4. Described your company’s 
Strategic Plan including a 
brief description of your 
company’s goals & 
objectives. Included a SWOT 
analysis (listed at least three 
(3) items per section). 
Weight 10% 
 

Did not submit or 
incompletely described 
your company’s Strategic 
Plan including a brief 
description of your 
company’s goals & 
objectives. Did not submit 
or minimally included a 
SWOT analysis (listed at 
least three (3) items per 
section). 

Partially described your 
company’s Strategic Plan 
including a brief 
description of your 
company’s goals & 
objectives. Partially 
included a SWOT 
analysis (listed at least 
three (3) items per 
section). 

Briefly described your 
company’s Strategic Plan 
including a brief 
description of your 
company’s goals & 
objectives. Briefly 
included a SWOT 
analysis (listed at least 
three (3) items per 
section). 

Satisfactorily described 
your company’s 
Strategic Plan including 
a brief description of 
your company’s goals & 
objectives. Included a 
SWOT analysis (listed at 
least three (3) items 
per section). 

5. Described how you 
would implement the four 
Management Functions in 
your company. All four 
functions were named and 
described.  
Weight 10% 

Did not submit or 
minimally described how 
you would implement 
the four Management 
Functions in your 
company. Did not 
submit or minimally 
named and described all 
four functions. 

Partially described how 
you would implement 
the four Management 
Functions in your 
company. Partially 
named and described 
all four functions. 

Briefly described how 
you would implement 
the four Management 
Functions in your 
company. Briefly 
named and described 
all four functions. 

Satisfactorily 
described how you 
would implement the 
four Management 
Functions in your 
company. 
Satisfactorily named 
and described all four 
functions. 

6. Described the process 
you would use to Recruit, 

Did not submit or 
minimally described the 
process you would use 

Partially described the 
process you would use 

Briefly described the 
process you would use 

Satisfactorily 
described the process 
you would use to 
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Hire, and Train your 
employees. 
Weight 10% 

to Recruit, Hire, and 
Train your employees. 

to Recruit, Hire, and 
Train your employees. 

to Recruit, Hire, and 
Train your employees. 

Recruit, Hire, and 
Train your employees. 

7. Described how you 
would approach the 
Marketing Mix for your 
company (the 4 Ps).  
Weight 10% 

Did not submit or 
minimally described how 
you would approach the 
Marketing Mix for your 
company (the 4 Ps). 

Partially described how 
you would approach 
the Marketing Mix for 
your company (the 4 
Ps). 

Briefly described how 
you would approach 
the Marketing Mix for 
your company (the 4 
Ps). 

Satisfactorily 
described how you 
would approach the 
Marketing Mix for 
your company (the 4 
Ps). 

8. Described how you 
would develop and use the 
three key Accounting 
Statements in your 
company.  
Weight 10% 

Did not submit or 
minimally described how 
you would develop and 
use the three key 
Accounting Statements 
in your company. 

Partially described how 
you would develop and 
use the three key 
Accounting Statements 
in your company. 

Briefly described how 
you would develop and 
use the three key 
Accounting Statements 
in your company. 

Satisfactorily 
described how you 
would develop and 
use the three key 
Accounting 
Statements in your 
company. 

9. Provided a Conclusion, 
which summarizes the 
important points in your 
project. 
Weight 10% 

Did not submit or 
minimally provided a 
Conclusion, which 
summarizes the 
important points in your 
project. 

Partially provided a 
Conclusion, which 
summarizes the 
important points in 
your project. 

Briefly provided a brief 
Conclusion, which 
summarizes the 
important points in 
your project. 

Satisfactorily provided 
a Conclusion, which 
summarizes the 
important points in 
your project. 

10. Included at least five (5) 
quality references. 
Weight 5% 

No references provided. Does not meet the 
required number of 
references. Some 
references were poor 
quality choices. 

Meets number of 
required references. 
Some references were 
poor quality choices.  

Meets or exceeds 
number of required 
references. All 
references were high 
quality choices.  

11. Clarity, writing, 
mechanics, and formatting 
requirements. 
Weight 5% 

More than 11 errors 
present.  

8-10 errors 4-7 errors present 0-3 errors present 
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FLO 2, Artifact 2 – Student Responses to Introduction Thread 
 
Survey Question Summarized Responses 

1. Is this your first college course? 12 - No 

2. Is this your first business course? 11 - No, 1 – Yes* 

3. Is this your first online course? 11 – No, 1 – Yes* 

4. How many hours do you expect to 

dedicate to this course each week? 

Range: 2- 20 

5. Do you currently work? 11 – Yes, 1 - No 

6. If you currently work, how many hours do 

you usually work each week? 

Range: 20 - 55 

7. If you currently work, do you travel for 

work? 

11 - No 

8. If you travel for work, how often do you 

travel? 

N/A 

*The student taking their first business course is not the same student taking their first online 

course.  

 

9. What do you hope to learn in this course? 

“I'm hoping to learn how business owners figure out how they raise capital and how to figure out just how much 
they will need. I also hope to discover many of the resources out there, educational, governmental and private.” 
 
“I am hoping to learn the pros and cons of being and becoming an entrepreneur. I also hope to learn good 
networking skills and different ways to keep my business profitable.” 
 
“I'm hoping to learn what it takes to start up a business and how to make connections in which to help maintain it.” 
“I am hoping to add to my knowledge and experience on the subject of entrepreneurship; to learn more structural 
aspects.” 
 
“I am hoping to learn more in depth about being an entrepreneur. For example, thinks like how you become one 
and how you stay one without failing miserably.” 
 
“I am hoping to gain the knowledge required to maintain and operate a successful business.” 
 
“I hope to learn how to even begin a business whether it is an online business or a store or a restaurant.” 
“what i need to do to start and keep my small business” 
 
“I'm hoping to have a more detailed knowledge of how to start a business. right now i know what what my high 
school economics class taught me and what my intro to business class from Valencia taught me. but they are an 
over view of entrepreneurship. i want something more in depth so when i do take that entrepreneurial RISK, its 
minimal” 
 
“I'm hoping to continue to develop a foundational understanding of Entrepreneurship. By that, I mean learn about 
concepts that I could use with both the company I currently work for, as well as possibly a future business endeavor 
I may take on my own.” 
 
“I am hoping to learn a few essentials of business management from this course. I want to develop my skills in 
order to one day open my own business.” 
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“I hope to learn about what it takes to successfully start and maintain a business” 
 

10. Please describe any other commitments or concerns that may interfere with your ability to be 

successful in this course. 

 
“I'm taking 5 classes this term in order to finish my AS degree by the end of the year. I'm just a little concerned if its 
too much of a work load to shoot for straight A's.” 
 
“I tend to second guess myself a lot. I would like to be able to speak to my professor via email for phone in a timely 
manner.” 
 
“I am taking two classes, other than that nothing whatsoever.” 
 
“No concerns”  
 
“The only thing that would get in the way of my success would be my work schedule but I usually find a way to 
make things work.” 
 
“I have fibromyalgia which may interfere with my ability to be 100% successful in this course.” 
 
“As long as the syllabus is clear, there should be no problems.” 
 
“I am deciding sometime in the next 2 weeks if I want to work with a guy who offered me a job. I'd work 40-50 
hours a week and I would travel within a 3 hour radius of my house. From how he has described it, I don’t think it'll 
be an issue.” 
 
“I have no concerns that I will not be able to find success in this course. Thank you!” 
 
“I do not expect any other commitments to interfere with this course.” 
 
“I play basketball and run track year round.” 
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FLO 2, Artifact 3 – Kaltura video transcript 
 
 Hello class. Thank you for taking the time to view this short video. It's going to help you to navigate the course 

especially if this is your first college class or your first online course.  I have recorded my screen and I'm going to 

take you through how to locate some of the resources. 

  If you go under the Getting Started tab you'll see a start here message. Please make sure that you've read through 

this information and note most of the assessments are due on Sundays with the exception of week thirteen because it 
is a short week with the Thanksgiving holiday and Week sixteen which is the final week in the class. The week 

sixteen reflection paper is due on a Friday so please go ahead and note that in your planner or whatever resource 

you're using to help keep you on track. 

  Right here you're going to see the course syllabus. When you click on the link it's going to open in a Microsoft 

Word document for you so that you are able to print it or to save it somewhere for easy future reference. 

There are a few things that I want to highlight in the syllabus. 

  Right here you will see my office information. I'm on the west campus, building eleven, room three forty seven. 

This is my office phone number and my email address. 

  My office hours are posted right here for you. If you would like to make an appointment to come see me during 

office hours please send me an email and we can schedule something during my office hours. I am usually 

somewhere on campus but I'm not always in my office so I do encourage you to schedule an appointment ahead of 

time so that I can make sure that I am there. 

  If you scroll down you can see the textbook information. It is critical that you purchase the access code for this 

specific textbook because this is where you will be accessing all of the assessments for the course. When you 

purchase the access code it comes with an e-text. If you are comfortable using the text you do not need to purchase 

the loose leaf or hard copy of the textbook, which will save you a little bit of money. But you have to have the 

access card or access code.  You can go to the campus bookstore and they have a loose leaf version of the book 
available for you. I know some people like to have something they can hold in their hands to read. When you 

purchase the loose leaf copy of the book it does come with an access card. I'll explain a little bit more about that but 

the access code for the textbook is the most important thing that you need. 

  For this course this is how you're going to be evaluated. You can read through this later but I have a breakdown of 

the points for you. The main thing that I want to show you is there's a schedule of classes at the end of the course 

syllabus and each week I've posted the date for the Monday that begins that week, what will be covering that week, 

what you need to submit, and the due dates.  As mentioned every single week has a Sunday due date with the 

exception of week thirteen and Week sixteen which is going to be a Tuesday in week thirteen and a Friday in Week 

sixteen.  You'll also see over here that the points possible for the assessments that you're submitting each week so 

please use this calendar to help keep you on track for what's due. 

