
III. Faculty Learning Outcome #1
Action Research Project

Faculty Learning Outcome #1 

FLO: Implement a logical-fallacies unit to improve students’ abilities to evaluate propaganda.

Essential Competencies and Indicators Addressed:

Assessment 
Employ formative feedback loops to assess student learning 

Employ a variety of assessment measures and techniques (both formative and summative) to 
form a more complete picture of learning (e.g., classroom assessment techniques, authentic 
assessments, oral presentations, exams, student portfolios, journals, projects, etc.) 



Inclusion & Diversity 
Include content well-suited to Valencia's diverse student population 

Use diverse perspectives to engage and deepen critical thinking (diversity as learning resource) 

Learning-centered Teaching Strategies 
Encourage students to challenge ideas and sources 

Employ methods that develop student understanding of discipline's thinking, practice and 
procedures (e.g., through guided learning opportunities the student will apply the use of the 
discipline’s "ways of knowing") 



LifeMap  
Help students develop academic behaviors for college success (e.g., time management, study, 
test and note taking strategies, etc.) 



Help students identify where academic behaviors can be adapted as life skills (e.g., library 
search skills, decision-making, communication skills, scientific understanding, etc.)



Outcomes-based Practice
Align learning opportunities and assessments of course learning outcomes and program 
learning outcomes, with the student core competencies 



Sequence learning opportunities and assessments throughout courses, programs, and 
developmental advising to build student understanding and knowledge 



Scholarship of Teaching & Learning 
Produce professional work (action research or traditional research) that meets the Valencia 
Standards of Scholarship 



Build upon the work of others (consult experts, peers, self, students) 

Be open to constructive critique (by both peers and students) 

Make work public to college and broader audiences 

Demonstrate relationship of SOTL to improved teaching and learning processes 

Demonstrate current teaching and learning theory & practice

Faculty Learning Outcome #1I.
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ENC1101 students are required to compose an argumentative research paper 
and integrate citations from credible sources. To achieve this goal, they are 
required to be able to evaluate a source’s bias and reliability; therefore, in my 
courses, I integrated a propaganda component to assist them in identifying bias. 
However, students often find themselves delving into the arduous study of 
propaganda without having adequate critical skills to engage in effective 
evaluation and meaningful analysis. It is not quite uncommon that a 
considerable segment of their feedback consists of emotional toll and soul 
venting, mainly in the form of shock, disgust, sadness, or even anger. The great 
majority of them approach the topic of propaganda with an overflow of powerful 
feelings and emotions without paying any attention to or understanding of the 
relevant logical fallacies involved. As a prelude to the composition of the 
argumentative research paper,  propaganda analysis helps students hone their 
skills in evaluating a source’s reliability and bias. Students should be able to 
define logical fallacies in order to improve their abilities in evaluating 
propaganda.

Administered CATs, surveys, and other course assessments prior to this ARP, 
overwhelmingly reflected my students’ heavy reliance on emotions with little or 
no knowledge of the relevant techniques and strategies to analyze propaganda. 
For instance, in an administered online survey, 85% of my students agreed that 
emotions impacted their initial reflections and analyses of propaganda. They 
also agreed that while higher critical-thinking tools are complex, they are 
required to develop a deeper thinking approach to tackle the complexity of the 
topic before them. The logical-fallacies test, on the other hand, confirmed the 
students’ inability to identify specific fallacies. In this pre-phase test, only 5 
students earned a passing grade (70+ points), approximately 21% of the class. 
Furthermore, in an essay evaluating the use of propaganda techniques in The 
Triumph of the Will film, students were unable to go beyond what they watched 
as they accurately described the diverse scenes without providing a deeper 
analysis of specific propaganda techniques utilized, especially those that relied 
on logical fallacies to achieve specific goals. In the control group, a class that did 
not receive the intervention, students averaged a score of 16 from a possible 33 
points in the rubric’s propaganda section, and a score of 71 from a possible 100 
points in the overall essay. It became clear that an intervention was needed to 
improve my students’ abilities in evaluating propaganda.

In the fall semester of the 2016-17 academic year, I implemented a logical-
fallacies unit to improve my students’ evaluation of propaganda, so I selected a 
face-to-face Composition-1 (ENC1101) as the experimental course and another 
class as the control group.  The implemented unit introduced my students to 
specific logical fallacies and, therefore, provided them with the tools and skills to 
improve their evaluation of propaganda.

          A. Abstract

FLO #1 Clear Goals
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improve their evaluation of propaganda.

In the post-intervention analytical essay, 17 students, or 70% of the class, 
earned a passing grade (70+ points) compared to only 5 students, or 21% of the 
class, in the pre-intervention phase. In the post-intervention phase, they also 
averaged 25 points in the essay rubric’s propaganda section, compared to only 
16 points in the pre-phase. In the essay’s overall grade, however, they averaged 
82 points in the post-phase, compared to 71 in the pre-intervention. 

Clearly, comprehensive assessments of the students' results in the fall-2016 pre-
and post-phase assignments – including the logical fallacies test, the analysis 
essay, the post-phase presentation, and the survey – demonstrate that the 
implemented intervention in this ARP improved my students’ abilities in 
evaluating propaganda.

B. Research Question

RQ: Will implementing a logical fallacies unit improve students’ abilities to evaluate 
propaganda?
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Background from Multiple Perspectives 

Student PerspectiveA.

Composition-1 students studying the unit of study on propaganda often struggle with detaching their 
logical evaluation of propaganda and its process from mere emotional reflections. It is not uncommon 
that many of them do express an opinion when given the opportunity, but oftentimes when covering 
propaganda in class, many students struggle with its evaluation due to a documented lack of knowledge 
of what propaganda is, coupled with a lack of critical-thinking skills, especially in the area of logical 
fallacies—the very fundamental components that sustain propaganda. Recent surveys and other class 
activities had revealed that while the two go hand in hand, students could not formulate an appropriate 
competency in either one. For example, in a survey question asking students to define propaganda, only 
a few were able to provide a semblance of what the word meant. Even after going over the definition 
and additional informative content, students were still unable to evaluate the working of propaganda as 
a force; additionally, the dreaded-final research paper exposed how several students still struggled 
differentiating between sound logical analysis of propaganda and mere emotional outbursts and  
verbosity. In a round-table discussion, and after watching several scenes from the Triumph of the Will in 
class, students were able to recall specific details but struggled with listing specific techniques and logical 
fallacies. However, many revealed in their minute-paper CAT (Classroom Assessment Technique) that 
they did not know specific propaganda strategies or fallacies to identify or list. 

From my colleague’s perspective, students should hone their critical reading skills in all analyses of 
literature, yet we, as faculty, should devote more time to this vital competency. Discussions with other 
instructors centered on this common challenge that a segment of our student population is struggling 
with the application of proper critical-thinking skills. Unlike in larger universities, we do not weed out the 
weakest links, so our mission as a college is to help all students develop stronger critical skills. The 
subject of critical thinking is no more or less demanding than College Algebra or English; however, what 
makes this area a challenging task in teaching propaganda, or some other complex topic, is the general 
perception that students were already exposed to critical-thinking skills, thus any deficiency is usually 
considered the student’s own fault. 

The late Professor Richard Gair, a previous colleague of mine, had gone through similar experiences 
dealing with how students perceive the subject from their initial perspective. It is not uncommon that we 
hear from our students, “Wow! I never thought of that!” or “I would not have expected that.” Our goal is 
move our students beyond these impulses and expressions of surprise or awe in order to guide them in 
harnessing higher critical-thinking skills, thus improving their questions to focus on issues similar to the 
following: “Why did we not think of that? What were the obstacles to knowing those facts: personal or 
social?” By focusing more on the application of higher critical-thinking skills, we guide our students to 
harness stronger critical-thinking skills while improving their logical analyses of the discussed issues and 
concepts.  

My TLA advisor, Shari Koopman, expressed the usefulness and importance of developing these critical-
thinking skills to molding our students into becoming more independent thinkers. Knowledge of diverse 
critical-thinking components, including logical fallacies, has a profound impact on our students’ analyses 
and evaluations of more complex topics, such as the one at-hand: propaganda.

Colleague PerspectiveB.

Expert PerspectiveC.

FLO #1 Adequate Preparation
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Despite the prevalence of empathetic understanding as a pedagogical strategy in the teaching of 
emotionally-charged topics such as propaganda or the Holocaust, many experts have agreed that such 
an approach is detrimental as students cannot go beyond their emotional reaction to these events from 
which they are totally removed; the social context, then, becomes one of empathy and solidarity rather 
than one of scholarship and sound reasoning. Liora Gubkin, Professor at California State University, 
Bakersfield, advocates in his article "From Empathetic Understanding to Engaged Witnessing” replacing 
empathetic understanding with “engaged witnessing” as a pedagogical tool to teach traumatic content. 

Since the teaching of propaganda often involves references to historical events of war and genocide and 
their relevant propaganda campaigns, students tend to face certain challenges in learning the content 
and analyzing its multi-layered components. Zehavit Gross, for instance, in his article "Teaching About 
The Holocaust: Major Educational Predicaments, Proposals For Reform, And Change” focuses on how 
educators are often challenged in teaching the Holocaust and its relevant components “because of 
resistance by their students, who occasionally react in class with cynical, racist, anti-Semitic, and 
antidemocratic remarks.” 

Liora Gubkin, on the other hand, in "From Empathetic Understanding to Engaged-Witnessing: 
Encountering Trauma In The Holocaust Classroom," explains how the epistemological and empathetic 
understanding may not be our best the pedagogical strategy in teaching complex events, such as the 
Holocaust. Janez Bregant, however, in “Critical Thinking in Education: Why to Avoid Logical Fallacies?” 
argues in favor of how “a logical argumentation, i.e. a non-fallacious and based on good reasoning 
should be the vital part of the educational process,” while “the illogical or ineffective argumentation 
makes human standards and interpersonal relationships worse, and often leads to the growth of social 
conflicts and destabilizing outcomes.” This call to adopt non-fallacious argumentation is at the heart of 
this action research project as my students will be able to identify logical fallacies before they engage in 
propaganda evaluation; therefore, they will acquire the needed skills to attain the higher critical-thinking 
standards that Bregant advocates for. A young person trained in critical thinking, as Bregant adds, 
becomes equipped with the ability to differentiate between good and bad arguments and “recognize the 
fact that accepting the former and dropping the latter is the only way to avoid…the many negative 
characteristics of a society.”   

To attain this goal of improving my students' critical-thinking skills, I will incorporate Paul and Elder’s 8-
elements of thought in one of the formative activities to equip students with more information to 
develop a sense of awareness on the different stages of human thought (qtd in Nosich). It is not quite 
conceivable to ask my students to improve their critical-thinking levels if they are not aware of the 
different aspects of thought itself; therefore, the ability to identify the diverse elements of thought 
would improve my students' understanding of logical fallacies while strengthening their evaluation of 
propaganda. 

