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Agenda
● Background –Curriculum, Classrooms, Theories
● Introduction to the Peace and Justice Institute Teachers Academy
● The study
● The results
● What this means for practice

2

Background – The Curriculum
•

In American History standards in nine states studied, Journell
(2009) found:

•

Three states listed Dr. Martin Luther King Jr. as the only
influence within the Civil Rights standards.

•
•

Two states included Harriet Tubman in their standards
One state neglected to recognize Dr. King in their entire US
History curriculum
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Background – The Curriculum
•

In a review (Davis, 2018) of the 1,186 social science standards for k12 education in Florida, only 68 included references to
Hispanic/Latinx students. Despite Hispanic individuals making up
26% of the Florida population.
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Background – The Curriculum
•

In Texas high school contemporary U.S. History standards, only
• six standards directly referred to Latinx Americans,

•

none of the standards identified Asian Americans or Native
Americans as important historical figures (Heilig et al., 2012).
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Why is this important?
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Background – The Classroom Lessons
•

Of the over 3,000 public school teachers studied:

•
•
•

78% of math teachers
68% of English/Language Arts teachers

reported receiving curriculum directly from their district that complied with
state mandates (Center of Education Policy, 2016).
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Background – The Classroom Lessons
•

107 teachers in Mississippi were asked to choose from a list of what had
the greatest influence on their daily teaching and classroom practices:

•

96.3% agreed with “interest in helping my students attain test scores
that will allow them to graduate high school”

•

80.3% agreed “belief that these are the best instructional practices”.
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Background - Problem
● Curriculum is “values, beliefs, and understandings that exist within
societies” (Roofe & Bezzina, 2019, p.2).
● “it is curriculum that teaches us what to believe” Gregory (2017)
● Standardized state standards, when translated into legitimized
taught and tested content, form a singular narrative that reinforces
the dominant male middle-class white-European culture.
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Disrupting Social Reproduction
● Identifying social reproduction in public schools is relatively easy;
however, it is more difficult to implement impactful and sustainable
solutions toward the social problem. This requires a two-pronged
approach:
○ 1) the curriculum needs to be culturally relevant, socially just, inclusive, accurate,
○

and appropriate for students
2) teachers need to feel capable and empowered to teach such a curriculum
(agency).

10

Systems Theory and the
Classroom
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The Peace and Justice Institute
● The Valencia College Peace and Justice Institute promotes peace
and justice for all. Our aim is to nurture an inclusive, caring and
respectful environment on campus and within our community - one
where conflict leads to growth and transformation.
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The Peace and Justice Institute
Teachers Academy
PJI Teachers Academy is a week-long intensive program designed for educators by
educators. This immersive cohort-based program supports teachers in reflecting on
their lives and current practices with an eye to deepening equity in their hearts,
minds, and classrooms. Based on the latest neuroscience and teaching literature,
participants will explore topics such as privilege, race, gender, trauma, resilience,
empathy, mindfulness, and missing histories while also building relationships and
community with others.
Our academy model is based upon a decade of collaboration with leading scholars in
the field of peace studies including Dr. Peggy McIntosh, Dr. Beverly Tatum, Dr.
George Lopez, Dr. Michael Nagler, Elaine Sullivan, Emily Style, Dr. Alma AbdulHadi Jadallah, and Dr. Kenneth Ginsburg. The academy pairs their insights and
practices with local PJI experts to create professional development opportunities for
educators using a systematic inquiry-based process to build resilient communities in
our schools, institutions, and families.
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The Study
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Setting and Population
● 75 public and private school teachers, school administrators,
counselors, deans, university personnel, and support staff attended
the PJI Teachers Academy over the course of three weeks.
● Of the 75, 27 of the participants worked in single school district, with
17 employed as classroom teachers.
● Focus on these teachers was intentional to:
○ Guarantee equal district requirements
○ Limit variability among teachers and school environment
○ Ensure consistency in participant instructional capacity.
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The Participant Sample
● Thirteen teachers contributed over eight hours of interview data and
responded to pre/post/follow-up tests.
School

Number of Staff

Elementary School 1 40

Number of
Participants
2

School
Grade
A

Title I
status
No

Middle School 1

70

1

A

No

Middle School 2

90

3

C

Yes

K – 8 School

91

2

C

Yes

High School 1

162

4

A

No

High School 2

172

1

A

No
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Source: National Center for Education Statistics CCD Public school data 2018-2019, 2019-2020 school years

Research Question

What is the relationship between self-reported learned
knowledge and skillset, with implementation of an social
justice and inclusive curriculum, and teacher agency?
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Mixed Methods Results
● Three data sources for this portion of the study
○ Quantitative follow-up tests
○ Qualitative interview responses
○ Classroom Artifact Inventory based on interviews.
■ SJIE- Knowledge – Classroom examples and follow-up
knowledge score
■ SJIE –Implementation – Classroom examples and follow-up
implementation score
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Quantitative