  All of the assessments are open in the course for you so please feel free to work ahead. I do not accept late 

assessments.  Actually as soon as it turns eleven fifty nine pm on Sundays your access closes so you cannot access 

the materials anymore after eleven fifty nine PM each Sunday.   If you know that you're going to be traveling for 

work, you have a wedding, a vacation, or you know you're working extra one week, or whatever you have planned, 

just go ahead and complete those assessments ahead of time and then that way you know that you can stay on track. 

  The other thing that I want to mention is up here under attendance.  This is an online class so each week you have 
assessments that are due by Sunday's. As long as you submit at least one of the assessments that are due that week 

you are marked present. If a week goes by and you have not submitted anything that was due that week you’re 

marked absent. You are allowed two absences in the course per semester. If you miss more than two weeks you are 

automatically withdrawn from the class. I will send you an email once you've reached the second absence to let you 

know if you have any future absences you will be withdrawn. Please make sure that you are submitting at least 

something every single week. Preferably all of it for you to have the greatest success in the course but for whatever 

reason you have something crazy going on one particular week at least go in and submit something so you don't get 

any of those absences. 

  All right so that is the course syllabus. 

  If you go in you'll see I've separated your course material by weeks. 

  And so if you go ahead and click on week one. 

  You'll see the layout of all of the weeks is the same.  Going through the first week for you you'll see there is a 

chapter overview, the Chapter one objectives, and then the requirements that are due. These will align with the 

calendar that I posted at the end of the course syllabus so you can look through each week OK these are the things 
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that I need to do to make sure that I'm on track for week one. All of the items that are here are listed underneath for 

you.  First you’ll see Introduce Yourself in the Discussion Forum. You're going to introduce yourself here and in the 

forum there is a short survey. Please complete the survey by Sunday.  There is a PowerPoint that corresponds to 

each one of the chapters. Please read chapter one in your textbook and then down here you will see the assessments 

that are due. I mentioned you need to purchase an access code for this course in order to complete the assessments. 
These are the individual assessments so when you click on any of them it's automatically going to take you to the 

my entrepreneurship lab. Now the first time that you click on it it's going to ask you to register your access code. I 

have already registered so obviously I don't need to do it but in order for you to get in the materials you'll first have 

to register. If you did not already purchase your access code it will allow you to register for two weeks temporary 

access. Please go ahead and do this to help keep you on track and then if you're waiting for financial aid to pay, a  

check, or something else, you then have the option of purchasing the  access code. You can purchase it directly from 

Pearson and the cost is a little bit less than the bookstore because you're only purchasing the access card with etext. 

  If you get it from the campus bookstore you're also purchasing the loose leaf version of the book. Another note is 

when you click on the videos click on the chapter one video and you'll see the questions are here but they don't show 

the link to the video.  Click on the first question and the video link will appear. 

  You'll click right here to play the video and then answer a series of multiple choice questions based on that video. 

Most of the chapter videos have five questions but you might have four or six but generally it's five. Click on the 

first question, here's the link to the video, and go ahead and click that. If you have a pop up blocker, you're going to 

want to remove that as you can see this opens a new screen. If you have a pop up blocker on it will not open this 

new screen so go ahead and allow pop ups for the Pearson My Entrepreneurship Labs. 

  Once you're done answering all the questions, go ahead and submit. That’s it for the videos.  

   

  When you go to the simulations it's going to provide you a scenario and then it is going to allow you to make 

decisions based on the scenario presented. Make sure you read your chapter first. Go ahead and look through the 
PowerPoints, make sure you're comfortable with the material, and then go ahead and answer the simulation 

questions. I recommend complete the video assessment first so you can see real life application of those chapter 

concepts, and then go into the simulation and see how well you can apply the concepts. You'll see the Chapter one 

simulation. You're going to click on the link and it's going to open in another screen for you. The simulation will 

give you a little bit of background and then walk you through different scenarios. You're going to have to make 

decisions based on your knowledge of the information that's in the chapter and decide what is the best decision to 

make. 

  Given this information sometimes your responses could be a little bit subjective but make your decisions based on 

the information provided in the scenario. Don't overthink it; just think about how the concept was explained in the 

text book and how the concept fits with the scenario. 

  Once you submit your responses, you're done with the simulation. They are worth ten points.  

The last thing is the quiz; for the most part these are multiple choice questions and you have one attempt. As you can 

see, due dates are posted and all of the quizzes have twenty five multiple choice questions. Once you hit start test 

make sure you're ready to complete and submit it in the same sitting.  

When you go into your grade book you will see everything you have submitted and you'll see the scores that you 

earned on each one of those assessments. If you scroll down and click on Chapter one quiz, you’ll see your earned 

points, and if you click the review tab it will show you which questions you missed and the correct answer. Please 
use that as an opportunity to review what you got wrong, make sure you understand why you got it wrong, and why 

the answer marked in green is the correct response. If you ever question something that doesn't make sense, please 

don't hesitate to send me an e-mail and maybe just say hey you know I got this wrong I'm a little confused as to why 

and I'm happy to provide an explanation for you. 

  Power Points - I want to note this is the PowerPoint for chapter one. You’ll want to view them in this regular view 

versus slide show. The reason why is you'll see the slide and then some of the slides in the note section down here 

have additional explanations. If you watch it in the slide show view you will not see this note section on the slide 

and you’ll be missing out on some of the information. There are not notes on all of them; this one doesn't have any 

notes but just go through them and make sure that you have this little box open. If you need it to be bigger or if 

there's a lot of text you can always drag the notes box to make it bigger or smaller. 

  All of the weeks will pretty much follow this same format.  If you then go to week two you'll see the overview, 

the PowerPoint, and the assessments that are due.  

The only other thing that I want to show you in the course shell is under resources. If you find that you need 

tutoring, you can click on this Tutoring Help. 
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  Each of the campuses has a Learning Center. You can click on that link and it will give you their hours, location, 

and contact information. There's also free online tutoring via smart thinking. You go ahead and click on that and it'll 

give you additional information. If you don't want to access it from here, you can also access it from your main 

Atlas page. Just sign into Atlas, click on courses, and you'll see tutoring in person and tutoring online right there for 

you. 

  This link is to Student Resources. Especially if this is your first online class, you might want to look through some 

of these online resources. There is our policy on academic integrity and additional tutorials such as technology 

support.  

  Commonly asked questions are right here if you still need help.  The phone number, chat, or you can just create a 

case and they will follow up with you. 

I look forward to working with all of you this next semester and please don't hesitate to reach out to me if you have 

any questions. I'm here to help. 
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FLO 2, Artifact 4 – Withdrawal Policy in Course Syllabus 
 
Withdrawal Policy: 

The student is permitted to withdraw from a class on or before the withdrawal deadline as 

published in the College calendar.  A student is not permitted to withdraw from a class after the 

withdrawal deadline, which is 11/10/17 for this class in the Fall 2017 Semester.  If you are 

thinking about withdrawing from this course, I ask that you please contact me first.  I also highly 

recommend you contact your academic adviser and financial aid counselor as students on 

financial aid may be adversely affected by withdrawing from classes.  The professor is permitted 

to withdraw a student from the class for violation of the professor’s attendance policy with 

written notification to the student prior to the beginning of the final exam period. 

 A student who withdraws from a class before the withdrawal deadline will receive a grade of 

"W." A student who is withdrawn by a professor will receive a grade of "W." A student who is 

withdrawn for administrative reasons at any time will receive a grade of "W" or other grade as 

determined in consultation with the professor.  Any student who withdraws or is withdrawn from 

a class during a third or subsequent attempt in the same course will be assigned a grade of "F".   

Final course grades of "A", "B", "C", "D", or "F" shall be assigned based upon the student's 

academic achievement on all course work. 
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FLO 2, Artifact 5 – Correspondence sent to students who did not submit 

anything in week one: 
 
From: Cheri Cutter - ccutter1@mail.valenciacollege.edu <do-not-
reply@valenciacollege.edu> 
Sent: Monday, September 4, 2017 8:34 AM 
To: Cheri Cutter 
Subject: 201810-GEB-2112-14781: Week One Assessments 
  
Kyle Vidair, Brandon Urias 
 
Hello, 
 
Just touching base as I noticed you did not complete any of the week one assessments, and 
students who are absent the first week of class are withdrawn as a "No Show". If it was not 
your intent to withdraw from the course, please contact me by the end of today, Monday, 
9/4, or you will be withdrawn on Tuesday, 9/5. 
 
Kind regards, 
 
Professor Cutter 
 
Neither student responded.  One of the students was dropped September 6th  for non-
payment due to residency and enrollment issues (out of state tuition). 
The other student was withdrawn – “No Show”.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Revised 7.6.12 Page 111 
 

The email below was sent to three students who responded to the Introduction 
thread but did not complete any of the summative assessments: 
 
From: Cheri Cutter - ccutter1@mail.valenciacollege.edu <do-not-
reply@valenciacollege.edu> 
Sent: Monday, September 4, 2017 8:12 AM 
Subject: 201810 Entrepreneurship GEB-2112-14781: Week One Assessments 
  
Hello, 
 
Just touching base as I noticed you did not complete the week one assessments. I have 
provided links to all of the required assessments in our Blackboard course, they are listed 
in the course syllabus, and they are listed in the weekly Announcements. Please use these 
resources to help keep you on track so that you can earn maximum points in the course.  
As mentioned, you can register for two free weeks of courtesy access if you are waiting to 
purchase your textbook and access code. The access code can be purchased through the 
Pearson MyEntrepreneurshipLab with a credit card or the campus bookstore with financial 
aid. 
 
Please reply to this message so that I know you received it.  
 
Kind regards, 
Professor Cutter 
 
Response from student #1: 
Hello Professor Cutter, 
 
  I'm sorry that I did not complete the week one assessments. Last week I had a lot of surprises. This is 
my first online class, all of my in class courses, besides 2 or 3, have not required a text book. What I've 
done up to this point is wait until after the first week to decide if I need to buy the textbook, that was 
my mistake. I didn't realize that there was a 2 week free access, other wise I would've used that. my 
access code just came in today so I shouldn't have anymore issues. 
 