Prior to beginning this process of improving my students’ evaluation of propaganda, the conducted 
research revealed the changing nature of the term’s terminology. For instance, while propaganda is 
viewed from a negative angle when dealing with references to tragic events, such as the Holocaust and 
other genocides, it is predominantly looked upon from positive angles when dealing with social issues, 
such as educating the public on the dangers of certain practices or behaviors, such as smoking cigarettes 
or alcohol addiction. Yet, many scholars did not focus on this dual function and rather selected one 
subjective approach, thus impacting their own definition of what propaganda is. One of the most 
effective definitions of the term that I came across referred to propaganda as “the dissemination of 
information, whether truthful, partially truthful, or blatantly false, that aims to shape public opinion and 
behavior” (Bachrach, Susan D., and Steven Luckert). Overall, the important issue of terminology in this 
ARP, and while vital in the study of propaganda, remains one preliminary challenge for students, yet it 
does not rise above its informative level as students are still required to reach competent levels in the 
study of logical fallacies in order to improve their evaluation of propaganda.  
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D.     Self Perspective

In assessing and evaluating my students’ writings and classroom activities, I noticed that many of my students in the 
study of propaganda rely too much on a mix of outburst of emotions and firm political convictions; in fact, these 
emotional reflections coupled with political agendas become repetitive and meaningless—preventing any potential use 
of sound critical thinking skills. While it is true and frightening that many of our compatriots do display these same 
symptoms in endorsing political campaigns and personal agendas, our college students need to build a solid critical-
thinking foundation in evaluating today’s complex topics and issues. 

Additional assessment of students’ writings revealed that many students cannot distinguish between sound logical 
thinking and propaganda lines, especially when the selected topics deal with current events; then, the writings become 
a true reflection of the prevailing voices in biased media outlets without any deep analyses of the implied agendas and 
the source’s potential self-serving bias.  

The implementation of a critical-thinking unit focusing on logical fallacies is an ideal solution to strengthen my 
students’ evaluation of propaganda while honing their academic and life-long critical-thinking skills.

   III. FLO 1 Page 55    



Methods A.

SLO: Students will effectively evaluate propaganda after studying a logical-fallacies unit.
Student Learning Outcome1.

Performance Indicator(s) for my SLO:
1. Students will be able to define and identify propaganda
2. Students will be able to detect the logical-fallacies involved
3. Students will be able to properly evaluate propaganda
4. Students will be able to apply their critical-thinking skills to evaluate a current 
propaganda campaign

Performance Indictors of Student Learning Outcomes2.

Teaching Strategies of Student Learning Outcomes3.
Teaching Strategies 

The goal of this ARP is to assist students with the evaluation and analysis of propaganda. 
Ultimately,  ENC1101 students, while improving their overall higher critical-thinking skills 
during the process, acquire much-needed competency in evaluating propaganda 
campaigns through a selection of formative activities and summative assignments.

In the fall semester of the 2016-17 academic year, I implemented a logical-fallacies unit to 
improve my students’ evaluation of propaganda, so I selected a face-to-face 
Composition-1 (ENC1101) as the experimental course and another class as the control 
group.  The implemented unit introduced my students to specific logical fallacies and, 
therefore, provided them with the tools and skills to improve their evaluation of 
propaganda.

The implementation plan was narrowed down to three stages to reflect the pre-phase, 
the implementation period, and the post-phase. At the beginning of week three of the 
semester, the classroom work focused on collecting the pre-assessment assignments after 
students watched the required film. Then, in the fourth week, the logical fallacies unit was 
implemented while students were introduced to the propaganda content in the fifth. By 
that time, students were equipped with a better understanding of the logical fallacies 
involved, and finally, in the post-assessment (week-6) students completed the planned 
post-phase assignments to assess learning and improvement, if any. Due to the nature of 
implementing one critical-thinking unit to facilitate the learning of another unit/topic, as 
was the case here, it was quite logical for the process to take four weeks to complete, 
extending from the third week of the semester to the sixth. The details for each step are 
listed below:

Step 1. In the third week of the semester,  students were required to watch the Nazi-
propaganda film Triumph of the Will, and since I have worked with college students for 

FLO #1 Appropriate Methods & Assessment Plan
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propaganda film Triumph of the Will, and since I have worked with college students for 
almost two decades, I worried that students would watch just the beginning and then not 
complete the film. This scenario was very likely since the film, after all, is in black and 
white and has very little dialogue--not the best combination for the digital learner; 
therefore, I spent considerable time explaining the importance of watching the film and 
the impact of not doing so on upcoming assignments and grades. Before our class 
meetings, students were required to have finished watching the film, so in our first in-
class session, I went ahead and projected the first half of the movie, which took the whole 
class time; this way, in our second class meeting, only 30 minutes were needed to 
complete watching the movie in class, thus providing students with enough time to 
complete this week's pre-intervention assignments, including the pre-survey and the pre-
test. Without this in-class film screening, it would have been difficult to determine if 
students watched the film after all, which could impact their performance and prevent 
any accurate assessment of the results. Since a considerable group of students expressed 
a desire to leave the class earlier after claiming they had already watched the movie at 
home, I stressed the point that the goal was to make them watch the film twice although 
it was obvious that the projection of the film in class confirmed my initial worry since 
these students were resisting the experience of watching a 'black and white' 'old' movie 
'about Hitler' as some would reveal later. Additionally, I reduced this generational-gap 
resistance by requiring students to take notes for an upcoming assignment; this way it 
was clear that not taking notes would impact future activities. With each passing moment, 
however, students became more relaxed and interested in the film. Some, in fact, 
approached me at the end of class and shared how the film was not 'bad' after all. In the 
words of one student, "it really has some stuff in there that would need to be discussed."  
Quite understandably, this step was the most important in the process, and its goal was to 
reassure students that all would be well when they do their part and complete the 
required activities and assignments. In the second meeting of the third week, Triumph of 
the Will, the  pre-survey, and the pretest were completed as planned. 

Step 2. In the fourth week, students engaged in the study of logical-fallacies, and the 
content of this unit was posted on Blackboard. Since I had taken a Summer-Destinations 
faculty course in flipped learning, I incorporated the flipped learning model to assist with 
a number of materials students had to review to improve mastery of the learned content. 
They were instructed to review the posted materials at home and engage in active 
learning activities in the classroom as outlined in details in the next two steps. The unit's 
content, overall, included the following components: the Fallacies Lecture Presentation, 
the Fallacies video #1 (from the past), the Fallacies Video #2 (Current Media), and the 
Fallacies Poster. 

Step 3. In the first meeting of the fourth week, students were required to review the 
posted text literature only. I divided the content into two sections: the first focused on 
texts (lectures, presentation and posters), and the second focused on multi-media, which 
would be covered in the second meeting. As for this first in-class meeting of this week, 
and after briefly reviewing each fallacy in the posted presentation, students engaged in 
both individual and group work using index cards. The index-card activities involved 
requiring students to write down all the fallacies in the poster handout that was 
distributed in class, and their task was to use only one side of the index card to first define 
one fallacy and then give two examples: one example from the chart and an additional 
example of their own. The individual part of the assignment included the first two tasks: 
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example of their own. The individual part of the assignment included the first two tasks: 
defining and rewording the listed example. The group section of the activities included 
discussing each fallacy and coming up with one additional example for each one. Once 
students completed this process, they were required to review them before our next 
meeting and to make sure they bring them to class.
   
Step 4. In the second meeting of the fourth week, and after students had reviewed the 
multimedia content covering fallacies (the Fallacies video #1  and the Fallacies Video #2
in the first half of the class-meeting, they were asked to put their stacks of index cards on 
the desk before I randomly teamed up each student with a classmate to complete the 
next phase of the assignment. Students were given 10 minutes to do a final review of their 
index cards before being tested by one classmate on the content of each card. As 
previously instructed in the previous class meeting, they had to write the name of the 
fallacy on one face of the index card and the relevant information--including the definition 
and two examples--on the second face. Since students had the same number of cards, 
they were required to eliminate any index cards for which they were able to correctly 
define the term and give, at least, one example. The ultimate goal was to improve 
students' abilities to define each fallacy and give examples while engaged in a fun and 
game-like activity with one another.   

Step 5. In the fifth week, the propaganda unit was posted on Blackboard, and students 
were equally  engaged in classroom active-learning tasks and formative-assessment 
activities to enhance their learning process and improve both retention of the content 
and application of its elements. Similarly to the presentation design of the logical fallacies 
content, this unit too followed a flipped learning model that required students to study 
and review the posted materials at home and engage in active-learning activities in the 
classroom. 

This unit included the following components: the Propaganda Presentation, the 
Propaganda Video, the Nazi Propaganda Video, the Elements of Thought Interactive 
Chart & the introductory Video, and the Propaganda Campaign Samples (including: The 
Eternal Jew Video Excerpt, Children's Propaganda, and Japanese-American Internment 
Propaganda Video).
Active-learning activities in this unit, however, focused on the following: Nazi Propaganda 
Discussion Questions, Analysis of Thought Activity#1, Fallacies In-Class Group Activity#2, 
and Propaganda-Application Online Discussion.

Step 6. In the first class meeting of this same week, students were required to review the 
text content only; therefore, students had to prepare by reviewing the posted 
Propaganda Presentation, the Elements of Thought Interactive Chart, and the Children's 
Propaganda sample. In class, I went over some of these materials very briefly to clarify 
any points that were difficult for students to understand while adding information on the 
contexts involving in each text. Then, they were given time to complete the Nazi 
Propaganda Discussion Questions.  In the second half of the class-meeting, I distributed 
handouts that included a printout of the 8- Elements of Thought Interactive Chart and 
the Analysis of Thought Activity#1 form. The interactive online chart was projected as we 
discussed each element as a group. Finally, I gave the students the time to complete the 
Analysis of Thought Activity#1 assignment and instructed them to bring a tablet, a laptop, 
or a smart phone for use in the next class meeting and to make sure that their devices are 
fully charged due to the limited availability of power outlets in the room
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fully charged due to the limited availability of power outlets in the room

Step 7.  In the second class meeting of this week, students were required to review the 
multimedia content of this week's unit, so prior to coming to class, they had to prepare by 
reviewing the posted videos: the Propaganda Video, the Nazi Propaganda Video, , The 
Eternal Jew Video Excerpt, the Children's Propaganda book sample, and the Japanese-
American Internment Propaganda Video.
In class, I asked them to form a round table so that we can briefly review each video and 
engage in a class discussion, and I must admit that despite my experience teaching the 
Holocaust course and participating in numerous forums and workshops covering related 
topics, this was definitely one of the most heartfelt and impactful class sessions. The 
dreadful impact of the hard-fought presidential campaign was all too-real for many 
students at the time. Despite embracing neutrality and requiring students to limit their 
political views to the assigned activities that would allow them to express themselves and 
take sides, the political climate in the country was sipping in as students made 
connections between the past and the present, between what they were learning and 
what was happening in the country. If the first meetings in this project focused on making 
these materials interesting and attractive to students, now I faced the exact opposite as I 
had to help students control and minimize their emotions, especially as some were 
directly connecting these events in history to potential upcoming similar ones. As excerpts 
of each video were projected, I asked students to apply the 8-elements of thought; this 
way, they would use their higher critical-thinking abilities, rather than settle on random 
angles that limited their potential full analysis of concepts and issues studied. The two 
pieces of literature that truly impacted many students were The Eternal Jew Video 
Excerpt and the Children's Propaganda book. The political climate at the time made these 
materials all too-real for a good segment of our student population. The final video of the 
meeting did not help much to alleviate this fear that many students had; in fact, the 
Japanese-American Internment Propaganda Video exemplified for some students the 
potential repeat of these same events. The in-class discussions were a true opportunity 
for each student to formulate a position regardless of the ongoing political propaganda 
campaign at the time. Then, I built on the discussion activity by requiring students to 
complete the Fallacies In-Class Group Activity#2 assignment using their personal smart 
phones or tablets/laptops. I strongly recommended that they focus more on the use of 
propaganda in commercials rather than in politics although they had the option to do so 
since I had already created the assignment by then. But based on the emotional 
discussions of some students, I wanted them to experiment with other uses of 
propaganda. Randomly selected groups worked on this activity to search and find the 
required three poster examples to depict the active of use of logical fallacies in media and 
current events. 