Artifacts
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Participant
Pseudonym

SJIE- K
Artifact

SJIE- K
follow-up

Category

SJIE- I
Artifact

SJIE-I
follow-up

Category

Average
Mrs. Snickers

4.4
5

3.57
3.8

-High - High

3.6
7

3.29
3.6

--High -High

Ms. Bea

5

3.8

High - High

4

3.4

High - High

Mr. Artman

5

3.8

High - High

5

3.6

High - High

Mrs. Iman
Ms. Stella

5
9

4.0
3.8

High - High
High - High

4
4

3.6
3.8

High - High
High - High

Ms. Adria

5

3.4

High - Low

5

2.8

High - Low

Mr. M
Ms. Supreme
Ms. Tami
Ms. Y
Dr. Turtle

7
6
4
1
4

3.4
3.0
3.8
4.0
3.6

High - Low
High -Low
Low – High
Low – High
Low- High

4
5
1
2
3

3.0
2.8
3.8
3.6
3.2

High - Low
High - Low
Low -High
Low - High
Low - Low

Mr. G

3

3.0

Low - Low

1

3.0

Low - Low

Mrs. Kay

1

3.0

Low - Low

2

2.6

Low - Low

23

Coding for Teacher Agency
Purpose

Self Reflexivity

Competency

Autonomy

What does the
teacher consider to
be their purpose as
a teacher?

How does the
teacher reflect on
their practice?

How did the teacher
incorporate SJIE
knowledge and
implementation in
their classroom?

How does the
teacher feel about
their ability to
change the
classroom/ daily
lessons?
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Intrinsic Value of Helping:
“I have always led with my heart”
5 teachers – 1 elementary, 2 middle school, 2 high school
These teachers scored HIGH on the artifact list and HIGH on the
follow-up test
Purpose

Self Reflexivity

Competency

Autonomy

Intrinsic

Intrinsic

High

High

“My

“It is like this
spiral…you’re learning,
teaching, sharing, and
learning again.” – Mrs.
Iman

“I would start American
literature with John Smith
and the settlers coming in,
and then after going to
PJI, I was like no I have to
start with Native
Americans. I have to get
their voices heard first.” Ms. Stella

“We're in an innovation
school the county is not as
strict with us. I mean I
have the basics. I have
the standards I need to
cover but I can choose the
books.” – Mrs. Snickers

colleagues back
home would ask me, ‘Why
you still in the classroom?’
It is because I think it's
where I belong.” - Mr.
Artman
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Students Come First, Teaching Comes
Second
3 teachers – 1 elementary, 1 k-8, 1 middle school
These teachers scored HIGH on the artifact list and LOW on the
follow-up test
Purpose

Self Reflexivity

Competency

Autonomy

Student Centered

Student Centered

High

High

“Make sure the students
feel loved and know they
are in a safe space.
Teaching comes after
that. I feel if they know
that I love them and care
about them each
individually, they will want
to learn and succeed.” –
Ms. Adria

“I don't look at my test
scores. I look at the
children how they
improve, how they how
they change their
minds, and like how
they change their
behaviors from the
beginning” – Mr. M

“What I wanted them
(the students) to
know is that right now
in this moment, they
are currently making
history for
themselves”- Ms.
Supreme

“One of the criticisms that I have
of the education system is that
they don't treat world history or
US history the same as they treat
the other tested subjects, even
though we support every last
one. Don't we need the same
amount of planning days? Can
we have a little bit of extra
funding? Is it possible to splurge
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just a little bit?” – Ms. Supreme

Academic Student Growth Within State
Curriculum Confines
3 teachers – 1 middle school, 2 high school
These teachers scored LOW on the artifact list and HIGH on the
follow-up test
Purpose

Self Reflexivity

Competency

Autonomy

Curriculum Focused

Curriculum Focused

Low

Low

“My main purpose for
teaching is to be able to
grow my students
academically and civically
as far how to be a person
and whatever the state
curriculum provides.” –
Ms. Tami

“When I'm teaching
something, I do an
assessment and I get the
results. I like to analyze,
so I like to see numbers if
I had growth in my
classes.” - Dr. Turtle

“Using the principles is
something I tried to do on
a daily basis. I tried doing
mindfulness activities but
was unable to continue it
because of various
factors” -Ms. Y

“Our curriculum is
supposed to be rigidly set
because of the fact that
our 10th grade is tested…
sometimes I just created
flexibility…And then other
times I just have to do
what the state says I have
to do.” – Ms. Tami
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Achieve Good Test Scores:
“They Don’t Want Kumbaya”

2 teachers – 1 k-8, 1 high school
These teachers scored LOW on the artifact list and LOW on the followup test
Purpose

Self Reflexivity

Competency

Autonomy

Curriculum Focused

Group Focused

Low

Low

“My mantra the three R's.
So, the number one R is
relationship, and the second
R is going to be rigor, and
the last one is going to be
relevance.” – Mrs. Kay