I look forward to what this class has in store, 
Derek Pruim 
 
From: Cheri Cutter 
Sent: Thursday, September 21, 2017 1:41 PM 
To: Derek Pruim 
Subject: Re: 201810 Entrepreneurship GEB-2112-14781: Week One Assessments 
  
Hi Derek, 
 
Just following up with you, as I don't see you registered on the Pearson site with your access code and 
none of the assessments have been completed. Is everything okay? 
 
Professor Cutter 
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Student #1 did not respond or submit any assessments.  Therefore he was absent weeks two and three 
and was withdrawn from the course for violation of the course attendance policy.  
 
Student #2 did not respond but withdrew himself from all Fall classes.  The student changed his major to 
Education and did not need to take GEB 2112. 
 
Student #3 did not respond but dropped himself from the course on 8/30/17.  He changed his schedule 
from two on-campus and two online full semester courses to two full semester and three H2 courses 
online.  GEB 2112 was an elective course for the student and his schedule was changed to all core 
requirement courses.  
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Examples of emails sent to students who did not submit a summative assessment and the 

students’ responses: 

 
From: Cheri Cutter - ccutter1@mail.valenciacollege.edu <do-not-reply@valenciacollege.edu> 
Sent: Thursday, November 2, 2017 11:09:48 AM 
Subject: 201810 Entrepreneurship GEB-2112-14781: Course Progress 
  
Hi William, 

I noticed you did not complete the chapter five assessments, but have completed everything 

else. Because everything else has been completed I reopened the chapter five assessments for 

you until Sunday, 11/5. Please send me a message when they have been completed so I can 

update the grade book. 

Kind regards, 

Professor Cutter 

 
From: William Randle 
Sent: Thursday, November 2, 2017 11:28 AM 
To: Cheri Cutter 
Subject: Re: 201810 Entrepreneurship GEB-2112-14781: Course Progress 
  
Professor Cutter, 
 
Thank you very much! I appreciate that and I will certainly be completing those. I was upset 
with myself for missing that deadline, and did not expect this opportunity; it really made my 
day!  
 
Thank you, 
Will 

 
From: Cheri Cutter - ccutter1@mail.valenciacollege.edu <do-not-reply@valenciacollege.edu> 
Sent: Monday, October 16, 2017 12:51:45 PM 
Subject: 201810 Entrepreneurship GEB-2112-14781: Chapter Seven Quiz 
  
Hi Juan, 

I hope all is well with you, 

I noticed you were absent last week and did not submit the chapter 7 quiz. Is everything okay? 

Kind regards, 

Professor Cutter 
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From: Juan Rodriguez 
Sent: Tuesday, October 17, 2017 10:39:54 AM 
To: Cheri Cutter 
Subject: Re: 201810 Entrepreneurship GEB-2112-14781: Chapter Seven Quiz 
  
Hello professor, I'm not at my best right now, I've been experiencing family problems and such 
and I wasn't able to complete last week's assignments. If I could make those up I would be so 
grateful. Thank you Professor Cutter for your concern. 
 

From: Cheri Cutter 
Sent: Tuesday, October 17, 2017 2:25:55 PM 
To: Juan Rodriguez 
Subject: Re: 201810 Entrepreneurship GEB-2112-14781: Chapter Seven Quiz 
  
Hello Juan, 
 
You are welcome, and I certainly understand. I extended the quiz 7 due date to Sunday, 10/22 
for you.  
 
I hope you are okay. 
Professor Cutter 
 

From: Juan Rodriguez 
Sent: Sunday, October 22, 2017 10:39:22 PM 
To: Cheri Cutter 
Subject: Re: 201810 Entrepreneurship GEB-2112-14781: Chapter Seven Quiz 
  
Hello professor, I completed the chapter 7 quiz on Tuesday. Thanks again for the extension! 
 

From: Cheri Cutter 
Sent: Tuesday, October 24, 2017 7:10 AM 
To: Juan Rodriguez 
Subject: Re: 201810 Entrepreneurship GEB-2112-14781: Chapter Seven Quiz 
  
You're welcome, Juan.  
 
Professor Cutter 
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FLO 2, Artifact 6 – Example of emails to students doing well in the course 
 

From: Cheri Cutter - ccutter1@mail.valenciacollege.edu <do-not-reply@valenciacollege.edu> 
Sent: Thursday, November 2, 2017 11:06 AM 
To: Cheri Cutter 
Subject: 201810-GEB-2112-14781: Course Progress 
  
Hi Ebony, 

You have been doing a great job in the course. Only five chapters to go!! Keep up the great 

work. 

Professor Cutter 

From: Ebony Gibson 
Sent: Saturday, November 4, 2017 8:02 PM 
To: Cheri Cutter 
Subject: Re: 201810 Entrepreneurship GEB-2112-14781: Course Progress 
  
Good evening professor Cutter,  
 
I don't know why but reading this email has me very excited! I must say this is a class I really 
enjoyed taking. I appreciate it.  
 
Thanks,  
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FLO 2, Artifact 7 – Example of Announcements posted and emailed each 

Monday 
 
Welcome to Week One 
Posted on: Monday, August 28, 2017 12:00:00 AM EDT 
 
Hello Class, 
Welcome to GEB 2112 - Entrepreneurship.  Please take a moment and click on "Start 
Here" under Getting Started to read important information needed for this course.  I also 
posted a brief video within the Start Here link to help you locate the course syllabus, 
assignments, eText, etc. 
 
To help you get organized and stay on track, I will post an announcement each Monday to 
provide you an overview of the required weekly deliverables.  
Following are the items to complete in week one: 

 Click on the Week One link on the left under Course Materials.   

 Respond to the Introduction discussion. 

 Respond to the survey questions. 

 Read chapter one in your textbook. 

 Look through the chapter one PowerPoints.  

 Click on the video link and register with your access code that you purchased for the 

MyEntrepreneurshipLab. If you have not purchased the access code, you can still 

register and use the free two-week temporary access to make sure you stay current 

with your assignments.  Watch the video and answer the questions. 

 Complete the simulation. 

 Complete the quiz.  

 
The week one assessments are due by Sunday, September 3rd. Late assessments will not be 
accepted.  
 
I hope everyone has a great week and please let me know if you have any questions. 
Professor Cutter 
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FLO 2, Artifact 8 – Hurricane Irma Announcements and Email 
 
From: Cheri Cutter - ccutter1@mail.valenciacollege.edu <do-not-
reply@valenciacollege.edu> 
Sent: Thursday, September 7, 2017 8:07 AM 
Subject: 201810 Entrepreneurship GEB-2112-14781: Hurricane Irma 
  
Hello Class, 
 
With the impending hurricane, Valencia will be closed on Friday, 9/8 and will tentatively 
reopen on Tuesday, 9/12.  I know that some of you use the campus computers and others 
may need the time to prepare for the hurricane. As a result, the due date for the week two 
assessments will be changed to Friday, 9/15, pending the impact of the storm. However, 
the week three assessments will be due on Sunday, 9/17, so I encourage you to complete 
what you can in week two so you don't get overwhelmed or fall behind.  
 
Be safe, 
Professor Cutter 

 
From: Cheri Cutter - ccutter1@mail.valenciacollege.edu <do-not-
reply@valenciacollege.edu> 
Sent: Thursday, September 14, 2017 8:08 AM 
Subject: 201810 Entrepreneurship GEB-2112-14781: Assessment Due Dates 
  
Hello Class, 
 
I hope you and your families are safe and doing well. 
 
Valencia College will reopen tomorrow, Friday, 9/15.  Because of the campus closures and 
possible power interruptions, I am extending the assessment due dates from Friday, 9/15 
to Wednesday, 9/20.  
 
Please contact me with any questions or concerns. 
Professor Cutter 

 
From: Cheri Cutter - ccutter1@mail.valenciacollege.edu <do-not-
reply@valenciacollege.edu> 
Sent: Monday, September 18, 2017 10:17 AM 
To: Cheri Cutter 
Subject: 201810-GEB-2112-14781: Action Needed 
 Sent to Four Students 
Ebony Gibson, Adam Ameen, Jayla McClure, Derek Pruim, Brandon Urias 
Hello, 
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I am contacting you because I noticed you did not complete all of the assessments due in 
weeks 2 and 3. 
 
Due to Hurricane Irma I extended the due date for these assessments to Wednesday, 9/20.  
 
Please note we will be completing chapter four this week, and those assessments are due 
by Sunday, 9/24. 
 
I know it will be a busy week, but you can get back on track.  Please let me know if you have 
any questions. 
 
Professor Cutter 
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FLO 2, Artifact 9 – Correspondence demonstrating examples of student issues 
 

GEB 2112 – Entrepreneurship - Fall 2017  
Correspondence with student #1 who had several issues throughout the semester 

 
Correspondence is listed in chronological order with the student’s initial correspondence on top and my 
response underneath. 
Student’s names were removed from all correspondence. 

 
----- Original Message ---- 

Sent on:Monday, September 18, 2017 7:41 AM 

Good afternoon professor, I have been having difficulty with power and internet due to the recent storm, as well as 

having to travel out of state due to the death of a family member. Also, I am a high school student at Timber Creek 

and can't get my textbook unless I travel to West Campus. Is there any way you can provide me with an extra day 

for the assignments as well as a way to access the textbook online? 

 

Sent Monday, September 18, 2017 10:22 AM 
Subject Re:Week 2 & 3 

 
Hello, 

Thank you for contacting me, and I am very sorry for your loss. 

I certainly understand, and your due date has been extended to Wednesday, 9/20. 

An e-text is available on the Pearson site. When you purchase the access code to complete the assessments, you 

automatically receive access to the e-text.  