Step 8. In the sixth week, students completed the required post-phase assignments, 
including the following components: the Propaganda Post-phase Test, the In-Class 
Propaganda Campaign Group-Presentation, the Post-Phase Propaganda Analysis Essay, 
and the Post-Survey.

Assessment StrategiesB.

For formative assessments, I will administer the following:1.
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For formative assessments, I will administer the following:1.

Pre/post survey on propaganda   

Propaganda discussion assignment  

Analysis of thought activity-#1

In-class group activity on ‘fallacies’

‘Propaganda in mass media’ group Activity-#2

Presidential candidate propaganda discussion (Blackboard)

Group presentations (launching a propaganda campaign)  

Pre/post test to assess students’ skills in identifying fallacies 

Propaganda movie-analysis Essay (pre and post)

2.     For summative assessments, I will administer the following:

Action Research Methodological DesignA.

This project was run in two sections of Freshman Composition I (ENC1101) with a 
total population of 50 students during the Fall-2016 term: one served as the 
experimental course, and the other as the control group. Although I had the option 
to select a previous term to compare the results, it became evident that many of the 
components and assignments would be difficult to compare since the fall of 2016 
was heavily influenced by the impending presidential election time; therefore, 
comparing courses during the same period would minimize the impact of any 
additional variants and different contexts on the accuracy of the results and drawn 
conclusions. 

After relevant data had been collected through the implementation of pre/post 
phases, the students’ work was assessed and evaluated to determine the impact of 
implementing a logical-fallacies unit on the students’ evaluation of propaganda. 

A pre-survey, a pre-test, and a pre-essay were assigned for my experimental group 
during the third week of classes to evaluate my students’ skills and competencies in 
evaluating propaganda. In this pre-implementation phase, the students' results were 
compared with those of the post-intervention phase to measure any improvement. 
The only exception was the group presentations, which took place in the post-phase 
only as an additional formative tool to demonstrate the acquired knowledge and 
skills. This one-phase assignment was an ideal opportunity for students to launch 
their own propaganda campaigns and experience first-hand the challenges involved. 
Overall, the group presentations provided an additional assessment of my students’ 
improvement in harnessing more advanced analytical skills in the analysis and 
application of propaganda.   
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However, the summative-assessment, in the form of a pre/post-test and a pre/post 
movie-analysis essay, compared the experimental group's result with those of the 
control group to determine the extent of improvement as outlined in the 
‘Significant- Results’ section. The pre/post survey, on the other hand, served as an 
additional assessment tool to measure and determine the degree of improvement in 
two main areas: knowledge of propaganda and student confidence in its analysis. 
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Significant Results

The following results are divided into two sections. The first one includes the results of the pre-
and post- implementation phases, more specifically the assessment of scores for the pre/post 
test and pre/post essay. The students in the experimental class completed the pre-phase 
assignments on propaganda prior to any review of the logical-fallacies intervention unit. Then, 
in the post-phase, and after the intervention and the propaganda unit review, students 
completed a post-test and a post-essay. This first section exclusively focuses on the 
experimental group assessment in its two phases prior and post the ARP intervention. 

In the second section, the experimental group and the control group results are compared. The 
post-phase results of the post-test and post-essay.   

A.  Summative Assessment: Experimental Group 

The results from the pre/post test reflect a considerable improvement in the students’ abilities 
to properly identify and analyze the different components of propaganda. Since the study of 
propaganda requires higher critical thinking skills, summative assessment for this specific group 
in both stages required multi-layered assessment methods to better track progress and learning 
curves. As a result, three assignments were administered to assess whether the 
implementation of a logical fallacies unit helped students improve their analysis of propaganda. 
It would be an impossible task to draw credible conclusions from the results based on a single 
assignment; therefore, students had to complete three different tasks to accurately convey 
whether a progress had been made. The test served as a tool to accurately depict this group’s 
ability to identify diverse propaganda techniques and logical tools while the essay provided an 
analytical opportunity to examine a specific propaganda film, such as The Triumph of the Will. 
Finally, the group presentations provided a platform for students to launch their own 
propaganda campaign, thus demonstrating a direct engagement in the form of real-world 
analysis and application of a current propaganda campaign. 

           1.     Pre- and Post-Test  

The results from the pre-test confirmed my students’ inability to properly identify diverse 
propaganda components and appropriate logical terminology. Students were worried to 
take an assessment test that was measuring their pre-existing knowledge rather than 
their newly-acquired learning; therefore, it was vital to inform them that all these pre-
assessments were either low stakes or formative activities with no grade value. For the 
more significant summative assignments, I stressed the importance of treating the pre-
intervention attempt seriously to discourage students from viewing this phase as a 
drafting opportunity. 

The test, however, was being offered in a multi-choice format, so I directed students to 
avoid the temptation to randomly mark their answers, and rather focus on each question 
prior to selecting a specific answer. Consequently, the integrity of the results would not 
be compromised, especially when students hear low-stakes and realize they would rather 
complete the quiz and leave early. To avoid this scenario, the quiz was administered with 
the specific guideline to spend the allotted time; regardless of any early completion, the 
assignments were collected only after the expiration of the designated deadline. 

The results of the multiple-choice pre-test are listed below. The questions and choices are 
in black while the correct responses are marked in red:

                   a.     Pre-Test Results  for the Multiple-Choice Assignment         

FLO #1 Significant Results
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Questions A B C D

1) Logical fallacy in which the writer attacks 
the person who presents the issue rather than 
deal logically with the issue itself. 

A. 
Strawman
question

10

B. Loaded

2

C. Ad 
hominem

10

D. Burden 
of proof

2

2) Logical fallacy in which the writer uses the 
argument that because everyone believes in 
something, it must be true.

A. 
Bandwago
n

15

B. Loaded 
question

1

C. Appeal 
to 
emotion

6

D. Burden 
of proof

2

3) Logical fallacy in which the writer presents 
an assertion that simply restates the point just 
made ("Exposure to asbestos is carcinogenic 
because it causes cancer").

A. 
Bandwago
n

1

B. Loaded 
question

10

C. False 
cause

4

D. Begging 
the 
question

9

4)  Logical fallacy in which the writer makes 
the assumption that because one event 
follows another, the first is the cause of the 
second.

A. Middle 
ground

5

B. False 
cause

12

C. Ad 
hominem

4

D. Red 
herring

3

5)  Logical fallacy in which the writer dodges 
the real issue by drawing attention to an 
irrelevant issue (sometimes called "ignoring 
the question").

A. Middle 
ground

B. 
Slippery 
slope

C. Ad 
hominem

D. Red 
herring
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the question").

4
5

5 10

6) Logical fallacy in which the writer makes 
the assumption that if one thing is allowed, it 
will be the first step in a downward spiral.

A. Middle 
ground

3

B. 
Slippery 
slope

15

C. Ad 
hominem

1

D. Red 
herring

5

7) George W. Bush once said, “You are either 
with me, or you are against me.”

A. The 
Texas 
sharp 
shooter.

5

B. Appeal 
to 
emotion

6

C. Special 
pleading

1

D. Black or 
white

12

8) The candidate on the right accused the 
candidate on the left that he was not in touch 
with the people’s daily struggles, so the 
candidate on the left responds using the same 
accusation.

A. Burden 
of proof

6

B. Appeal 
to nature

5

C. Tu 
quoque

11

D. The 
Texas 
sharp 
shooter

2

9) Steve didn’t want to finish his meal, so his 
mom reminded him of all the starving children 
in other parts of the world who would gladly 
do it for him.

A. Special 
pleading

3

B. Appeal 
to nature

1

C. Appeal 
to 
authority

2

D. Appeal 
to emotion

18

10) Drinking water is the best medicine A. Appeal B. C. Appeal D. Red 
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10) Drinking water is the best medicine 
because it has no artificial substances.

A. Appeal 
to emotion

3

B. 
Slippery 
slope

2

C. Appeal 
to nature

15

D. Red 
herring

4

11) If you found it online, it must be 
unreliable.

A. Appeal 
to emotion

4

B. 
Slippery 
slope

9

C. Appeal 
to nature

5

D. Genetic

6

12) If the Pope said it, it must be enough for 
me.

A. Appeal 
to emotion

2

B. 
Slippery 
slope

1

C. Appeal 
to 
authority

20

D. Genetic

1

13) You may not believe in evolution, but can 
you prove me wrong.

A. Appeal 
to emotion

1

B. Burden 
of proof

20

C. Appeal 
to nature

1

D. Genetic

2

14) Our state had a natural disaster right after 
Disney’s Gay Parade.

A. Appeal 
to emotion

6

B. Burden 
of proof

1

C. Appeal 
to nature

1

D. False 
cause

16

15) Since Nancy could not logically support 
her argument as to why the fast food industry 
is the number cause of child obesity, I must 
conclude that the fast food industry is not the 
cause of child obesity.

A. Appeal 
to emotion
  

0

B. Burden 
of proof

12

C. Appeal 
to nature

1

D. The 
fallacy 
fallacy

11

* The correct responses and corresponding 
numbers are marked in red
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From the results in this pre-test, it is clear that students seemed to be more familiar with 
certain propaganda fallacies while unable to identify others. For example, students 
performed considerably well when dealing with common fallacies such as the Bandwagon 
(question 2), the Slippery Slope (question 6), the Appeal to Emotion/nature/authority 
(Questions 9 & 10), and the Burden of Proof (question 13). The scores for these specific 
questions were higher compared to others. While this is to be expected and quite 
reasonable, it does reinforce the need to implement the selected intervention before 
students are to be tasked with the higher-critical-thinking task of analyzing propaganda. 

The post-test results, as outlined below, demonstrate a considerable improvement in the 
students' abilities to identify and evaluate propaganda:

          2.     Post-Test Results for the Multiple-Choice Assignment

Questions A B C D

1) Logical fallacy in which the writer attacks 
the person who presents the issue rather than 
deal logically with the issue itself. 

A. 
Strawman
question

7

B. Loaded

2

C. Ad 
hominem

12

D. Burden 
of proof

3

2) Logical fallacy in which the writer uses the 
argument that because everyone believes in 
something, it must be true.

A. 
Bandwago
n

17

B. Loaded 
question

1

C. Appeal 
to 
emotion

2

D. Burden 
of proof

4

3) Logical fallacy in which the writer presents 
an assertion that simply restates the point just 
made ("Exposure to asbestos is carcinogenic 
because it causes cancer").

A. 
Bandwago
n

1

B. Loaded 
question

5

C. False 
cause

6

D. Begging 
the 
question

12
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1

4)  Logical fallacy in which the writer makes 
the assumption that because one event 
follows another, the first is the cause of the 
second.

A. Middle 
ground

4

B. False 
cause

18

C. Ad 
hominem

1

D. Red 
herring

1

5)  Logical fallacy in which the writer dodges 
the real issue by drawing attention to an 
irrelevant issue (sometimes called "ignoring 
the question").

A. Middle 
ground

0

B. 
Slippery 
slope

3

C. Ad 
hominem

7

D. Red 
herring

14

6) Logical fallacy in which the writer makes the 
assumption that if one thing is allowed, it will 
be the first step in a downward spiral.

A. Middle 
ground

1

B. 
Slippery 
slope

22

C. Ad 
hominem

1

D. Red 
herring

0

7) George W. Bush once said, “You are either 
with me, or you are against me.”

A. The 
Texas 
sharp 
shooter.

3

B. Appeal 
to 
emotion

4

C. Special 
pleading

1

D. Black or 
white

16

8) The candidate on the right accused the 
candidate on the left that he was not in touch 
with the people’s daily struggles, so the 
candidate on the left responds using the same 
accusation.