“I would actually sit down
and talk with my peers about
different strategies” – Mr. G

“because there were a lot of
changes at the beginning of
the year, I really didn't get
the chance to actually
implement that aspect into
my classroom.”
–Mr. G

“They (administrators) want
numbers, they want data,
they want test scores and
they want, you know a good
CFE (Common Final Exam)
at the end or EOC (End of
course exam). They don't
want you know, ‘Kumbaya’.”
– Mrs. Kay
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So what does this all mean?
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Knowledge, Implementation, and
Teacher Agency
● Teachers who had a higher number of classroom examples were also
the ones who had a higher sense of agency, regardless of scores on
the follow-up test.
● High agency teachers either discussed their purpose as intrinsically
derived, or their competency as a learned trait.
● This suggests that teacher agency, particularly considering Social
Justice and Inclusive Education can be fostered under the right
circumstances.
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Knowledge, Implementation, and
Teacher Agency
● Teacher agency was NOT dependent upon
○ School environment
○ Content area
○ Grade level
○ Student ethnicity
○ Teacher ethnicity
○ Gender
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School

Number of
students

Title I
status

Asian

Black (teachers)

(teachers)

Hispanic
(teachers)

White
(teachers)

Multiple
(teachers)

District

208,893

--

4.9% (0)

24.8% (7)

42.8% (1)

25.2% (5)

2.1% (0)

Elementary 1

447

No

3.8% (0)

6.9% (0)

19.3% (0)

62.8%(H, H)

2.7% (0)

Middle School 1

1,023

No

7.5% (0)

8.2% (H)

35.2% (0)

45.9% (0)

2.8% (0)

Middle School 2

1,220

Yes

2.4%(0)

83.6% (H,L )

11.7% (0)

1.7% (H)

.8% (0)

K – 8 School

959

Yes

.3%

(0)

82.1% (H, L)

12.9% (0)

2.9% (0)

1.3% (0)

High School 1

2,871

No

2.4% (0)

10.1% (H,L)

38.2% (L)

46.8%(H)

2.3% (0)

High School 2

2,847

No

8.1% (0)

12%

56.8% (0)

20.2% (L)

2.5% (0)

(0)

Bold -PJI teacher represents the majority ethnicity in the school
Red – PJI teacher represents a minority ethnicity in the school
H – High Agency, L – Low Agency
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What does this mean for practice?
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Supporting High Agency in Teachers
All teachers

Low Agency

High Agency

Recognize inequity in the
curriculum and...

Felt the need to align lessons
with the standards in order
to remain on track with
district mandates

felt capable, comfortable, and
responsible for enacting
change within their
classroom

Recognized the standard
curriculum was
important and...

felt bound to curriculum,
using it as the foundation for
teaching purpose and
autonomy

felt that standards were a
minimum and a guide

Felt that their purpose as
a teacher was to teach:

the content

their students
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Implications beyond k-12
•
•
•

Agency related to social justice and inclusive practices can be
taught, regardless of age, ethnicity, race, ability, gender,
socioeconomic status, etc.
While we are more connected through the internet, we need to set
aside time to talk about difficult subjects and try to reach common
ground, under a common set of norms. The Principles work!
In order for lasting change to occur, networks need to be built, and
frequent opportunities to connect, discuss, and review social justice
and inclusive strategies need to be scheduled.
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Implications beyond k-12
•

PJI is hosting three more sessions of the Teachers Academy this
summer.

•

Other workshops and events custom designed for all organizations and
institutions: see listing on the PJI website

•

Customized programs:

•

•

PJI Youth Academy: middle and high school students

•

PJI Administrators Academy: administrators in both K-12 and HE

•

PJI Guardians Academy: parents, guardians

•

Teen Summits

•

Professional Development

Currently in the data collection phase for a follow up study with private
schools and two more school districts.
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Thank you!!!
Jenni Sanguiliano Lonski, PJI Research Fellow
jenni.s.Lonski@gmail.com

Lauri Lott, PJI Academy Manager
LLott1@valenciacollege.edu

Hank Van Putten, PJI Lead Facilitator
hvanputten@valenciacollege.edu

PJI Academy

valenciacollege.edu/students/peace-justiceinstitute/what-we-do/pji-academy
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Teacher Content Areas and
Grade Levels
Early
Elementary

Math

Science

2

2.5*

Language Arts

2.5*

History

Elective

2

1

3

*One teacher was a fifth-grade math and science teacher

Early
Elementary
(k-2)

5th
grade
2

1

6th
grade

8th
grade
1

Middle
School
(6-8)*
3

10th
grade
1

11th
grade
1

12th
grade
1

High
School
(9-12)*

1

2

* Elective teachers teach multiple grade levels
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Quantitative Results - Changes over
time by test
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Quantitative Results – Changes over
time by test focus

Full Test
Implementation

Social Justice Knowledge
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In case Dr. Zavattaro asks…. Here are Lucky and Jack!
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