Kind regards, 

Professor Cutter 

 
----- Original Message ---- 

Sent on:Thursday, September 21, 2017 8:18 AM 

I am locked out of Pearson and do not have access anymore. I don't have a textbook, so I don't have an access code 

to the e-text or any of the assignments. 

Sent Thursday, September 21, 2017 1:03 PM 
Subject Re:assignments 

 
You need to purchase the textbook and access code from the campus bookstore, or you can purchase an access code 
directly from Pearson, which comes with an e-text. Pearson provided 2 weeks of complimentary access for students 

waiting on financial aid, a paycheck, etc. but purchasing the access code is required for continued access to the 

assessments. When are you able to purchase the access code from the bookstore or Pearson? 

Professor Cutter 
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----- Original Message ---- 

Sent on:Sunday, September 24, 2017 5:22 PM 

I have no way to purchase the Pearson code to access the assignments, as I am a dual enrollment student and have to 

use the vouvher from my school. I attend Timber Creek High School on the east side of Orlando with no way to go 

get the textbook from the West Campus. 

Sent Monday, September 25, 2017 9:04 AM 
Subject Re:assignments 

 
I highly recommend you contact the dual enrollment office to discuss your options. I do not have an access code to 

give you as they are single-use codes. They can advise you on how to purchase the access code with your voucher. 

Kind regards, 

Professor Cutter 

 
Sent Tuesday, September 26, 2017 1:42 PM 
Subject Re:assignments 

 
I spoke to the dual enrollment office and due to your inability to come to the West Campus bookstore (because of 

the distance), they suggested you call the West Campus bookstore to advise that you are a dual enrollment student 

with a voucher and limited access to the West Campus to purchase your textbook. Ask them to send the 

required Entrepreneurship textbook for our class (CRN 14781) to the East Campus bookstore, so that you can go 

there to purchase the textbook. 

Please let me know when you have purchased the textbook and access card so that I can extend the assessment due 

dates for you. 

Kind regards, 

Professor Cutter  

 
----- Original Message ---- 

Sent on:Thursday, October 5, 2017 7:29 AM 

Good morning, I have received my access code yesterday, can you send me the link to register and the course ID? 

 

Sent Thursday, October 5, 2017 9:51 AM 
Subject Re:access code 

 
Hello, click on the week six tab under Course Materials and then any of the assessments. It will automatically take 

you to the MyEntrpreneurshipLab for our course to register and enter your access code.  

Kind regards, 

Professor Cutter  
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----- Original Message ---- 

Sent on:Monday, October 9, 2017 10:19 AM 

I have registered my code, are assignments for previous weeks going to be reset or are they still available? 

Sent Monday, October 9, 2017 10:25 AM 
Subject Re:Previous Assignments 

 
I will work with you to help you get caught up, but each assignment has to be reset. Please do this week's work first 
and then I can reset the assignment due dates on the other chapters.  Please message me when you have completed 

the week 7 assessments and then we will go back to chapter 3. 

Kind regards, 

Professor Cutter  

 

----- Original Message ---- 

Sent on:Thursday, November 2, 2017 12:48 PM 

Good afternoon, Can the assignments for weeks 4 and 5 be reset so that I may be caught up by Sunday as well as 

finishing week 10? 

 

Sent Thursday, November 2, 2017 12:55 PM 
Subject Re:remaining assignments 

 
Hello Jayla, 

You already completed the week 4 (chapter 4 assessments) so no worries there. I previously reopened the chapter 5 
assessments, but they were not completed by the extension date. I will reopen the chapter 5 assessments one more 

time but please complete by Sunday, 11/5. 

Kind regards, 

Professor Cutter 

 

----- Original Message ---- 

Sent on:Wednesday, December 13, 2017 8:46 AM 

Over the course of Thanksgiving, I spent most of the week traveling overseas. Is there any way any of the 

assignments from Week 13 can be opened? 

Sent Wednesday, December 13, 2017 10:26 AM 
Subject Re:Week 13 

 
I know many students travel over the Thanksgiving break so I did not assign any assessments that week. I only 

advised that there were multiple assessments due in week fourteen (when we returned from the break) for anyone 

who wanted to work ahead.  

Kind regards, 

Dr. Cutter 
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GEB 2112 – Entrepreneurship - Fall 2017  

Correspondence with student #2 who had technology issues 
 
 

Correspondence is listed in chronological order with student’s initial correspondence on top and my 
response underneath. 
Student’s name was removed from all correspondence. 
 
----- Original Message ---- 
Sent on:Monday, November 13, 2017 5:48 PM 

Good day Professor, 

I'm sorry to bother you, but I had upgraded my account to be able to use the etext and can't get into it. I 
called technical support and they said they can't do anything until you enable the diagnostic. IT Support 
sent me this email to forward to you, all you have to do is click on the link below. Besides clicking the 1st 
link below, the 2nd link lists the steps to enable the diagnostic. I really do apologize, but this is the only 
way they can help me, I tried to ask if there was any other way they could bypass your involvement, but 
they can't and won't because it would violate privacy policies.  

From: Pearson Customer Support <customersupport.reply@pearson.com> 
To: delarosajon@yahoo.com <delarosajon@yahoo.com> 
Sent: Saturday, November 11, 2017, 12:26:29 AM EST 
Subject: Case Number 02852238 : MyEntreprenuershipLab - Your account does not include access to 
this title [ ref:_00Db0e0e2._500b01KV31e:ref ] 
Dear Jonathan De La Rosa, 

Thank you for contacting Pearson Support.  

Your case number is 02852238.  

Hi Jonathan this is Red from Pearson's Higher Support. Since we are not able to see the Diagnostics 
information of your course, I will be needing you to contact your professor to enable the Diagnostics 
information. Here's the link on where your instructor can enable the Diagnostics information on her 
end: https://support.pearson.com/getsupport/s/article/MyLab-Mastering-for-Blackboard-Learn-Enable-
Diagnostics. After your instructor enable the Diagnostics information kindly provide the exported file of 
the Diagnostics information please refer to this link on how to view it:  MyLab & Mastering for 
Blackboard Learn: View Diagnostics. 
 
For your convenience, visit our Pearson Support website for more information. 
 
Thank you again for contacting Pearson Support.   
 
Sincerely, 
John Redeemer 

Pearson Technical Support   

https://support.pearson.com/getsupport/s/article/MyLab-Mastering-for-Blackboard-Learn-Enable-Diagnostics
https://support.pearson.com/getsupport/s/article/MyLab-Mastering-for-Blackboard-Learn-Enable-Diagnostics
https://support.pearson.com/getsupport/kA0b0000000HrxM?name=MyLab-Mastering-for-Blackboard-Learn-Viewing-Diagnostics&fromCase=1
https://support.pearson.com/getsupport/kA0b0000000HrxM?name=MyLab-Mastering-for-Blackboard-Learn-Viewing-Diagnostics&fromCase=1
https://support.pearson.com/getsupport
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---- Original Message ---- 
Sent on:Monday, November 13, 2017 6:32 PM 

Hi Jonathan, 

I sent them the requested diagnotics and added a link to the e-text in our course room under Course 
Materials. Please let me know if you still have difficulty accessing your e-text. 

Kind regards, 
Professor Cutter 

 

----- Original Message ---- 
Sent on:Friday, November 17, 2017 1:05 PM 

Hi Jonathan, 

I just received the following message from Pearson: 

Dear Cheri Cutter, 
 
Thank you for contacting Pearson Support.  
 
Your case number is 03639974.  
 Hi Professor! I just collaborated with the one handling your student's case and forwarded the 
Diagnostics you've sent. The student case is now forwarded to our Engineers and will be fix in no time. 
Thank you for your full cooperation. I'll be closing now the ticket. Have a good day ahead. 
 
Sincerely, 
Ronald 
Account Supervisor. 

 
----- Original Message ---- 
Sent on:Friday, November 17, 2017 10:25 PM 

Hello Professor, 

That's great news. I sincerely apologize for any inconveniences this has caused you. 
 
Sent Saturday, November 18, 2017 6:36 AM 
Subject Re:Re:Re:Re:Re:Re:Re:Technical Difficulties 
 
No worries, just a bit frustrating that it took that long for them to figure out it was an internal error on 
their side. I hope they were able to get everything working for you. 

Kind regards, 
Professor Cutter 
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GEB 2112 – Entrepreneurship Fall 2017  
Correspondence with student #3 impacted by Hurricane Irma  

 

 

Correspondence is listed in chronological order with student’s initial correspondence on top and my 
response underneath. 
Student’s name was removed from all correspondence. 
 
----- Original Message ---- 
Sent on:Friday, September 15, 2017 8:22 AM 

Good morning professor Cutter,  

I just wanted to inform you that the neighborhood I live in still does not have power. I have been trying 
to find a place to go to get the work done even trying to do some at work. It has not been going well. I 
live in  Bartow,Fl (connersville to be exact) if you would like to call to be sure. They have pushed school 
back until Tuesday because so many of us are still without.  

Thanks, 
Ebony 
----- Original Message ---- 
Sent on:Friday, September 15, 2017 9:08 AM 

Hi Ebony, 

Thank you for contacting me. I know a lot of people are still without power and struggling to get back on 
track. I extended the assessment due dates to Sunday, 9/17, but please let me know if you need extra 
time and I am happy to extend them further for you. 

Be safe, 
Professor Cutter 
 
              

----- Original Message ---- 
Sent on:Friday, September 15, 2017 9:19 AM 

Ok. Thank you so much! I will continue to try to get as much done at work as well.  

----- Original Message ---- 
Sent on:Friday, September 15, 2017 9:55 AM 

Sounds good, thank you. 
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---- Original Message ---- 
Sent on:Sunday, September 17, 2017 8:02 AM 

Good morning professor,  

I was informed that my power is back on. I was wondering if you would give me a few days to read & 
complete my assignments that's due today?  