A. Burden 
of proof

4

B. Appeal 
to nature

0

C. Tu 
quoque

16

D. The 
Texas 
sharp 
shooter

3
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4
3

9) Steve didn’t want to finish his meal, so his 
mom reminded him of all the starving children 
in other parts of the world who would gladly 
do it for him.

A. Special 
pleading

0

B. Appeal 
to nature

0

C. Appeal 
to 
authority

1

D. Appeal 
to emotion

23

10) Drinking water is the best medicine 
because it has no artificial substances.

A. Appeal 
to emotion

0

B. 
Slippery 
slope

1

C. Appeal 
to nature

19

D. Red 
herring

3

11) If you found it online, it must be 
unreliable.

A. Appeal 
to emotion

3

B. 
Slippery 
slope

7

C. Appeal 
to nature

3

D. Genetic

10

12) If the Pope said it, it must be enough for 
me.

A. Appeal 
to emotion

1

B. 
Slippery 
slope

0

C. Appeal 
to 
authority

23

D. Genetic

0

13) You may not believe in evolution, but can 
you prove me wrong.

A. Appeal 
to emotion

0

B. Burden 
of proof

21

C. Appeal 
to nature

1

D. Genetic

0

14) Our state had a natural disaster right after 
Disney’s Gay Parade.

A. Appeal 
to emotion

1

B. Burden 
of proof

2

C. Appeal 
to nature

1

D. False 
cause

20

15) Since Nancy could not logically support her 
argument as to why the fast food industry is 
the number one cause of child obesity, I must 
conclude that the fast food industry is not the 
cause of child obesity.

A. Appeal 
to emotion
  

B. Burden 
of proof

C. Appeal 
to nature

D. The 
fallacy 
fallacy
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0 15

1
8

* The correct responses and corresponding 
numbers are in red

To clearly track any improvement between the pre- and post-test, the results are charted below 
for each question and include both the number of participants and the percentage scale: 

10,42%, for example, should be read as '10 participants and 42% scale.'
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          2.    Propaganda Analysis Essay

The final scores of the pre/post Propaganda Movie Analysis Essay were based on a rubric that 
included three sections, each with a total value of 33 points (33%). While the organizational and 
grammatical rubric sections are equally important in an ENC1101 course, assessments in this 
ARP focused primarily on measuring improvement (if any) in my students' evaluation of 
propaganda although brief references to the overall scores were made to determine the impact 
of the propaganda-analysis increases (if any) on the students' final grades for this assignment.  

For the scoring of the experimental and control groups, a common rubric was used. For this 
assignment, students were asked to write a propaganda-analysis essay after watching Leni 
Riefenstahl’s Triumph of the Will, a 1935 Nazi propaganda film. The pre-essay was completed 
before the implementation of the fallacies and the propaganda units while the post-essay was 
completed after the two units were reviewed and relevant activities completed. Since the pre-
intervention grades were lower than those in the post-phase for this specific assignment, I 
retained and counted the highest grade between the two submitted attempts, and the 
overwhelming majority of students earned a higher grade for the post-essay, so their scores for 
this second paper counted towards their overall grade. 

As outlined in the chart below, the great majority of students moved to a higher tier in the 
propaganda- analysis rubric section. A detailed overview of the exact numbers and percentages 
proves that the students’ competencies in evaluating propaganda improved dramatically. 

The criteria for the propaganda section included the following:

Analysis-Essay Propaganda Rubric Section

---------------------
--

23 Participants

Propaganda 33% Pre

Stu. #

Post

Stu. #

Accomplished    
29 - 33

Specific propaganda techniques are identified and many 
examples given.

Analysis is cohesive and homogenous while consistent in its 
study of the film’s values and goals. 

2 7

Competent        
24 - 28

Some propaganda techniques are identified and some 
examples are given.  

Analysis is somewhat cohesive and at times not consistent 
in its study of the film’s values and goals, but still good, 
overall.

6 11

Developing        
16 - 23       

Lacking in identifying techniques and giving examples.

Analysis needs some work to reach cohesion and 
consistency in its study of the film’s values and goals. 

9 3

Beginning          
0 - 15

Vague and random analysis that lacks identifying used 
techniques and examples.

Analysis is very shallow or fragmentary in its study of the 
film’s values and goals.

6 2

The number of students who moved from one scale to another is quite considerable. The rubric 
section titled 'Beginning' saw a decrease from 6 in the pre-phase to 2 in the post-phase. This 
decrease shows that 4 students saw an improvement in scores that moved them up to a higher 
tier. The 'Developing' section likewise saw a decrease from 9 in the pre-phase to only 3 
students in the pre-phase, so clearly more students moved up to a higher category in their 
propaganda analysis value. The 'Competent' section, however, saw a remarkable increase from 

   III. FLO 1 Page 80    



propaganda analysis value. The 'Competent' section, however, saw a remarkable increase from 
6 students in the pre-phase to 11 afterwards. Finally, the top category 'Accomplished' that had 
only two students in the pre-phase is now boasting an increase of five students to reach a total 
of seven students in this high-ranking tier. Overall, it is clear that my students' analysis of 
propaganda improved dramatically as reflected in the decrease in the number of students in 
the bottom two categories and the increase in the top two tiers.   

While it is clear that the propaganda section score increased by an average of 6 points per 
student (18% value of the possible 33 points), the gain in the overall essay grade, which of 
course included increases or decreases in the other two sections, as listed in the rubric, is 15 
points (15% increase). While other factors, including organization and grammar, had a 
considerable impact on the overall grade, it is very reassuring to see that students’ analyses of 
propaganda alone increased by a value of 18%. 

The chart below indicates the overall increase in the number of students who moved from the 
failing category (0 to 69) to the passing threshold of 70 points or higher. Clearly, in the pre-test, 
21% of the class were able to earn a passing grade for the assignment, roughly 5 students. In 
the post-test, however, the percentage increased to 71%, or 17 students, a considerable 
increase of 12 students, or 50% of the class:

Summative Assessment: Experimental and Control Group B.

The results from the “Propaganda” rubric section and the overall analysis-essay grades for both 
the experimental and control course for the fall of the 2016-17 academic year are outlined in 
the chart below:
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Formative Assessment: In-Class Group Presentations C.

As this chart indicates, the average score for the propaganda-analysis rubric section for the 
experimental class is 9 points higher than the control-group class results, or roughly 27% of the 
possible 33 points. To minimize the impact of crediting the increase to the apparent fact of 
doing the same assignment twice, the grades for the control group were similarly drawn from 
the students' second submission; however, the students in this control group did not receive 
the intervention although they had gone through a similar process and received the same 
materials. The scores did improve for both groups in the second attempt; however, the increase 
in the propaganda section was considerably lower than that experienced by the experimental 
group, and the numbers in the chart above confirm the discrepancy between the two groups' 
performances. Overall, the difference in the propaganda section is 9 points, or 27% of the 
section's maximum score. The overall grades, however, are slightly higher in the experimental 
group by roughly 11 points more in average, or 11% of the essay’s total grade. Clearly, the 
propaganda rubric section is the one component that had more discrepancy between the two 
groups, with a percentage-wise difference of 27% of the section's total points.       

Initially, I had planned to use the in-class student presentation as a summative assignment; 
however, right before implementing the ARP intervention this past fall, it became clear that the 
presentations were measuring the students’ application of propaganda, a higher step in the 
analysis process. For instance, although one can make connections between evaluation and 
application, further research and years of experience in teaching this content convinced me 
that it could be conceivable to have a student who could properly evaluate propaganda while 
not being able to apply it in the form of launching a propaganda campaign. In other words, it is 
easier for many students to identify and analyze specific propaganda techniques than launch 
effective propaganda campaigns. 

Overall, and since these presentations assess practical propaganda skills, I did not cancel this 
assignment, so I simply turned it into a formative-assessment activity to improve my students' 
application of the learned strategies while providing me with additional information on their 
overall progress in evaluating propaganda to build effective propaganda campaigns. Ironically, 
and despite the integration of logical fallacies in the building blocks of propaganda, the process 
of launching an effective propaganda campaign is anything but a fallacy propagator since being 
a true propagandist requires far more skills than just someone who could manipulate facts and 
build fallacies.

In the fifth week of the fall semester, students in the experimental class presented their group 
presentations, and the topics ranged from commercial campaigns to social and environmental 
topics. Since this is a Composition class, a good number of students struggled with other 
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topics. Since this is a Composition class, a good number of students struggled with other 
components of the presentation, such as the fear of presenting in front of others, despite the 
fact that they were handed a rubric beforehand. Additionally, students realized the challenges 
of building a cohesive campaign. For example, one group focused on 'texting and driving' and 
were unable to go beyond the generic information that was out there on the subject, so their 
only effective piece was an emotional video that indeed moved many students to cry during the 
presentation. In the discussion afterwards, I pointed that while the video was a good choice and 
impacted the audience, the campaign itself did not capitalize on the audience’s emotions and 
empathy, so I asked some few students to explain what made the video emotional, and their 
replies seemed to have focused on two things: first, many students felt sorry for the victim in 
the video, and second, many felt a sense of guilt as they themselves text and drive. A good 
propagandist would have built on that emotional attachment by setting specific goals; for 
example, the student presenters could have prepared a pledge form to ask the audience to sign 
and keep in their cars as a reminder not to text and drive. Obviously, the students did a good 
job informing their audience on the dangers involved, yet a propagandist would have built the 
campaign on clearly-defined goals and would have included specific components to facilitate 
the realization of the campaign’s objectives. 

Although not initially planned as a formative assignment, this group-presentation activity built 
stronger confidence and more collaborative skills in my students’ evaluation of propaganda 
although the applications were sketchy and ineffective at times. The ensuing class discussions 
that followed each presentation, however, deepened their understanding of how propaganda 
campaigns functioned, transforming this  assignment into one of the most relevant 
opportunities to distinguish between the good use of propaganda and the sinister application 
of its power and manipulation to kill, destroy, and devastate at scales beyond imagination, as 
tragically manifested during the turbulent times of the Holocaust.        

Formative Assessment: Experimental Group (Pre/Post Survey)D.

Although the survey has fifteen questions, and due to the opinion-based natures of some 
questions, especially those requiring respondents to share their confidence level with the 
materials, I selected six questions that focused on the students’ competence in the analysis of 
propaganda and its components. I created a table to highlight students’ competency in 
answering each of the six selected questions listed below:  

Selected Propaganda Questions and Data from the Pre-Survey—24 Respondents:

Competen
t

Non-
Competent

1. Define Propaganda 7 17

2. Give Examples of Propaganda 10 14

3. What Critical-thinking Elements are involved in Propaganda? 4 20

9. Explain and Discuss the contributions of propaganda to the 
events of the Holocaust

6 18

11. List Specific logical fallacies that you know, and define, at least, 
one of them

3 21

12. How can logical fallacies be incorporated into propaganda? 4 20

As the table indicates, students did not demonstrate competent propaganda skills in this pre-
survey, and although they were told that no grades would be assigned for the survey, I made it 
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survey, and although they were told that no grades would be assigned for the survey, I made it 
clear that if they did not know the answer, they should simply write “I do not know”; therefore, 
the non-competent column does include those who selected to write that they “did not know” 
or who simply left the space blank. Additionally, and as expected, many students listed accurate 
examples of propaganda (question 1) although some of them did not know how to define it. 
The first question, and quite naturally did present a challenge even for those students who 
were familiar with propaganda. The third question confirmed the many challenges that 
students often face when confronting the issue of critical thinking, especially when dealing with 
the complex topic of propaganda. Question 9, on the other hand, and despite the low number 
of competent answers, did demonstrate the students’ familiarity with the topic of the 
Holocaust even though explaining the incorporation of propaganda proved to be a challenge for 
many. Question 11 was definitely the most challenging as only three students provided a 
competent answer. Finally, the twelfth question confirmed the results of the previous question 
as only four students were able to explain how to incorporate logical fallacies into propaganda. 
Logically, those students who were unable to identify logical fallacies were equally not able to 
explain how to incorporate them into propaganda.     

Selected Propaganda Questions and Data from the Post-Survey—24 Respondents:

Competen
t

Non-
Competent

1. Define Propaganda 18 6

2. Give Examples of Propaganda 22 2

3. What Critical-thinking Elements are involved in Propaganda? 17 7

9. Explain and Discuss the contributions of propaganda to the 
events of the Holocaust

23 1

11. List Specific logical fallacies that you know, and define, at least, 
one of them

24 0

12. How can logical fallacies be incorporated into propaganda? 21 3

As the table indicates, students’ competencies improved dramatically in this post-survey. The 
number of students who accurately defined propaganda in the first question increased from 7 
in the pre-survey to 18 in the post-survey, and while this is a sizable improvement, the nature 
of the question itself as an open-ended question made it challenging even for those familiar 
with the term, yet the overall increase in competent answers for this question is still 
considerable. The second question, and since it had decent numbers in competent replies--10 
students--in the pre-survey as well, it still had a considerable increase to 22.  The third question, 
on the other hand, and despite the challenges posed by asking students to name the critical-
thinking elements involved, the number of competent replies increased from 4 to 17, a 
momentous leap of 13 students or a sizable 54% increase. Competent replies for the ninth 
question dramatically increased from 6 to 23, an increase by 17 students or a staggering 70%. 
Yet, it is the eleventh question that takes the trophy for the most improved section as 
competent replies increased from a measly 3 in the competent column to a staggering 24, 
roughly an 87% increase and a 100% competent reply for the whole class in correctly answering 
this question. Finally, the twelfth question saw an increase in competent replies from 4 in the 
first phase to 21 in the post-survey, still a considerable 70% increase. 

While the six questions listed above present a clear picture of the improvement in the students’ 
propaganda analytical abilities between the pre- and post-implementation phases of this ARP 
intervention, it is appropriate to note that an analysis of the remaining nine questions reveal a 
similar improvement pattern as students felt more confident in discussing the other relevant 
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similar improvement pattern as students felt more confident in discussing the other relevant 
facets as they presented well-supported replies and reflected deeper analyses of the 
interconnectedness of the components related to the evaluation of propaganda. Finally, below 
are two charts indicating the students’ self-assessment of their confidence level in an answer to 
the thirteenth question of the survey in both the pre- and post-phases: “Do you feel confident 
that you have the required skills and knowledge to fully understand propaganda and its 
working? Explain.”
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Formative Assessment: Experimental vs. Control Group (Post-Survey)E.

As listed in the table below, results of the competency assessment of students’ answers in the 
post-survey for both the experimental and control groups were compared, and the same six 
questions were selected. The table, however, lists only the number of students whose answers 
were deemed competent in both groups:

Selected Propaganda Questions and Data from the Post-Survey—48 Respondents:

--------------------- 48 Participants Experimental Group 
(Class A) Competent

Control Group (Class 
B) Competent

1. Define Propaganda 18 12

2. Give Examples of Propaganda 22 5

3. What Critical-thinking Elements are 
involved in Propaganda?

17 6

9. Explain and Discuss the contributions of 
propaganda to the events of the Holocaust

23 11

11. List Specific logical fallacies that you know, 
and define, at least, one of them

24 4

12. How can logical fallacies be incorporated 
into propaganda?

21 6

Clearly, the experimental group had the advantage of going over the ARP intervention 
materials, which improved their abilities in evaluating propaganda. The control group, however, 
and while benefiting from the usual propaganda materials, did not receive the intervention, 
which prevented them from experiencing any significant improvement in evaluating 
propaganda. The only two questions for which the control group had marginal, but still 
considerable, gain were demonstrated in the first and ninth questions. Most likely, the review 
of the propaganda material covering the holocaust helped students better formulate a 
propaganda definition and helped explain its tacit implication in and contributions to the tragic 
events of the Holocaust; however, the potential lack of relevant knowledge related to logical-
fallacies limited the control-group's improvement and growth in harnessing the needed 
analytical skills to properly evaluate propaganda. 
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Preface A.

When I began teaching the LIT2174 Holocaust Multimedia course some few years ago, I noticed 
that its propaganda materials were relevant to both the scholar engaged in the specialized 
study of the Holocaust and the ordinary college student; therefore, I experimented with 
incorporating a propaganda unit in my ENC1101 courses as well. At the time, I had two goals in 
mind: to improve my students’ evaluation of internet sources and to promote the Lit2174 in my 
Freshman Composition-I since it is a pre-request for the Holocaust course. 

The integration of the propaganda materials was not very extensive as I believed that meeting 
these two goals above was sufficient although the impact on my students’ critical thinking and 
analytical skills was too obvious to ignore. For many years, I had focused solely on these two 
initial goals until I was provided with the opportunity to complete an action research project.  

During the first year of the tenure process, and as I was searching for an appropriate ARP topic 
that was worthy of the time and efforts invested in the project, I decided to go with the 
implementation of a critical-thinking unit in the study of Holocaust studies. I felt so passionate 
about the topic that I began the research process before I was assigned any tasks. Somehow, I 
found exactly what I could spend the bulk of the upcoming years in the tenure process doing 
without ever experiencing a minute of boredom. 

I am also thankful that my ILP committee provided me with needed recommendations and 
support to narrow down the focus of my ARP intervention to the more specific implementation 
of a logical-fallacies unit to improve my students’ evaluation of propaganda. 

An added divine intervention that impacted this project and raised my students’ interest in its 
content was the changing times experienced by our nation in the fall of 2016 as it submerged 
into one of its fiercest presidential elections in recent memory, and the crescendo of it all 
happened during the weeks of implementing my ARP project.    

General ReflectionsB.

After I began this project and after months of attending numerous roundtables and seminars in 
the process, it became evident along the way that the ultimate goal, and although intrinsically 
linked to a process of tenure, has always been, and will always be, about our students. By 
supporting my students to improve not just their evaluation of propaganda but also their use of 
higher critical-thinking skills while delving into deeper analyses of complex issues and topics, I 
realized how profound and rewarding this work is. 

At the beginning, the process seemed too simple and too straightforward; even students began 
the process in a nonchalant manner aiming only to get the work done and move on to some 
other course materials; in fact, just mentioning words, such as “black and white movie”, 
“Hitler”, “Nazi”, “Holocaust” almost eradicated any potential positive forward outlook to better 
times in the classroom for some students as non-verbal cues cemented my worry over this 
negative first impression displayed by some of them; however, this false alarm did not last very 
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negative first impression displayed by some of them; however, this false alarm did not last very 
long as later during that same first week, students began to engage with the materials and 
shortly afterwards began to link what they were studying to current events, especially the 
grueling presidential election campaigns taking place at the time. 

After students had immersed into the study of the logical fallacies, and without yet requiring 
them to complete the planned assignments, several students began to point out similarities 
with the ongoing presidential elections. I was ecstatic to see them engaged, but sooner I 
realized the importance of controlling the passions expressed. For example, there was this one 
student that I recall who was discussing how appalled she was at the prospects of how one of 
the presidential candidates made a promise to build a wall in the southern border, and another 
classmate pointed out that probably she was very emotional due to her ethnicity, indirectly 
dabbing one of the studied fallacies on her, yet without any anger or agitation, she reached out 
for her phone and showed him photos of herself in uniform while serving in Afghanistan 
defending the flag of the United States. The classmate apologized and clarified his comment 
while agreeing that it was probably insensitive of him as his comments did not reflect her 
patriotism and unselfish service to the country. Moments like this one opened my eyes that this 
project was too-real for many of my students. The new information they were learning and the 
skills they were acquiring were real, and they were vital to their success in the community. In 
the class meeting that followed, I went ahead and shared with them the Peace and Justice 
Institute’s “Principles of How We Treat Each Other” to help create a much more relaxed 
environment for every student to be heard while respecting everyone's voice. As a facilitator 
for many of the program’s workshops, I informed my students that they would get extra credit 
for attending, at least, two PJI Justice-week sessions. Students, in fact, had to attend only one 
more since I had already taken the whole class to the PJI workshop that I was facilitating that 
same week. The incorporation of these extra-curricular activities improved the overall 
atmosphere as students engaged in meaningful discussions and reflections in the numerous 
activities of this ARP while abiding by each principle to contribute in creating a safe-learning 
space for everyone.    

I must admit that while I am used to witnessing how students could be shocked by some of the 
literature, the experimental class, however, was one unique group as it represented a 
microcosm of America itself. Students in that class came from diverse backgrounds and 
ethnicities, stretching from international students from the Middle East and Africa to devout 
conservatives sitting next to self-proclaimed liberals. At the middle of the implementation 
period, I sat down thinking why it was this diverse group that happened to be selected for this 
ARP intervention at the middle of the most nerve-racking presidential election campaign in 
modern times. I made sure that I kept a neutral stand on the issues; in other words, I did not 
take sides on any of the political issues and examples surfacing during the students’ discussions 
and reflections on the political climate at the time. 

As students progressed in identifying diverse logical fallacies, they were then studying not just 
propaganda and its relevant components, but they were also introduced to some of the most 
shocking episodes of this unit as they read and learned more on the events of the Holocaust, 
and how propaganda played a major role in desensitizing the German public. I did not want to 
overload them with too much information on the subject, so I selected specific pieces to convey 
the role that propaganda played.

During this process and due to the extensive materials that students had to review to 
successfully proceed on-time with the process, I had to incorporate diverse study-skills to assist 
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successfully proceed on-time with the process, I had to incorporate diverse study-skills to assist 
them in staying current with the content and set goals. I organized my notes to outline the 
plans and activities for each class meeting, and I incorporated a flipped-learning approach as I 
required students to review the materials posted on Blackboard prior to coming to class for the 
planned activities and assignments. Additionally, and for some activities, students had to work 
in groups and use additional study tools such as index cards and highlighters, and I allowed 
them to use their smart phones or tablets, but I also made sure that they understood and 
agreed to the rules and obligations involved. 

The formative and summative assignments raised my students’ interest in the content as they 
expressed genuine interest to learn new concepts. For example, during the game-like index 
cards activity to help students memorize the listed fallacies in the propaganda chart handout, I 
worried that some of them would feel lost in the details and become disinterested although I 
tried to make it a fun-filled process. The results, however, exceeded my expectations as many 
students genuinely worked with one another with enthusiasm and passion. 

For me, and especially during that difficult political climate, I rejoiced seeing students 
supporting each other and learning from one another. For instance, there were some few who 
felt that their faith was becoming a target during the heated presidential campaign, and 
without them expressing their feelings directly, their remaining classmates supported them and 
spoke up on their behalf. Asides from these understandable emotions during a presidential-
election season, students worked really hard to complete their work while exercising 
considerable efforts to improve. Furthermore, and despite the toll involved in discussing 
propaganda techniques that manipulate the use and interpretation of things that make us who 
we are, and at times not of our own choosing--such as gender, race, religion, nationality, and so 
on—students stayed focused on the tasks at hand as they improved their overall critical-
thinking skills. 