----- Original Message ---- 
Sent on:Sunday, September 17, 2017 8:25 AM 

Hello Ebony, 

That's great news. Does Wednesday, 9/20 give you enough time? 

Professor Cutter 

              

---- Original Message ---- 
Sent on:Sunday, September 17, 2017 8:57 AM 

I think that should be plenty of time.Thank you so much! 

Sent Sunday, September 17, 2017 12:01 PM 
Subject Re:Re:Re:Re:Re:Re:Re:Assignments 
 
You're welcome. 
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GEB 2112 – Entrepreneurship - Fall 2017  
Correspondence with student #4 

 
Correspondence is listed in chronological order with student’s initial correspondence on top and my 
response underneath. 
Student’s name was removed from all correspondence. 

 
From: Waleska Ramos 
Sent: Tuesday, August 29, 2017 9:15:03 AM 
To: Cheri Cutter 
Subject: Re: 201810 Entrepreneurship GEB-2112-14781: Welcome to Week One 
  
I was so excited to take your class however since I had to register on Friday due to a SAP appeal 
not many classes were available. I thought I could take whatever class was available and that's 
when I came across your class. Well that is not the case as I am learning. Financial Aid will not 
pay for this class and the credits earned will not go towards my degree. With that said I will be 

withdrawing from your class. 😞 
 
From: Cheri Cutter 
Sent: Tuesday, August 29, 2017 3:57 PM 
To: Waleska Ramos 
Subject: Re: 201810 Entrepreneurship GEB-2112-14781: Welcome to Week One 
  
Hello Waleska,  
 
I am sorry to hear you will be withdrawing from the course, but certainly understand. Thank 
you for letting me know. 
 
Kind regards, 
Cheri Cutter 
Professor, Business 
Valencia College 
West Campus, Bldg. 11 - 347 
Office Phone: 407-582-1322 
ccutter1@valenciacollege.edu 
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FLO 2, Artifact 10 – End of Course Survey and Results 
 

Please answer the following questions and submit in Week 16 under Survey. 

1. Did you watch the Course Navigation Video I posted under Start Here? 

 
2. If you watched the Course Navigation Video, what content in the video was helpful? 

 
3. At any time during the course, did you consider withdrawing? If yes, please explain why. 

 
4. What kept you motivated to complete the course? 

 
5. Please provide feedback on my communication throughout the course.  

 

  
1. Did you 

watch the 

Course 

Navigation 

Video I posted 

under Start 

Here? 

2. If you watched 

the Course 

Navigation Video, 

what content in 

the video was 

helpful? 

3. At any time 

during the course 

did you consider 

withdrawing? If 

yes, please 

explain why. 

4. What kept you 

motivated to complete 

the course? 

5. Please provide 

feedback on my 

communication 

throughout the course. 

1 Yes Disabling pop-up 

blockers 

Not at all, I really 

enjoyed the 

course. I wish it 

were possible to 
have taken it in 

person. 

The material really kept 

me engaged. I also 

thought the work load 

was right for an online 
class. 

You communicated in a 

timely manner to my 

messages. In fact, I really 

appreciated the fact you 
took 2 hours of your time 

to help me with my 

technical difficulties 

concerning Pearson’s 

etext.  

2 Yes The basic 

information about 

the ins and outs of 

how to get around 

the course and 

find useful tools 

was helpful, 
because it allowed 

me to maximize 

the amount of 

information I 

receive.  

The course has 

been very 

interesting to me 

and I have not 

considered 

withdrawing.  

My interest in the 

content and learning 

new information each 

week kept me 

motivated to complete 

the course.  

Communication 

throughout the course was 

always clear and timely, 

especially with 

announcements and 

messaging. 

 

  1. Did you 

watch the 

Course 

Navigation 

Video I posted 

under Start 

Here? 

2. If you watched 

the Course 

Navigation Video, 

what content in 

the video was 

helpful? 

3. At any time 

during the course 

did you consider 

withdrawing? If 

yes, please 

explain why. 

4. What kept you 

motivated to complete 

the course? 

5. Please provide 

feedback on my 

communication 

throughout the course. 
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3 Yes I found the walk 

through for each 

week’s 

assignments and 

how to open and 

use the online 
program help. As 

all these online 

programs are 

different.  

No The fact that it was very 

helpful in my business 

goals as well as the fact 

I graduate with 

completion of this 

semester.  

I think your 

communication 

throughout the course was 

very good. The constant 

announcements and 

reminders was helpful as 
well as more than any of 

my other professor 

provided this semester. 

4 I started 

watching the 

video but I 

did not 

complete it. 

This is not 

my first 

online class 

and I felt 

like the 

video was 

basically 

things I 

already 

knew.  

Even though I 

did not watch 

the video 

completely, I 

think those 

videos are a 

good idea 

because it 

gives you the 

basic walk 

through of how 

to navigate 

through the 

course and 

whatever 

program you 

must purchase.  

I never 

considered 

withdrawing 

from this 

course because 

you can never 

know too much 

about 

entrepreneurshi

p. Things 

change every 

day and people 

come up with 

new ideas. 

Some ideas can 

help you and 

yours could 

possible help 

someone else. 

 

Being determined 

to be able to work 

for myself and help 

women feel more 

beautiful about 

themselves kept me 

motivated to 

complete this 

course. On top of 

that, thus was not a 

difficult course at 

all.  

Overall, I think the 

course was amazing. 

You responded back 

to all my emails in a 

reasonable time. 

Speaking for myself, 

if I don’t get a 

respond back in a 

couple hours, I start 

to panic. I understand 

that it is unreasonable 

to expect your 

professor to respond 

so quickly, so I try to 

stay calm and wait a 

couple days. I thank 

you very much!!!! 

 1. Did you 

watch the 

Course 

Navigation 

Video I posted 

under Start 

Here? 

2. If you watched 

the Course 

Navigation Video, 

what content in 

the video was 

helpful? 

3. At any time 

during the course 

did you consider 

withdrawing? 

If yes, please 

explain why. 

4. What kept you 

motivated to complete 

the course? 

5. Please provide 

feedback on my 

communication 

throughout the course. 
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5 Yes It helped me 

understand how to 

properly navigate 

through the course 

without any 

confusion or 
assumptions on 

my part; so that I 

can maximize my 

productivity and 

effectivity with 

ease.  

Never, this class 

is awesome. 

Withdrawing 

would be foolish; 

this class should 

be required. The 

material goes 

into depth 

covering 

Entrepreneurship 

in its realistic 

entirety, which I 

found to be 

extremely helpful 

and completely 

necessary; 

specifically, for 

my professional 

and personal 

growth. I would 

highly 

recommend this 

course, solely 

taught by Mrs. 

Cutter, she is a 

master at her 

craft and is 

beyond 

knowledgeable 

with Business 

ventures. She is 

without a doubt, 

one of the top 

Professors and 

valuable assets at 

Valencia. It is 

truly a privilege 

to have been 

your pupil, not 

once but twice. 

My motivation to 

complete this class, is 

not based on that I am 

graduating this 

semester. It is based on 

that I have an earnest 
desire to learn and 

apply my knowledge in 

my life, not to acquire 

my A.A degree and 

work for some 

company because 

society told me to. To 

purely be my own boss, 

work for myself, create 

my own companies, 

learn, grow acquire 

wealth by not working 
for money but having 

money work for me. I 

refuse to be apart of the 

rat race. Quite frankly, 

my motivation has been 

developing and 

building since I decided 

to leave my high school 

to attend Valencia Dual 

Enrolled full-time, 

public high school is a 
waste of time in my 

opinion. My motivation 

is my faith in God, that 

He has a plan for my 

life greater than I can 

even imagine. My 

motivation is my 

husband. Lastly, it the 

promise I made to 

myself two years ago, 

to be my very best, give 
my all into everything I 

do, and that giving up is 

never an option.  

Your communication was 

phenomenal. I never felt 

like something was 

unclear or that 

assignments were without 

detailed explanation, quite 
the opposite. Everything 

was very fluid and direct. 

I also truly appreciate the 

emails you would send 

every week and the ones 

you sent personally to me; 

my sincere apologies for 

not being able to reply 

and thank you; each one 

was read and was greatly 

appreciated.   

  1. Did you 

watch the 

Course 

Navigation 

Video I posted 

under Start 

Here? 

2. If you watched 

the Course 

Navigation Video, 

what content in 

the video was 

helpful? 

3. At any time 

during the course 

did you consider 

withdrawing? 

If yes, please 

explain why. 

4. What kept you 

motivated to complete 

the course? 

5. Please provide 

feedback on my 

communication 

throughout the course. 
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6 I did not watch 

the full video 

as I have taken 

many online 

courses prior to 

Entrepreneursh
ip, and felt 

comfortable 

navigating 

through the 

content without 

it.  

While I did not 

personally watch 

the video at first, I 

did revisit it as a 

result of this 

survey and can 
definitely say I 

would have 

appreciated it 

back when I took 

my first online 

class a few years 

ago!  

I did not. The 

material 

challenged me, 

however I didn’t 

have any issues 

retaining the 
information and I 

sincerely enjoy 

the content.  

In addition to simply 

enjoying the content (as 

I am a Business 

Administration major,) 

this is my final 

semester at Valencia 
before graduation and 

this course was required 

of my degree audit 

fulfillment!  

I felt like this was one of 

the most successfully 

executed online classes 

I’ve worked on. I 

absolutely love pacing the 

material on my own time, 
which worked out very 

well for me. I also feel 

that you clearly remained 

in touch with the students 

with regard to 

announcements and 

communication; although 

I didn’t really say much to 

you throughout the 

duration, I felt 

comfortable knowing 

you’d be there if I needed 
to ask you any questions. 

Thanks for everything!  

7 I did not, but 

only because 

I’ve taken 

many online 

classes. 

  No, I never 

thought about 

withdrawing it 

was a very 

enjoyable course. 

I really liked how this 

course was structures 

and very manageable. 