The main takeaway for me, and without repeating many of the thoughts already shared in the 
previous section of this ARP, is seeing the project evolve over time and taking proportions of its 
own, and even with extensive planning, there were moments that truly defined the objectives 
of this project for me. For example, and while I downgraded the point-value and the 
assessment nature of the group presentations, I did not expect that the discussions that took 
place after each presentation to be more meaningful and educational than the projected slides 
of each project. It became obvious that the presentations and despite what appeared to be an 
assignment with a non-incremental value turned into becoming one of the most effective 
activities to truly depict both the good uses of propaganda and the dreadful misuse of it. 
Clearly, there is more work for to be done for those students who would like to become 
talented propagandists, yet my students’ evaluation of propaganda had improved 
tremendously as demonstrated by the considerable results of this ARP.   

Possible improvements, however, include redesigning the presentation assignment to align 
with the set goals of this ARP, and adding a guest speaker who could come in and discuss 
propaganda and some other related events although I did invite such a person and did organize 
such event already, but it took place in the April month of 2017, so this second improvement 
has already been implemented as the intervention now includes a guest-speaker event. 
Another improvement that I would like to incorporate in the future is the addition of source-
analysis materials to assist my students in evaluating internet sources for their argumentative 
research paper. Finally, I would like to implement this ARP intervention in my LIT2174 
Holocaust-Multimedia course although there is an extensive propaganda unit already, so I am 
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Holocaust-Multimedia course although there is an extensive propaganda unit already, so I am 
planning to add the logical-fallacies intervention to the course content by the fall of 2018. 

Critical Evaluation of Each Essential Competency in this FLO (ARP) C.

Employ formative feedback loops to assess student learning 

Employ a variety of assessment measures and techniques (both formative and 
summative) to form a more complete picture of learning (e.g., classroom assessment 
techniques, authentic assessments, oral presentations, exams, student portfolios, 
journals, projects, etc.) 



Assessment 1.

Evaluation and Reflection

This action research project consists of an amalgam of formative and summative assignments, 
which included seven formative activities and two summative assignments. In line with the 
assessment-competency indicators of employing a variety formative and summative 
assessment measures and techniques and with my own teaching-philosophy tenet of 
simplifying content, I devised a plan that incorporated both assessment models to engage 
students with the materials while honing their skills in evaluating propaganda.  

Formative-assessment learning activities comprised seven assignments: : Nazi Propaganda 
Discussion Questions, Analysis of Thought Activity#1, Fallacies In-Class Group Activity#2, Index-
cards Fallacies-Activity, Propaganda-Application Online Discussion, and the Propaganda 
Campaign Presentation. While each one these activities required students to complete a 
specific relevant assignment, they still incorporated a series of feedback loops as students 
received instant feedback in the form of in-class discussions, peer-feedback, and instructor 
feedback as I often walked around the room and clarified concepts and provided students with 
recommendations to improve their work to meet the set-standards for each assignment. 
Additionally, I used my scheduled office hours to meet up with students who were either 
struggling with the content or needed more help to understand and apply the studied concepts. 

An additional formative assessment tool that was used in this ARP is the survey assignment 
although, obviously, it did not impact students’ grades, it did serve as an additional formative 
assessment opportunity as many students realized what they did not know. This is, of course, a 
common goal in this developmental process to help students become aware of what they need 
to know. In fact, this is one of the reasons why I decided not to use a strict Likert-scale survey-
model in the building of my ARP survey. I felt that many students would simply mark that they 
know everything, so I focused on specifically asking them direct questions that would then 
convey their knowledge of the subject matter. This does not mean that the Likert-scale survey 
is defective, but I felt that it simply would not have worked for what I was trying to assess, 
especially when dealing with critical-thinking measurement. 

Summative-assessment learning activities included a test and an analytical essay: Propaganda 
Post-phase Test and the Post-Phase Propaganda Analysis Essay. The purpose of this type of 
assignments was to accurately measure my students’ improvement in the evaluation of 
propaganda. Although I could have required only the movie-analysis essay by itself to measure 
improvements, I wanted to make sure that it was clear that my students’ logical-fallacies 
competencies improved as well, thus providing them with higher critical-thinking skills to 
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competencies improved as well, thus providing them with higher critical-thinking skills to 
improve their abilities in evaluating propaganda and deciphering its diverse techniques.

Include content well-suited to Valencia's diverse student population 

Use diverse perspectives to engage and deepen critical thinking (diversity as learning 
resource) 



Inclusion & Diversity 2.

Evaluation and Reflection

One of the tenets in my teaching philosophy centers on creating a sense of community in my 
classroom; therefore, my action research project focused on strengthening this principle as 
students engaged in activities that afforded them the opportunity to interact with each other in 
an environment of mutual respect and openness. The integration of the 'Peace and Justice 
Institute' principles and participation in the Justice Week events and workshops improved my 
students’ engagement with this ARP content, especially as some of its elements involved 
discussing and reflecting upon some sensitive issues. In fact, propaganda when used for evil 
purposes manipulates and distorts public views on issues of gender, race, religion, sexual 
orientation, nationality, and so on; therefore, the integration of these principles and the 
participation in equal-justice focused workshops and events provided students with adequate 
skills to improve their interaction within Valencia’s diverse-population classroom. Additionally, 
many of them shared with me how these principles and events greatly impacted them and 
urged them to share their findings with family members and friends.

This ARP, and by the nature of its own topic, is focused on what happens when we fail to 
engage and deepen our own critical-thinking. The use of logical fallacies to propagate vile ideas 
on one another is at the heart of this intervention's goal to equip students with skills to counter 
such rampant campaigns in our own society and across the globe. 

To engage and deepen my student’s critical-analysis, I incorporated the 8-elements of thought 
activity. By reviewing each element, students were equipped with the knowledge to identify 
the different elements and stages of human thought. In the fifth week of the semester, 
students were required to review the posted content on Blackboard and engage in active 
learning activities that included reviewing the 8- Elements of Thought Interactive Chart before 
completing a critical-thinking assignments to apply the learned concepts from the chart to the 
relevant events and concepts in Nazi propaganda. First, I distributed the handouts that included 
a printout of the 8- Elements of Thought Interactive Chart and the Analysis of Thought 
Activity#1 form. Then, the interactive online chart was projected as we discussed each element 
in class. Finally, I gave the students the remaining time to complete the Analysis of Thought 
Activity#1 assignment.    

Although I do not normally look at the ethnic fabric of my students, I happened to notice that 
the experimental group for this ARP was a true microcosm of America, and to some extent the 
world. The diversity of this group of students was so inspiring that the cynics would have 
predicted potential challenges and conflicts in implementing such a project during the height of 
one of the fiercest presidential elections in recent history; however, this diverse group of 
students engaged with one another in the most dignified and respectful manner while 
supporting each other throughout the semester.    
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Within the multilayered content of this ARP, there is an array of content that directly or 
indirectly contributes to engaging students to improve and deepen their critical thinking skills 
all while maintaining a safe environment that is conducive to learning. Of all the propaganda 
campaign samples reviewed in this unit, none touched my students more than the Nazi 
children’s book demonizing Jews and painting a distorted view of them in the minds of German 
children. Students of all backgrounds were horrified by the vile campaign and its targeting of 
innocent and vulnerable children. Many students engaged in candid discussions and openly 
expressed their feelings and opinions with one another. 

From my own perspective as a Valencia educator, I benefited tremendously from my work 
facilitating several 'Peace and Justice Institute' workshops since 2009 and from my involvement, 
since 2015, in mentoring students to complete their Global-Distinction capstones on topics 
related to global citizenship and cultural diversity; additionally, I had the advantage to have 
taken multiple faculty-development courses targeting this competency, such as the all-too 
relevant “Creating a Safe Space” course; therefore, this ARP presented me with the perfect 
opportunity to incorporate many of the strategies and techniques I learned to create content 
well-suited to meet the needs of Valencia’s diverse student population and diversify my 
teaching strategies to engage and deepen my students’ critical-thinking skills.    

Encourage students to challenge ideas and sources 

Employ methods that develop student understanding of discipline's thinking, practice and 
procedures (e.g., through guided learning opportunities the student will apply the use of 
the discipline’s "ways of knowing") 



Learning-centered Teaching Strategies 3.

Evaluation and Reflection

The first indicator for the Learning-centered Teaching Strategies focusing on encouraging 
students to challenge ideas and sources aligns directly with my work in this project; in fact, 
evaluating propaganda is at the heart of acquiring skills to challenge propagated ideas while 
equally evaluating and challenging unreliable or misleading sources. 

Throughout this ARP work, students were engaged in learning-centered activities that improved 
their skills in redefining their “ways of knowing.” For instance, when students had to watch and 
review literature and multimedia content that they perceived as archaic and old, they formed 
an idea—a type of prejudice—that the materials were obsolete and did not apply to them. Yet 
after only some few days of engaging with the content, they began to build a newer approach 
as they made stronger connections between the past and the present while experiencing a 
cognitive growth, thus starting the process of asking deeper questions and raising more 
important points for discussion. For example, rather than ask “why am I required to watch this 
‘black and white’ film?” the question evolved into “why are these things still happening?” 

To strengthen my students' growth in looking at things from a different angle or “a new way of 
thinking,” I reviewed the 8-elements of thinking and assigned an activity that provided my 
students with the opportunity to apply the learned concepts to Nazi propaganda. The review 
included projecting a chart that displayed the eight elements and that had an interactive wheel 
to browse through each segment, yet I still distributed a printout of the chart for students to 
use and take notes as we reviewed the literature. Since the content of these elements are 
aligned with the second indicator, more information on the covered concepts is included below 
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aligned with the second indicator, more information on the covered concepts is included below 
to highlight how and why this segment of the course content helped create and build a “new 
way of thinking” for my students: 

Why the Analysis of Thinking is Important 
Everyone thinks; it is our nature to do so. But much of our thinking, left to itself, is biased, 
distorted, partial, uninformed, or downright prejudiced. If we want to think well, we must 
understand at least the rudiments of thought, the most basic structures out of which all 
thinking is made. We must learn how to take thinking apart. 

All Thinking Is Defined by the Eight Elements That Make It Up. Eight basic structures are 
present in all thinking: Whenever we think, we think for a purpose within a point of view 
based on assumptions leading to implications and consequences. We use concepts, ideas 
and theories to interpret data, facts, and experiences in order to answer questions, solve 
problems, and resolve issues. Thinking, then: 

  

• 1. generates purposes 

• 2. raises questions 

• 3. uses information 

• 4. utilizes concepts 

• 5. makes inferences 

• 6. makes assumptions 

• 7. generates implications 

• 8. embodies a point of view 

Source: Criticalthinking.org Copyright ©2015 Foundation for Critical Thinking

         

Although the great majority of assignments and activities touched on these two indicators of 
the competency, three additional activities incorporated their elements: Nazi Propaganda 
Discussion Questions The Eternal Jew Video Excerpt, Children's Propaganda, and Japanese-
American Internment Propaganda Video. The discussion questions tested my students’ 
discernment of tone and intent while formulating interpretations based on literal and 
inferential meanings. The video, on the other hand, presented them with the opportunities to 
challenge not just the goals of these despicable propaganda campaigns, but also challenge their 
own thinking and their already established “ways of knowing” as they engaged in the study of 
some of the most shameful acts of our modern times.  

For me as an educator, the application of this competency and its two indicators above 
strengthened my teaching repertoire as I incorporated more methods that I acquired from the 
Holocaust Multimedia into the ENC1101 course. The result of this combination helped my 
students build skills to challenge ideas and sources through the development of diverse 
learning-centered methods and strategies that assisted them in better understanding the 
discipline's thinking and best practices while acquiring “new ways of thinking.”     
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Help students develop academic behaviors for college success (e.g., time management, 
study, test and note taking strategies, etc.) 



Help students identify where academic behaviors can be adapted as life skills (e.g., library 
search skills, decision-making, communication skills, scientific understanding, etc.)



LifeMap  4.

Evaluation and Reflection

I relied extensively on my previous experience as a life coach instructor and on my current 
duties as the East-campus and Winter Park ‘Valencia Global Distinction’ mentor to help my 
students develop academic behaviors for course and college success. This specific competency 
is directly aligned with my teaching-philosophy tenet of 'opportunity', and throughout my 
teaching career I have completed work for diverse educational institutions to apply 
interventions to help struggling students. 

Additionally, I had the honor to review Barbara Oakley’s much-acclaimed book A Mind for 
Numbers, a 2015-New York Times bestseller science book in America with a focus on helping 
students succeed in Math and Science college courses, yet this was not the typical review 
opportunity that many instructors get to experience as Barbara and I exchanged many emails 
discussing the bigger prospects of helping any college student for that matter, and it was a 
pleasure and an honor to see that she had incorporated many of my feedback in her final copy 
while I had implemented many of her ideas in my own classroom, especially those touching on 
the processes of learning and memorization. 

Accordingly, and during the implementation of this ARP, and due to the extensive use of 
materials that students had to review to successfully complete the required tasks and 
assignments on-time, I integrated diverse tools to help students develop academic behaviors 
for college success. I organized my notes to outline the plans and activities for each class 
meeting, and I incorporated a flipped-learning approach as I required students to review the 
materials posted on Blackboard prior to coming to class for the planned activities and 
assignments. Additionally, and for some activities, students had to work in groups and use 
additional study tools such as index cards, highlighters, and smart phones/tablets, but I made 
sure that they understood and agreed to the rules and obligations involved. 

Additional guidelines were given on how to improve my students’ processing of multimedia 
content. My experience teaching the Holocaust multimedia course came in handy as I guided 
them in harnessing effective study skills and strategies to improve reviewing multimedia 
content. One of the techniques that my mentor the late Richard Gair utilized in his Holocaust 
classes was assigning three or four questions that students had to scribble on an index card to 
record their answers or reflections while reviewing diverse media content. Another technique 
that we used together during the face-to-face Holocaust classes included pausing each video to 
engage students in discussing or answering specific questions although we always encouraged 
them to make other comments when relevant to the projected materials. An additional useful 
strategy that I incorporated was to require students to take notes on what they saw and 
learned in each segment of the projected media content. For my online courses, however, I 
have incorporated the use of the EDpuzzle tool, instead, to create the same pauses so that 
students interact with the content while watching the assigned media materials. These 
strategies benefited my students tremendously as they prepared for each in-class activity with 
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strategies benefited my students tremendously as they prepared for each in-class activity with 
enthusiasm and anticipation during this ARP implementation.

The implementation of this project coincided with the time of the fiercest presidential election 
in recent memory; therefore, the stakes, for many students, were much higher than just 
completing course assignments. The ARP intervention helped them look at their options from 
all angles as they were approaching the time to cast a vote in the 2016 presidential election. In 
keeping up with my neutral standing in discussing political events from a propaganda 
perspective, I did not focus on whether the intervention played a role in swaying any of my 
students' votes from one candidate to the other; instead, I focused more on improving my 
students’ evaluation of propaganda and understanding of bias in media and political campaigns 
prior to making a final decision on the candidate they would like to cast their vote for. One 
assignment that hinted at their potential choice was the Fallacies In-Class Group Activity#2, but 
since that was early in the implementation period, there was really no way of knowing how 
much of an influence this ARP played in their vote although one thing was obvious: in the first 
class meeting after the election results, there was a deafening silence in the room, and 
thankfully this ARP was over by then.  

Furthermore, and to provide my students with the appropriate tools and resources to cope 
with stress and deal with potential mental issues, I invited Professor and Advisor Andrea Bealler 
to two of my classes during this ARP implementation period. Her presentation focused on the 
methods and available Valencia resources to deal with stress as a result of either academic 
or/and personal issues. Her workshop lasted one hour and fifteen minutes and truly helped a 
good number of students. After evaluating surveys that she had taken during the two sessions, 
she updated me on the results as we discussed diverse methods to help students cope with 
these challenges that often impact their success as much as, if not more than, their academic 
performance. This access to relevant data related to my own students' success, in areas that are 
remote from the materials covered in class or in the existing curricula, urged me to seek 
completing the MAP certificate program, and since I had already taken two Map-related 
courses in the past, it would only take me some few additional courses and a capstone project 
to complete the requirements. Andrea’s presentation surprised everyone in the room as it 
painted a true picture of the extent of stress and other mental issues on a good segment of our 
own student population. This is one vital presentation that I wish every Valencia educator 
would offer to their students although its impact—I am sure—would touch both students and 
faculty alike. 

align learning opportunities and assessments of course learning outcomes and program 
learning outcomes, with the student core competencies 



sequence learning opportunities and assessments throughout courses, programs, and 
developmental advising to build student understanding and knowledge 



Outcomes-based Practice5.

Evaluation and Reflection

The Outcome-based Practice has always been at the core of my course-curriculum design, and 
as reflected in my teaching philosophy, Valencia’s core competencies are the cornerstones of 
every facets of what I do in the classroom. By its focus on improving evaluation of propaganda, 
my ARP is deeply rooted in engaging students to think, value, communicate, and act. In fact, 
there can be no proper study of propaganda if these four elements are not utilized. The goal of 
any propaganda campaign is to manipulate information and propagate bias or set objectives to 
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any propaganda campaign is to manipulate information and propagate bias or set objectives to 
influence the general public, so students are required to acquire proper critical-skills to detect 
these campaigns and not fall victims to their deceptive methods. By incorporating these core 
competencies into the course content, I helped students deepen their critical-thinking skills.    

Throughout the numerous activities of this ARP, students learned how to react to and reflect on 
the multiple propaganda activities for this project. Learning opportunities and assessments 
throughout the course content were sequenced to reflect both the goals of this project and the 
overall goals and outcomes for the course. Simply asserting that the project assisted students 
to acquire higher-critical thinking skills was neither sufficient, nor revealing; therefore, the 
overall goal of this ARP intervention had to align with the course objectives using the selected 
activities as both indicators and assessment tools. In fact, prior to launching this project and 
while going over the syllabus content, I focused on demonstrating this alignment between the 
course outcomes and the work we were about to begin. I did not want my students to think 
that this was my project, or that it had been imposed upon them for some other reasons. 

As listed in the course syllabus excerpt below, the project demonstrated the established course 
outcomes as it helped my students strengthen their information literacy by acquiring proper 
skills to recognize credible print and digital sources for their research paper, and helped 
develop stronger critical-thinking as they acquired skills to discern an author’s tone, recognize 
intent and/or bias, and read texts for literal and inferential meanings:

Students will demonstrate information literacy.
Corresponding Evidence of Learning
Recognize credible print and digital source material.

Identify existing technological resources for writing.

Students will develop critical reading skills.
Corresponding Evidence of Learning
Identify main ideas and supporting details.

Recognize overall patterns of organization.

Discern author's tone.

Recognize intent and/or bias.

Read texts for literal meaning.

Read texts for inferential meaning.

Overall, in incorporating these four core competencies, I have always tried to maintain their 
exact order in the list, for the obvious reasoning that there can be no ‘act’ without 
‘communication’, no ‘communication’ without ‘value’, and no ‘value’ without ‘thought.’  It is 
not a coincidence that the list starts with ‘think’ and ends with ‘act’. In fact, all of the 
assignments in this ARP, and as listed below, integrated some or all of these core competencies 
as they targeted the students’ critical-thinking growth: for example, the survey required 
student to answer specific questions that often demanded ‘thinking’ as when defining a term, 
valuing when assessing a skill or competency, communicating when expressing an opinion or a 
recommendation, and acting when sharing a specific action to be taken or recommended for 
others. 

Similarly, all the group activities, including the presentations, involved all of the core 
competencies in the process of both preparing and presenting the materials. Following the 
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competencies in the process of both preparing and presenting the materials. Following the 
exact order, the presentation-preparation phase involved ‘thinking’ and ‘valuing’ as students 
formulated ideas and gathered content and data for support, and the in-class presentation 
phase involved ‘communicating’ and ‘acting’ which probably were the most dreaded 
components of the process. Finally, and for the sake of brevity, I will suffice by simply listing the 
remaining assignments and activities during this ARP that also presented students with the 
opportunities to utilize these fundamental core competencies: 

Propaganda Discussion Assignment  

Analysis of thought Activity-#1

Fallacies Index-cards Game

In-class group activity on ‘fallacies’

Propaganda in Media Group Activity-#2

Presidential Candidate Propaganda Discussion (Blackboard)

Pre/Post test 

Propaganda-movie Analysis Essay (Pre-and Post-)

Produce professional work (action research or traditional research) that meets the 
Valencia Standards of Scholarship 



Build upon the work of others (consult experts, peers, self, students) 

Be open to constructive critique (by both peers and students) 

Make work public to college and broader audiences 

Demonstrate relationship of SOTL to improved teaching and learning processes 

Demonstrate current teaching and learning theory & practice

Scholarship of Teaching & Learning 6.

Evaluation and Reflection

This action research project provided me with the opportunity to hone my own skills as a 
Valencia educator while giving me more insights into the learning process of my own students. 
My extensive research and collaboration with other faculty members, on the other hand, 
strengthened my teaching regimen while expanding my strategies and acquiring new ideas to 
revolutionize my course content. At the onset of this journey, I expected this work to be solely 
focused on my students’ progress and improvement in learning the course content--'kind of 
been there, done that' sort of thing! However, the true magnitude of this work stretched to 
encompass everything that I do as an educator. The research, surveys, data, reflections, and 
colleagues’ feedback all contributed immensely to my own professional growth and 
transformed my teaching repertoire along the way. 

My collaborative work with many colleagues from my own department and college-wide 
strengthened this ARP beyond description, and while this is not the proper platform to 
acknowledge everyone, it is fitting to mention some of the project’s related work that was 
incorporated as a result of working with these inspiring colleagues and mentors. First, had it not 
been for the stellar work of the late Professor Richard Gair in transforming the teaching of the 
Holocaust here at Valencia, I would not have had the opportunity to sharpen and deepen my 
propaganda skills to determine the extent of its influence on the tragic events of the Holocaust. 

Richard did not hesitate to meet up with me weekly, and at times several times a week, to 
share his experience and materials with me. Although it was not always an easy thing to do 
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share his experience and materials with me. Although it was not always an easy thing to do 
when dealing with massive archival content that very few people get the opportunity to see, 
yet the impact of this mentorship stretched beyond this ARP as I reflected back on my own 
teaching journey in the hopes of carrying this work to classes beyond the Holocaust course; in 
fact, one striking similar student comment that I kept receiving focused on requiring every 
Valencia student to learn about the tragic events of the Holocaust. Other mentors and 
colleagues who impacted this work included the very members of my TLA committee who had 
always been very supportive and provided me with practical feedback to limit the focus of 
certain aspects of this ARP while also praising me on others. 

My colleague Professor Randy Gordon, and since he had been using a logical-fallacies unit in his 
ENC1101 classes for quite some time, shared the relevant literature with me and provided 
feedback and unwavering support throughout the process.
   
Through this ARP, I was able to create relevant connections between the Holocaust Multimedia 
and my Freshman Composition-I course, even if it focused on one unit only. Learning about 
propaganda and its implication in the events of the Holocaust helped my students harness 
stronger critical-thinking skills to identify and evaluate diverse propaganda techniques. Writing, 
after all, is but an empty shell devoid of meaning and value when it lacks sound critical-thinking.

Plan for DisseminationD.