I really appreciated the 

email updates and thank 

you very much for letting 

me turn that one 

assignment in late. 

8 No   No Being the first to 

graduate in my family 

and a positive and 

productive role model 

to my nieces and 

nephews. 

  

9 No   No How predictable the 
work was. Made me 

always aware of what 

the assignments were 

and when they are due. 

I did not contact you 
throughout the course. 

However, the reminders 

of work were very useful. 
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FLO 2, Artifact 11 – Grade Distribution for Fall 2017 and Spring 2018 
 
 

 

Fall 2017 

11 students 

 

 

Spring 2018 

21 Students 

Course Grade 

Earned 

Number of 

Students 

% of 

Students 

 
Course Grade 

Earned 

Number of 

Students 

% of 

Students 

A 5 45% 
 

A 8 38% 

B 2 18% 
 

B 9 43% 

C 2 18% 
 

C 1 5% 

D 2 18% 
 

D 3 14% 

F 0 0% 
 

F 0 0% 
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V. Faculty Learning Outcome #3 
 

Faculty Learning Outcome #3 – Amended from ILP 
Obtain Active Learning Certification to learn new ways to engage students in the learning 
process to improve student learning.  

Essential Competencies and Indicators Addressed: 
 

1. Professional Commitment 
 Participate in faculty development programs, resources, or classes, whether 

Valencia-based or external university/college-based 
 Stay current with technological tools and/or platforms within discipline and at the 

college. 

 

Adequate Preparation 
Valencia College’s description of the Active Learning Certification follows: 

“The Active Learning Certification is designed to support part-time and full-time faculty in 

transforming students from passive listeners to active learners while improving learning and 

deepening understanding. As a result of the coursework, faculty will learn how to engage 

students more deeply in the learning process through meaningful lessons while promoting 

student reflection of understanding.” 

 

The following courses were completed to achieve the Active Learning Certification: 

o LCTS2222: Case Based Teaching 

o LCTS2226: Write to Learn 

o LCTS3290: Foundations of Active Learning 

o LCTS3291: Impacting Active Learning through Metacognition 

o LCTS3292: Active Learning Capstone 

o LCTS3293: Technology Enhanced Active Learning (TEAL) I 

I completed the Active Learning Certification and have attached the Certificate of Completion 

(FLO 3, Artifact 1) as evidence of achievement for FLO #3.   

 

To complete LCTS3292: Active Learning Capstone three lessons and lesson plans that 

incorporated and demonstrated active learning in the classroom were created. The three lessons 

and lesson plans are provided in FLO 3, Artifact 2.  

 

To prepare for lesson one, Traci Bjella, Assistant Vice President of Marketing and Strategic 

Communication for Valencia College attended my Introduction to Business class as a guest 

speaker on Tuesday, March 27th.  The chapter covered was Chapter 16, Using Effective 

Promotions, and Traci Bjella was able to share two real-life promotional advertising campaigns 

with a variety of advertising media that were being considered for Valencia College.   

javascript:void(0)
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Rather than students passively listening to a lecture about promotional strategies, the students 

were actively engaged in discussing the campaigns, advertising media, and message content.  

Also discussed was how each advertising media and campaign made the students feel and why 

they felt that way about each advertising media and campaign.  In addition to the verbal 

discussion, written feedback on each marketing campaign was provided by the students via paper 

questionnaires created by Valencia’s marketing department (FLO 3, Artifact 3).  The written 

feedback allowed students to reflect on the information they were learning, and Valencia’s 

marketing department was able to get valuable feedback from the students (target market,) and 

assess the potential effectiveness of each campaign in achieving the advertising campaign goals.  

In the second class session on Thursday, March 29th advertising media and message content were 

reviewed via PowerPoint and class discussion.  Additional examples of advertising media  from 

McDonald’s, Anheuser Busch, and DIRECTV were shown and the emotions elicited in each 

campaign were verbally discussed in addition to how the advertisers elicited the specific 

emotions – characters, colors, message content, background music, etc.  

Students were then put into small groups to create a brief promotional advertising campaign by 

choosing a product or service to promote using one type of advertising media and the message 

content. Students shared their campaigns with the class discussing why they chose a specific 

advertising media over other options, the message content, and how the content could illicit 

certain emotional connections.  

The final requirement for LCTS3292: Active Learning Capstone was a PowerPoint Presentation 

of one active learning strategy that was presented to my peers, who were also completing 

LCTS3292: Active Learning Capstone. The PowerPoint Presentation provided an overview of 

Lesson One, and the PowerPoint slides used for the presentation are provided in FLO 3, Artifact 

4.  

 

Reflective Critique 

A. General Reflection 
 

While completing FLO #3, I developed a deeper appreciation for providing students with 

active learning opportunities to facilitate their learning.  As experts in our fields, we may feel 

passionately about a topic and want to verbally share our knowledge.  However, students can 

only listen for so long before their minds start drifting to other topics such as lunch, exams in 

other classes, work, family, or friends.  Furthermore, students learn in different ways and 

visual learners may not grasp connections between topics when we are verbally discussing 

them.  The required courses for active learning certification focused on adult learning 

theories and how to align learning outcomes, active learning techniques, and adult learning 

theories to improve student learning. 

 

For example, Lesson One, which was created in LCTS3292: Active Learning Capstone 

required me to think about what I was trying to accomplish with each lesson, and create 

meaningful lessons that engaged students in the learning process while achieving learning 
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outcomes.  I learned how to apply metacognitive wrappers throughout the lessons to ensure 

students were prepared to start the lesson, that they understood the concepts, and they were 

prepared to complete assessments.  The students were able to reflect on what they were 

learning via the questionnaires and presentations, and their questionnaire feedback and 

presentations allowed me to reflect on what students did well, where they might have 

struggled, and what I could do to improve my practice and student learning.  In my reflection 

of Lesson One, I was very pleased with the students’ abilities to create advertisements taking 

into consideration the type of media used, the message content, and the intentional emotional 

response that was elicited.  I would repeat this activity in the future but my opportunity for 

improvement would be to give the students more time to create more thorough 

advertisements, and have them provide thorough written responses to prompted questions.   

B. Critical Evaluation of Each Essential Competencies & Indicators in this FLO 
 

1. Professional commitment 
 Participate in faculty development programs, resources, or classes, whether 

Valencia-based or external university/college-based 

 Stay current with technological tools and/or platforms within discipline and at the 

college. 

Reflection: 
The required courses for active learning certification: LCTS3290: Foundations of 

Active Learning, LCTS3291: Impacting Active Learning through Metacognition, and 

LCTS3292: Active Learning Capstone taught me about adult learning theories, how 

to engage students in the learning process, and how to implement active learning 

techniques to improve student learning and achieve learning outcomes.  Lesson plans 

were written to promote thoughtful student engagement and reflection.  Although I 

was incorporating active learning opportunities in the classroom, I found that 

reflection was oftentimes a missing element in my practice.  I was aware of the 

learning outcomes, how I wanted to achieve the learning outcomes, and what I would 

do to help students achieve the outcomes.  However, while students may have thought 

about what they were learning, why they were learning it, whether or not they were 

prepared for each lesson, or what they could have done differently to perform better, I 

did not often ask for their feedback.  I realized this is an important element to 

improving my practice and student learning.  

 

 

LCTS3293: Technology Enhanced Active Learning (TEAL) I was extremely 

beneficial for learning about tools and strategies to facilitate active learning with 

technology in my online courses.  Active learning activities used in face-to-face 

classes do not always work in online courses although the learning outcomes are the 

same.  There are many barriers to using new technology:  
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7. Not knowing about the technology 

8. Figuring out how to use the technology 

9. Figuring out how the technology could be used to achieve learning outcomes and 

facilitate student learning 

10. Figuring out how to implement the technology in the courses. 

11. Assessing the effectiveness of the technology to achieve learning outcomes 

12. The time it takes to overcome the barriers.  

This course introduced us to new tools that could be used to facilitate active learning 

and encouraged mindful consideration of how the technology could be used to 

achieve learning outcomes and facilitate student learning.  Although the active 

learning certification was already earned I will be taking LCTS3294: Technology 

Enhanced Active Learning (TEAL) II to help overcome the other barriers.  
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Supporting Artifacts for FLO#3 
 

FLO 3, Artifact 1 – Copy of the Active Learning Certificate 
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FLO 3, Artifact 2 - Lessons and Lesson Plans 
 
 
 

Lesson 1 

Course: GEB 1011 – Introduction to Business 

Lesson Title: Marketing Promotions 

Attach your lesson plan, any activity related documents, and other relevant documents. 

Lesson plan and questionnaire follow.  

Share how students were involved in the learning process:  

Students were shown two of Valencia’s promotional advertising campaigns with a variety of 

advertising media. 

 

We verbally discussed the campaigns, advertising media, message content, and how each 

advertising media and campaign made them feel and why they felt that way about each 

advertising media and campaign.  In addition to the verbal discussion, written feedback was 

provided by each student via paper questionnaires (the questionnaire follows).  

 

In the second class session, types of advertising media and message content were reviewed via 

PowerPoint and class discussion, additional examples of advertising campaigns were shown and 

discussed as to their advantages and disadvantages and effectiveness of message content to illicit 

certain emotions.  

 

Students were put into small groups to create a brief promotional advertising campaign by 

choosing a product or service to promote using one type of advertising media and the message 

content. Students shared their campaigns with the class discussing why they chose a specific 

advertising media over other options, the message content, and how the content could illicit 

certain emotional connections.  

 

Advantage and disadvantages to each advertising media was discussed. 

 

Explain how students were engaged in thinking about what they were learning 

(Metacognitive Wrapper):  

To prepare for the class session, students were asked what they already know about promotional 

advertising campaigns. 

 

As we went through the class session, students were encouraged to ask questions that were 

arising for them during the class session.  

 

For evaluation,  students were developing their own campaigns and were encourage to reflect on if what           

 they learned was in conflict with their prior understanding of promotional advertising  campaigns.  
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Share (or attach) student feedback of the activity:  

Students saw and discussed two very different advertising campaigns. They were able to see how the 

message content was integrated via each advertising media and how each element (type of media, content, 

background music, characters, and colors) made them feel. Because students experienced exposure to the 

campaigns, they were able to use this knowledge to create their own brief advertisement and discuss the type 

of media, content, background music, characters, and colors they used to elicit certain emotions.  

The questionnaires were collected to review student’s written responses.  

Include your self-reflection of the activity (after the activity was used in the classroom):  

I was very pleased with the students’ abilities to create advertisements taking into consideration the type of 

media used, the message content, and the intentional emotional response that was elicited. I provided 

additional prompting in the presentations as to what type of characters/people would be used in the 

advertisements and why they were chosen. I also asked them about specific colors and what emotional 

responses could be prompted by the use of specific colors. For example, in one print ad it contained a black 

background. To some it seemed dark and dreary, which was in conflict with the positive response they were 

trying to elicit.  

I would repeat this activity in the future but would give the students more time to create more thorough 

advertisements, and have them provide thorough written responses to prompted questions.  I believe the 

learning outcome was achieved as students were able to explain why they chose certain advertising media 

over others in addition to the benefits of the chosen media.  

Other comments or information you wish to add:  

The questionnaire and Valencia’s promotional advertising campaigns and PowerPoint were prepared by 

Valencia’s marketing department. They are actual campaigns Valencia is considering using and there was a 

benefit to both the marketing department and students in using real life promotional materials. The marketing 

department was able to get valuable feedback from the students (target market) and assess the potential 

effectiveness of each campaign in achieving the advertising campaign goals. The campaign choice should be 

made in early July.  

 

Convey how the activity was designed to meet learning outcomes that promote student 

engagement:  

Students were actively involved in discussing, applying, and demonstrating understanding of 

promotional advertising media and campaigns.  

Share how ongoing student reflection was incorporated into activities to measure their level 

of understanding throughout the learning process:  

Students were answering verbal and written questions throughout the presentation of the 

advertising campaigns. They were asked to reflect on how each type of media, the message 

content, and the campaign made them feel and why.  
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In the second class session, interactive discussion was used to review advertising media and 

provide additional examples of advertising campaigns. The emotions elicited in each campaign 

were verbally discussed in addition to how the advertiser elicited the specific emotions – 

characters, colors, message content, background music, etc.  

Students were put into small groups to apply the information learned by creating a brief 

promotional advertisement. They decided on a product or service to promote, the advertising 

media to use for the product or service, the message content, and which emotion(s) they were 

trying to elicit. Each group presented their advertisements and discussion occurred throughout 

the presentations.  

Share (or attach) student feedback of the activity:  

Students saw and discussed two very different advertising campaigns. They were able to see how 

the message content was integrated via each advertising media and how each element (type of 

media, content, background music, characters, and colors) made them feel. Because students 

experienced exposure to the campaigns, they were able to use this knowledge to create their own 

brief advertisement and discuss the type of media, content, background music, characters, and 

colors they used to elicit certain emotions.  

The questionnaires were collected to review student’s written responses.  

Include your self-reflection of the activity (after the activity was used in the classroom):  

I was very pleased with the students’ abilities to create advertisements taking into consideration 

the type of media used, the message content, and the intentional emotional response that was 

elicited. I provided additional prompting in the presentations as to what type of characters/people 

would be used in the advertisements and why they were chosen. I also asked them about specific 

colors and what emotional responses could be prompted by the use of specific colors. For 

example, in one print ad it contained a black background. To some it seemed dark and dreary, 

which was in conflict with the positive response they were trying to elicit.  

I would repeat this activity in the future but would give the students more time to create more 

thorough advertisements, and have them provide thorough written responses to prompted 

questions.  I believe the learning outcome was achieved as students were able to explain why 

they chose certain advertising media over others in addition to the benefits of the chosen media.  

Other comments or information you wish to add:  

The questionnaire and Valencia’s promotional advertising campaigns and PowerPoint were 

prepared by Valencia’s marketing department. They are actual campaigns Valencia is 

considering using and there was a benefit to both the marketing department and students in using 

real life promotional materials. The marketing department was able to get valuable feedback 

from the students (target market) and assess the potential effectiveness of each campaign in 

achieving the advertising campaign goals. The campaign choice should be made in early July.  
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Essential 
Competency 
 
Learning Centered 
Teaching Strategy  

Learning Outcomes 
Students will:  
 
Contrast the advantages and disadvantages of various advertising media.  
 
 

Skills  
Prerequisite 
 
Development 
 

Active Learning Theory 
 

Constructivism 
Adult Learning Theory – 

Experiential Learning 

Materials Needed 
 

PowerPoint with Advertising Campaigns 
Questionnaire 
Sheet of paper 
Pen or Pencil 

 
 
 
 

Active Learning Strategy  
 
Explain the steps of the Strategy/Structure  
 

 PowerPoint with discussion 

 Questionnaire 

 Collaborative small groups 

 Group presentations 
 
How will you debrief the Strategy/Structure?  

 Class discussion 

Full Lesson Agenda 

 Discuss the new advertising campaigns 
including the goals of the campaign and 
the target audiences. 

 Use PowerPoint to present the two 
advertising campaigns. 

 Go through each slide discussing the 
type of media used, the message 
content, layout of media including text, 
characters, and colors, how the 
advertisement makes them feel and 
why. 

 Have students fill out questionnaire as 
we progress through the PowerPoint. 

 In the second class meeting, the types of 
advertising media and message content 
were reviewed via PowerPoint and 
discussion. 

 Students were put in small groups to 
create an advertising campaign. They 
needed to decide on the target 
audience, advertising media, and 
message content. 

 Students presented their advertising 
campaigns and they were discussed.  

 The advantages and disadvantages to 
each advertising media were discussed.   
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Assessment 
What tool(s) are you using to assess student 
learning?  

 Discussion 

 Questionnaire 

 Collaboration activity 

Evidence  
How will you know you met your learning 
outcomes and skill development?   

 Discussions 

 Collaboration activity 
 

 

Lesson 2 

Course: Marketing 

Lesson Title: The Marketing Process 

Attach your lesson plan, any activity related documents, and other relevant documents. 

Demonstrate how students were involved in the learning process:  

Students were involved in the class discussion of each step in the marketing process.  

They were given a SEE-I form, which asks them to State it: Define the marketing process, 

Elaborate: Explain the marketing process in their own words, Exemplify: Provide an example of 

the marketing process, and Illustrate: draw an illustration of the marketing process, use a 

metaphor for the marketing process, or use a simile for the marketing process. Think-Pair-Share 

used to discuss their responses with a partner. 

A collaborative scenario-based activity was used for students to apply the marketing process 

based upon the scenario and present their decisions to each of the scenario-based questions.  

Students were given a survey to provide feedback on the active learning activities, which was 

turned in (student exit tickets).  

Explain how students were engaged in thinking about what they were learning 

(Metacognitive Wrapper):  

During the class discussion students were asked how much they knew about the marketing 

research process and if anyone had any involvement in marketing research. Students used the 

SEE-I method (State it, Elaborate, Exemplify, and Illustrate) to help clarify their ideas about the 

marketing research process.  

The students used what they had learned about the marketing process to apply the process to a 

scenario based situation.  They collaboratively discussed and arrived at decisions to answer the 

scenario-based questions. Explanations were provided as to why each group made specific 

decisions.   

Convey how the activity was designed to meet learning outcomes that promote student 

engagement:  

Students were taught each step of the marketing research process, were individually and 

collectively engaged in assessing their understanding of the marketing process, applying each 
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step of the marketing process to a scenario-based situation, presenting their decisions, and 

explaining their rationale for each decision.  

Share how ongoing student reflection was incorporated into activities to measure their level 

of understanding throughout the learning process:  

Students had to answer the SEE-I questions to reflect on their understanding of the marketing 

research process. 

Students had to answer scenario-based questions and present their decisions to demonstrate their 

understanding and application of the marketing research process. 

Students had to answer survey questions on how well they understood the marketing process 

before the assessments, after the assessment, any parts of the assessments that were confusing or 

difficult and why, if there was anything that could have been done different to help them apply 

the marketing process, and if the assessments were beneficial in helping them learn how to apply 

the marketing process.  

Share (or attach) student feedback of the activity:  

Some of the students were confused about the Illustrate portion of the SEE-I critical thinking 

technique. One student asked if they could use the illustration I used to list the steps in the 

marketing research process and when I agreed many other students used the same illustration.  

Based on class discussion and the survey results, students had a much better understanding of the 

marketing research process after completing the assessments, and they found them beneficial for 

learning how to apply the steps in the marketing research process.  

Include your self-reflection of the activity (after the activity was used in the classroom):  

The activities took some time to prepare and much more time than expected to implement. In the 

future two class sessions will be used so that students have more time to discuss potential 

decisions to the scenario-based situation and more time to present and elaborate on their 

decisions and rationale for their decisions.  

One class session would be used to explain and discuss the marketing research process and 

complete the SEE-I. Although students shared with a partner it felt a little rushed and I would 

like to have more students share with the class their examples and illustrations – peer learning 

opportunity.  

The second class session would be used for the collaborative scenario-based problem questions, 

discussion, decisions, presentations, and feedback. 

Other comments or information you wish to add:  
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Essential 
Competency 
 
Learning Centered 
Teaching Strategy  

Learning Outcomes 
Students will be able to apply the marketing process.  
 
 
 
 

Skills  
Prerequisite 
A basic 
understanding of 
marketing, which is 
covered in a previous 
lesson. 
Development 
Students will have an 
understanding of the 
marketing research 
process and how to 
apply it.  

Active Learning Theory 
 

Social Cognitive Learning Theory 
Adult Learning Theory 

Constructivism  

Materials Needed 
 

Pen or pencil. 
PowerPoint of the steps in the marketing 

process. 
SEE-I questions related to the marketing 

process.  
Copies of the decision making scenario 

and questions. 
Marketing process feedback surveys. 