The results of this action research project will be shared with all the members of my 
department and the Valencia faculty and staff overall, yet the relevance of this project today 
makes it an ideal product to share with the members of our community. As a frequent 
presenter on propaganda and Holocaust literature, I will be sharing the content of this ARP with 
a team of high school teachers as part of the Holocaust Memorial and Education Center's 
efforts to revolutionize the teaching of Holocaust propaganda in our Central Florida schools and 
institutions. 

Last April, however, I invited the Japanese American internee Howard Sugiuchi to come in and 
present on his experience as a victim of the inexcusable internment of Japanese Americans 
during World War II, and he discussed with our students how the media manipulated the public 
view that many Americans at the time fell victims to as they approved of discriminatory policies 
that interned their own fellow citizens, including children such as Howard himself, who was 
four years old at the time of his internment and imprisonment in the camp's barracks that lined 
up behind rows of barbwires separating him from the other communities of his country of birth, 
one that he so loved the he still served afterwards as a proud member of the US Armed Forces. 

With all the support and encouragement that I have received from many colleagues, I could not 
have imagined that this group of supporters and individuals willing to encourage this work and 
assist me in presenting it to more audiences would also include two Holocaust survivors, an 
American-Japanese Internee, who recently visited Valencia as noted above; a Cambodian-
genocide camp survivor, who facilitated a Skype session with my students; a group of Syrian 
refugee families, who also visited Valencia this last fall, and finally, a supporter and a close 
friend in the person of the Italian humanitarian activist Nawal Soufi, who had just won the Arab 
world’s greatest ‘2017-Change Maker” award in Dubai, with a prize of $250,000 that I am sure 
she would be spending on helping refugees escape and survive the double calamities of both 
the Syrian civil war and the perilous journey to find safety in other lands. To engage our 
Valencia students and faculty, I teamed up with Professor Nicole Valentino to collect sanitary 
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Valencia students and faculty, I teamed up with Professor Nicole Valentino to collect sanitary 
items and raise shipping money to send assistance to needy refugee families. Dean Linda Neal 
and the staff of our own department assisted in reaching out to faculty and collecting the 
needed items, but above all displayed their love, resolute conviction, and willingness to assist 
needy women and children who had been demonized by unjust propaganda campaigns. Clearly, 
the overall outcomes of this ARP demonstrate the integration of diverse competencies and 
indicators to involve and engage both faculty and students to reinforce their firm commitment 
to counter vile propaganda and help restore justice, peace, and tranquility.  
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FLO 1 Artifact 1A: Pre-Survey
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FLO 1 Artifact 1B: Pre-Survey -- Sample 1
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FLO 1 Artifact 1C: Pre-Survey -- Sample 2
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FLO 1 Artifact 1D: Pre-Survey -- Sample 3
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FLO 1 Artifact 2: Pre/Post Test
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Triumph des Willens (1935) - Triumph of the Will
Nuclear Vault

FLO 1 Artifact 3: Triumph of the Will
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FLO 1 Artifact 4A: Propaganda Analysis Essay - Pre
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FLO 1 Artifact 4B: Propaganda-Essay Rubric
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FLO 1 Artifact 4C: Pre-Phase Propaganda Analysis Essay                              
Student Sample 1
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FLO 1 Artifact 4D: Pre-Phase Propaganda Analysis Essay                
Student Sample 2
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FLO 1 Artifact 4E: Pre-Phase Propaganda Analysis Essay                
Student Sample 3
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Logical_Fall
acies_on_...

Logical Fallacies Content and Poster
Published under a Creative Commons Attribution, No Derivative Works, and Non-commercial license 
2012 by yourlogicalfallacyis.com.

FLO 1 Artifact 5: Logical Fallacies Lecture & Poster
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Click on the blue link below to watch the video directly on YouTube:

The Fallacy Project: Examples of fallacies from advertising, politics, and popular culture.
TheHtownusa

FLO 1 Artifact 6: Current Fallacies Video Sample
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A Lesson in Propaganda and Logical Fallacies
Jack Spirko

FLO 1 Artifact 7: Video Lesson in Propaganda Techniques
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propaganda
-Powerpo...

Click on the file below to review the propaganda presentation content:

FLO 1 Artifact 8: Propaganda Presentation
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Nazi
Propagan...

Nazi Propaganda
Rock Mason

FLO 1 Artifact 9: Nazi Propaganda Presentation & Video

   IV. FLO 1 Artifacts Page 140    

https://youtu.be/q5CiFLvNkPM


Name:

Class:

Date:

Triumph of the Will

(Triumph des Willens) 

by Leni Riefenstahl, Germany 1935 

Discussion Questions:

1. The Nazis’s aim was totality. Propaganda was their tool. Explain this and 
relate it to the film.

2. The Nazis preferred to reduce the intellect by working primarily upon 
emotions. (Kracauer*, p. 300-301). Explain this and discuss what the Nazis 
did (physically and psychologically) to achieve this.

3. The Nazis loved the word ‘Bewegung’ (movement). Explore the different 
meanings (literally and metaphorically) of this term in the film.

4. What was the purpose of the film? How was it achieved? Was it a 
documentary or a propaganda film? Or both?

5. Discuss the use of the masses in the film as an ornament. What did this 
mean to the Nazis and why did they like it a lot?

6. Kracauer mentions the deep feeling of uneasiness Triumph of the Will 
arouses in unbiased minds. What were your reactions and your emotional 
responses to the film? Explain.

7. Explain the notion of baptism of the flag in the film. Discuss the meaning 
of flags and how they were used in the film.

FLO 1 Artifact 10A: Nazi-Propaganda Discussion Questions
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FLO 1 Artifact 10B: Nazi-Propaganda Discussion Questions -- Student Sample 1
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FLO 1 Artifact 10C: Nazi-Propaganda Discussion Questions -- Student Sample 2
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FLO 1 Artifact 10D: Nazi-Propaganda Discussion Questions -- Student Sample 3
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The Eternal Jew (1940) - Nazi Propaganda Film
Below is a video excerpt:

"Der ewige Jude" (1940)  -- Excerpt
Steven L. Berg

FLO 1 Artifact 11: Nazi Propaganda Sample
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FLO 1 Artifact 12: Nazi Propaganda Targeting Children 
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The Power of Nazi Propaganda
ReasonTV

FLO 1 Artifact 13: Power of Nazi Propaganda - USHMM
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WWII JAPANESE AMERICAN INTERNMENT PROPAGANDA FILM "JAPANESE RELOCATION"  40854
PeriscopeFilm

FLO 1 Artifact 14: 'Japanese-American Internment' Propaganda 
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Click on the link below to use the interactive chart to review additional information on each element of 
thought:
https://www.criticalthinking.org/ctmodel/logic-model1.htm

FLO 1 Artifact 15: 8 Elements of Thought - Wheel Chart

logic-model1-8 Elements of Thinking
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The Elements of Thought - An Introduction
Gary Meegan

FLO 1 Artifact 16: 8 Elements of Thought - Introductory Video
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FLO 1 Artifact 17A: Analysis of Thought - Activity #1
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FLO 1 Artifact 17B: Activity # 1 -- Student Sample 1
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FLO 1 Artifact 17C: Activity # 1 -- Student Sample 2
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FLO 1 Artifact 17D: Activity # 1 -- Student Sample 3
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FLO 1 Artifact 18A: In-Class Group Activity #2
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FLO 1 Artifact 18B: Peace and Justice Institute’s 
“Principles of How We Treat Each Other.”
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FLO 1 Artifact 18C: Group Activity #2 -- Student Sample 1
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FLO 1 Artifact 18D: Group Activity #2 -- Student Sample 2
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FLO 1 Artifact 18E: Group Activity #2 -- Student Sample 3
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FLO 1 Artifact 19A: Propaganda Application - Discussion
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FLO 1 Artifact 19B: Propaganda Discussion -- Student Sample 1
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FLO 1 Artifact 19C: Propaganda Discussion -- Student Sample 2
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FLO 1 Artifact 19D: Propaganda Discussion -- Student Sample 3
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FLO 1 Artifact 20A: In-Class Propaganda Presentation
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FLO 1 Artifact 20B: Propaganda Campaign Presentation Rubric
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Campaign
Presentat...

FLO 1 Artifact 20C: Propaganda Presentation -- Student Sample 1
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Campaign
Presentat...

FLO 1 Artifact 20D: Propaganda Presentation -- Student Sample 2
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Campaign
Presentat...

FLO 1 Artifact 20E: Propaganda Presentation -- Student Sample 3
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FLO 1 Artifact 21A: Propaganda Analysis Essay - Post
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FLO 1 Artifact 21B: Essay Rubric Propaganda Section
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FLO 1 Artifact 21C: Post-Phase Propaganda Analysis Essay --  Student 
Sample 1
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FLO 1 Artifact 21D: Post-Phase Propaganda Analysis Essay               
Student Sample 2
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FLO 1 Artifact 21E: Post-Phase Propaganda Analysis Essay            
Student Sample 3
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FLO 1 Artifact 22A: Propaganda Post-Survey
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FLO 1 Artifact 22B: Propaganda Post-Survey -- Sample 1
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FLO 1 Artifact 22C: Propaganda Post-Survey -- Sample 2
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FLO 1 Artifact 22D: Propaganda Post-Survey -- Sample 3
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Sent: Wednesday, April 5, 2017 3:30 PM
Subject: RE: Japanese Internment Presentation - Valencia College

Thank you, Howard, for taking the time to come in and join us today for the great 
presentation on the Japanese-American Internment. Our Valencia students appreciated 
hearing your story and all the struggles your family had to go through. We had 70 
students in the room, and I can tell you that you touched many of them. I hope we do 
this again some time very soon; in the meantime, take good care and pass my greetings 
to your family.
Kind Regards,
Aby

……………………………………………………………………………………………………………………………………………………………..

Aby, Thank you for inviting me, it was a great experience and so timely, I hope some of the people 
realize how similar the current time is and will respond with justice. We travel back and forth to GA and 
FL so if good timing I will be glad to support you in your endeavors, the students are the future but will 
learn from the past when we present them with the opportunity to do so.
Again, thanks, let's keep in touch, 
Howard.

East Campus: Wednesday, April 5, 2017

FLO 1 Artifact 23A: Japanese-American Internment Presentation -- East Campus
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https://www.facebook.com/photo.php?fbid=244974245893682&set=a.206548443069596.1073741828.100011433267357
&type=3&theater

FLO 1 Artifact 23B: Japanese-American Internment 
Presentation -- Holocaust Resource & Education Center of 
Florida (Maitland) - May 19, 2016
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Holocaust
Resource ...

FLO 1 Artifact 24: East-Campus Holocaust Resources Project
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Details

Propaganda has been used to dehumanize the “other” in many more settings than Nazi Germany. This 
forum will explore how propaganda efforts have been used by other societies, including our own, during 
times of war and conflict. Our purpose will be to discover strategies that can be used to protect and 
preserve civilized values, even in the worst of times.

This education forum, led by our resource teacher Mitch Bloomer, will bring panelists together to 
discuss these topics as we consider how we are influenced by propaganda in the present day, and what 
it means for our understanding of present history. 

Join us at the Holocaust Center in Maitland for this discussion, beginning at 6pm. Attendees may register 
their attendance on EventBrite or on Facebook, but the event is free for everyone and a ticket is not 
required to attend. 

FLO 1 Artifact 25: Propaganda Workshop - Holocaust Memorial 

Resource and Education Center of Florida - 2017

   IV. FLO 1 Artifacts Page 251    



FLO 1 Artifact 26: Propaganda Educators' Group -- 2017 & 2018
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#propagandamatters hashtag on Twitter
https://twitter.com/hashtag/propagandamatters?src=hash

FLO 1 Artifact 27: Propaganda Matters Workshop 
(Global Peace Week - September 28, 2017)
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