 
 
 

Active Learning Strategy  
 
Explain the steps of the Strategy/Structure  
Class Discussion on the marketing process 
SEE-I – Think Pair Share 

Collaborative groups to allow them to critically 

consider a situation and arrive at decisions 

related to the marketing process. 

 
How will you debrief the Strategy/Structure?  
Class presentations and discussion of group 
decisions.  
 

Full Lesson Agenda 

 Explain and discuss each step of the 
marketing research process. Students can 
take notes and ask questions.  

 Hand out and explain SEE-I questions 
related to the marketing process. 
Students will individually answer each 
element of the SEE-I on their papers and 
then share with a partner. I will walk 
around the room and listen to the 
conversations and responses will be 
collected.  

 Students will be divided into groups and a 
decision making scenario will be provided 
to each group.  

 At the end of the scenario there are 
seven questions that require students to 
discuss the scenario, and apply the 
marketing process to answer the 
questions.  

 Each group will share their responses 
with the class and explain their reasoning 
for each decision. Verbal feedback will be 
provided to each group during and/or 
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after their decisions are presented. 
Potential for class discussion.  

 A feedback survey will be handed out to 
each student, they will fill it out, and turn 
it in (exit ticket).  

Assessment 
What tool(s) are you using to assess student 
learning?  
 
SEE-I responses. 
Student responses to the scenario questions. 
Class discussion 
Feedback survey. 

Evidence  
How will you know you met your learning 
outcomes and skill development?   
 
Students will be able to correctly explain the 
marketing process in their own words on the 
SEE-I forms and to their partners. Students will 
be able to apply the marketing process to the 
scenario questions.  
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Lesson 3 

Course: Introduction to Business 

Lesson Title: Marketing Mix 

Attach your lesson plan, any activity related documents, and other relevant documents. 

Demonstrate how students were involved in the learning process:  

Students were involved in a class discussion about how marketers find ways to satisfy our wants 

and needs – specific examples provided. The four Ps of the marketing mix (product, price, place, 

and promotion) were introduced and explained.  

Students were given notecards and asked to reflect on a want or need they had, the product they 

purchased to satisfy that want or need, the price they paid, how it was promoted, the place it was 

purchased, and if their want or need was satisfied. Each student shared with a partner. 

As a class some of the students shared their application of the 4 Ps, which provided an 

opportunity for deeper reflection and discussion on consumer’s buying behaviors and how 

marketers meet our wants and needs. Students engaged in discussions with and learned from 

their peers.  

Explain how students were engaged in thinking about what they were learning 

(Metacognitive Wrapper):  

They were first asked, “What is marketing”? to provide a basis for what they know about the 

topic. 

They were asked about their purchasing behavior, which allowed them to think about how the 4 

Ps are applied to the products they purchased. They were asked to apply the 4Ps to a product to 

link prior knowledge with new concepts, and assess their understanding. They shared with a 

partner and had to consider their partner’s responses, which helps the students articulate and 

learn applications of the concepts.     

Convey how the activity was designed to meet learning outcomes that promote student 

engagement:  

Students needed to learn how to describe and apply the four Ps of the marketing mix. The 

activity allowed them to reflect on their purchasing behavior, write their responses, connect 

experiences to existing knowledge, articulate the responses to a partner, and leverage peer-to-

peer interaction to promote student engagement and learning.  

Share how ongoing student reflection was incorporated into activities to measure their level 

of understanding throughout the learning process:  

By doing the activity, students are exposed to the concepts, they utilize their previous 

experiences to reflect on and apply the concepts, and they discuss the concepts so they should 

fully understand them and be able to easily recall and identify them. The 4Ps of the marketing 

mix sets the foundation for the four marketing chapters. Each element of the marketing mix is 
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thoroughly explored in these four chapters so it is critical that the students thoroughly understand 

and can apply the marketing mix. 

Share (or attach) student feedback of the activity:  

Students thoroughly enjoyed the activity and could easily name and describe each of the 4 Ps 

after the activity. The notecards with each student’s written responses were collected and they all 

applied the 4 Ps correctly. They liked sharing with a partner and discussing certain products and 

brands, which allowed them to engage in discussion and get to know their peers better.  

Include your self-reflection of the activity (after the activity was used in the classroom):  

I think the activity was effective for accomplishing the learning outcomes and I will use the 

activity again. I would have liked to have seen more thorough explanations in some of the 

responses. For example, when discussing the promotion of the item, marketers use a large variety 

of advertising media in their promotion campaigns. Students were very brief in their descriptions 

of the advertising media used to promote the product or they could not remember how it was 

promoted; some of the students admitted to making up a response to the promotion question 

because they could not recall the advertising media used to promote the product.  

Other comments or information you wish to add:  
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Essential 

Competency 

 

Learning Centered 

Teaching Strategy  

Learning Outcomes 

Students will:  

 Describe the four Ps of the marketing mix. 

 Apply the four Ps of the marketing mix. 

 

Skills  

Prerequisite 

Experience buying 

a product 

 

Development 

Reflection 

Connections 

Critical Thinking 

Active Learning Theory 

Adult Learning Theory 

Social Cognitive Learning 

Theory 

 

Materials Needed 

 

Notecard 

Pencil or Pen 

 

 

 

Active Learning Strategy  - Think-Pair-

Share 

 

Explain the steps of the Strategy/Structure: 

Students will individually reflect on a prior 

purchasing behavior, and provide written 

responses to the prompted questions on the 

want or need they were filling, the product 

purchased, price paid, how they knew about 

the product (promotion), the place they 

purchased the product, (the 4 Ps of the 

marketing mix) and if their want or need was 

satisfied. Students will be paired with a 

partner to share and discuss their responses.  

 

How will you debrief the Strategy/Structure?  

 

 After everyone is finished sharing 

with their partners, we will have a 

class discussion on the 4 Ps of the 

marketing mix and how we will move 

forward with this information.  There 

is a separate textbook chapter for each 

of the 4 Ps.  

Full Lesson Agenda 

 

 A PowerPoint slide will be displayed 

on the overhead with the definition of 

marketing. I will explain the 

marketing concept, which is, 

“Discovering the needs and wants of 

prospective customers and finding 

ways to satisfy them”. 

 I will advance to the next slide, which 

will display the 4Ps of the marketing 

mix, which are used to satisfy 

customer’s needs and wants. Each of 

the 4Ps will be explained – Product, 

Price, Place, and Promotion. 

1. Product– a good, service, or idea to 

satisfy consumer’s wants or needs 

2. Pricing – what is paid for the 

product 

3. Promotion  - a means of 

communication between the seller and 

buyer 

4. Place – a means of getting the 

product to the consumer 

 I will hand out a notecard for each 

student. 

 I will advance to the next slide, which 

will explain the application exercise.  

Recall a purchase you made and 

then answer these questions: 

a. What was the product? 
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b. Why did you buy the product (what 

was your want or need)?  

c. How much did you pay (what was 

the price of the product)?  

d. How did you know about the 

product (how was it promoted)? 

e. Where did you buy it (describe the 

place where you purchased the 

product)?  

f. Was your want or need satisfied? 

Why or why not? 

 After each student reflects on their last 

purchase, they will think about that 

experience, write their responses to 

the questions above on their 

notecards, and then share their 

responses with an assigned partner. 

Think-Pair-Share 

 We will have a class discussion on the 

4 Ps and what we will be doing with 

this information. 

Assessment 

What tool(s) are you using to assess student 

learning?  

Formative Assessment 

 Class Discussion 

 Application – Think-Pair-Share 

Activity 

 

Evidence  

How will you know you met your learning 

outcomes and skill development?   

I will have a class discussion on the 4 Ps 

(product, price, promotion, and place) and let 

some of the students provide examples of 

each to ensure they were applied correctly. I 

will collect the notecards to ensure each 

student correctly applied the four Ps of the 

marketing mix as well as how marketers 

satisfy consumer’s wants and needs through 

the 4 Ps.  
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FLO 3, Artifact 3 – Student Questionnaire 
 

Help Valencia College Create Something New! 

Valencia College will be launching a new advertising campaign with the goal of 1) increasing awareness 

in Orlando of Valencia College and its benefits and 2) drive enrollment to the college. Our primary 

targeted audiences include: high school students (16-18), non-traditional students and adults (18-34), 

parents of high school students and recent graduates, individuals who traditional college is not an 

option. The campaign will promote all programs at Valencia College, including degree programs, 

accelerated skills training, continuing education and languages. 

Which campaign do you feel best meets the goals and reaches the targeted audiences? 

MAKE IT HAPPEN.     HAPPY LEARNING. 

MAKE IT HAPPEN. 

What do you like about this campaign? 

              

Please explain why.             

What do you dislike about this campaign? 

              

Please explain why.             

How does it make you feel? 

              

Does the creative remind you of anything you have seen? 

YES NO please explain:            

 

Would you share this campaign with peers? 

YES NO please explain:            

 

Would this campaign get your attention on social? 

YES NO please explain:            
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Would you support this campaign as a representation of your college? 

YES NO please explain:            

HAPPY LEARNING. 

What do you like about this campaign? 

              

Please explain why.             

What do you dislike about this campaign? 

              

Please explain why.             

How does it make you feel? 

              

Does the creative remind you of anything you have seen? 

YES NO please explain:            

 

Would you share this campaign with peers? 

YES NO please explain:            

 

Would this campaign get your attention on social? 

YES NO please explain:            

 

Would you support this campaign as a representation of your college? 

YES NO please explain:            

 

Lastly, which category best describes you? 

 College Faculty/Staff 

 Community Leader/Partner 

 Current Student 

 Potential Student 

 

THANK YOU FOR YOUR TIME. 
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FLO 3, Artifact 4 - Capstone Final Project PowerPoint Presentation 
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